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PHILOSOPHY 
 
As an educational community, the Branchburg School District supports the Health & Physical Education program goals by providing 

resources to educators that will facilitate their understanding of the Physical Education and Health fields and its function as two of the 

eight components of the Coordinated School Health System Model, a cornerstone of the Centers for Disease Control and the National 

Professional School Health Education Organizations. Physical Education and Health Education are more effective in addressing health 

and wellness goals when strengthened by the other school-based components that, together, create a mutually supportive, cooperative 

system that focuses on children’s health issues and the development of health literacy. 
 

 

 

 

 

 

CDC Coordinated School Health System model for meaningful health education. 

(CDC, Coordinated School Health Program: Infrastructure Development Process Evaluation Manual, 

Atlanta: U.S. Dept. of Health and Human Services, CDC 1997.) 
 

 
 
 
 
 
 
 
 

 

OVERARCHING GOALS of HEALTH & PHYSICAL EDUCATION 

 
 To facilitate understanding of health promotion concepts and skills to support a healthy, active lifestyle. 
 To build respect for and promote the health, wellness and well-being of one’s self and others through application of positive personal 

and community health values and good communication skills. 
 To promote acceptance of personal responsibility for health enhancing behaviors and reduction of health risks through the use of 

critical thinking and decision making skills. 
 To provide for the informed use of health related information, products, and services. 
 To build resiliency into the process of growth and development. 
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INSTRUCTION OF THE HEALTH AND PHYSICAL EDUCATION CURRICULUM   
 

STATE-MANDATED INSTRUCTION  IN HEALTH AND PHYSICAL EDUCATION 
 

The 2009 NJCCCS for Comprehensive Health & Physical Education incorporate New Jersey Legislative Statutes related to the 

health and well-being of students in New Jersey public schools, including those enacted from 2004 – 2008. The revised 

curriculum includes instruction as mandated by these statutes, which are summarized in the ADDENDUM.   
 

REQUIRED INSTRUCTIONAL TIME FOR HEALTH AND PHYSICAL EDUCATION 
 

Health, Safety, and Physical Education (N.J.S.A.18A:35) requires that all students in grades 1 through 12 participate in at least two and 

one-half hours of health, safety, and physical education in each school week. 
Every pupil, except kindergarten pupils, attending the public schools, insofar as he or she is physically fit and capable of doing so, as determined 

by the medical inspector, shall take such courses, which shall be a part of the curriculum prescribed for the several grades, and the conduct and 

attainment of the pupils shall be marked as in other courses or subjects, and the standing of the pupil in connection therewith shall form a part of 

the requirements for promotion or graduation. The time devoted to such courses shall aggregate at least two and one-half hours in each school 

week, or proportionately less when holidays fall within the week. 

GRADES 1-3: Four 40-minute periods per week (not per cycle) will be designated for Health and Physical Education instruction. (2 periods for 

Health and 2 periods for Physical Education) 
 

GRADES 3-5: Four 40-minute periods per week (not per cycle) will be designated for Health and Physical Education instruction.(2 periods for 

Health and 2 periods for Physical Education) 
 

GRADES 6-8: Health and Physical Education is scheduled for the equivalent of one full marking period (9 weeks) of daily instruction for  

Health and three full marking periods (27 weeks) of Physical Education in periods of the same length as other core curriculum subjects. No less 

than 150 minutes per week (not per cycle) will be scheduled for instruction of health and physical education. 
 

PARENTAL NOTIFICATION AND STUDENT EXCLUSIONS FROM  HEALTH AND PHYSICAL EDUCATION INSTRUCTION 
 

All students are required to participate in health education classes which include a family life education component. (N.J.S.A.18A:35-

4.7) Content in this area is outlined in Standard 2.4: Human Relationships and Sexuality and must be included in the district’s health 

education curriculum. However, pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian presents to the school a 

signed statement that any part of instruction in health, family life education, or sex education is in conflict with his or her 

conscience or sincerely held moral or religious beliefs shall be excused from that portion of the course.  
 
 

1. All parents/guardians will be notified of the excusal process. State law does not require active consent; however, every effort should be 

made to notify parents, in advance, of their right to have their child excused. Parental notification letters will be disseminated at the 

beginning of the school year or, in grades 6-8, at the beginning of each marking period. The excusal process will also be posted on the 

school website.   
 

 

2. The law requires the parent/guardian to present a written, signed statement to the principal explaining how instruction in health, 

safety, family life education, or sex education is in conflict with his or her conscience or sincerely held moral or religious education 

beliefs.  
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3. Once the letter has been received by the school administration, a discussion should take place with the parent/guardian to clarify any 

misconceptions about the school’s program. The student can then be excused without penalty from the content of the course found in 

conflict.  
 

4. Students excused from instruction of any part of the health education curriculum or given a temporary medical/physical injury 

exclusion from physical education classes will be provided alternative instructional content and activities aligned with the New 

Jersey Comprehensive Health and Physical Education Core Curriculum Content Standards. For example, in lieu of a human 

sexuality class, a student could be placed in a physical education class or complete an independent project to fulfill the 

requirements. 
 

Temporary Medical Exemptions from Physical Education: 
If a student has a temporary disability (for example, recent surgery, bone fracture, injury) and cannot participate in physical education classes, the 

school must provide alternatives. State law requires that the medical inspector (doctor) determine the student’s fitness for participation in physical 

education. 
 

Alternatives to participation in physical education when a temporary physical disability is in place include: 

 Depending upon the nature and severity of the temporary physical disability, participating in the regular physical education class with 

restrictions. The student must wear appropriate clothing and footwear for participation. 

 Participating in an adaptive physical education class that provides individualized instruction based on the type and nature of the student’s 

physical condition and disability. 

 Substituting health education for physical education for that marking period, semester or school year with the student returning to physical 

education class when medically appropriate and certified by the medical inspector. 

 Substituting health/physical education-related instructional content and activities aligned with the NJCCC Standards. 
 

BOARD-APPROVED CURRICULUM AND INSTRUCTIONAL MATERIALS FOR HEALTH EDUCATION 
The school must make available a copy of the curriculum for review upon request. Review copies of the curriculum and all related instructional 

materials will also be made available by the health/physical education teacher, school nurse, and curriculum office and will also be available at 

back-to-school nights. 
 

The following Board-approved primary core resources are required for instruction of the K-8 health curriculum: 
(1) Moggio, Barbara J., Health Promotion Wave: A Comprehensive Health Education Curriculum-Second Edition. 

Stamford, CT: Health Wave, Inc. 2006     Health Promotion Wave units and lessons can be accessed online. Teachers 
must first set up a online account as follows: 

(2) Second Step: A Violence Prevention Curriculum-Third Edition. Seattle, WA: Committee for Children. 2002 
 

SHARED INSTRUCTION OF THE K-8 COMPREHENSIVE HEALTH CURRICULUM 
 In Grades K-5, the classroom teacher is the primary instructor of the Comprehensive Health Curriculum. Guidance counselors, School 

Nurses, and Physical Education teachers share instruction of specific health standards and content representative of their professional 

training, expertise and certification. 

 In Grades 6-8, a certified Physical Education/Health teacher is the primary instructor of the Comprehensive Health curriculum. School nurses, 

guidance counselors and other professionals with training, expertise and/or certification specific to the content instructed can consult or assist 

with instruction. 
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K-8 Comprehensive Health Curriculum Overview 

 

The 2009 New Jersey Core Curriculum Content Standards for Comprehensive Health and Physical Education Standards identify the core 

knowledge and skills that define the Branchburg Public School District’s comprehensive health and physical education curriculum and program 

scope and sequence in grades K-8.   

 

The lettered strands under each standard identify, more specifically, the components or subset of content and skills that comprise that standard.  

 

Related cumulative progress indicators (CPIs) are clustered together at each grade level so that a teacher can identify what should be taught about 

a specific subset of knowledge and skills for each health standard. The CPIs serve to focus instruction on developmentally appropriate content and 

skills for students at each grade level. Knowledge and skills are cumulative; that is, the progress indicators begin at a foundational or basic level 

and increase in complexity as the student matures, requiring more complex interaction with the content. Since indicators are cumulative, students 

at succeeding grade levels are responsible for the knowledge and skills taught in previous grade level clusters as well as that of their current grade. 

 
Health literacy is an integral component of 21

st
 century education. As part of the state’s initiative to prepare students to function optimally as 

global citizens and workers, the contemporary view of health and physical education focuses on taking personal responsibility for one’s health 

through an active, healthy lifestyle that fosters a lifelong commitment to wellness. The 2009 Comprehensive Health and Physical Education 

Standards reflect an emphasis on developing students’ Health literacy and using information literacy skills to investigate a contemporary global 

health problem.  

Character Education is included in the 2009 standards, with an emphasis on the many factors, both positive and negative, that influence 

character building such as acceptance, discrimination, bullying, abuse, sportsmanship, support, disrespect, and violence. Character education 

emphasizes the core ethical values of character (such as respect, empathy, civic mindedness, and good citizenship).  

 

The 2009 standards include New Jersey Legislative Statutes enacted since 2004 which mandate instruction of specific content in Health 

Education. 
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Changes in the NJCCCS for Comprehensive Health 

2004 NJCCCS – Comprehensive Health 2009 NJCCCS – Comprehensive Health 
Standard 2.1 WELLNESS All students will learn and apply health 

promotion concepts and skills to support a healthy, active lifestyle. 

Standard 2.1 WELLNESS All students will acquire health promotion 

concepts and skills to support a healthy, active lifestyle. 

A. Personal Health A. Personal Growth and Development 

B. Growth and Development  

C. Nutrition             B. Nutrition 

D. Diseases and Health Conditions              C. Diseases and Health Conditions 

E. Safety             D. Safety 

F. Social and Emotional Health             E. Social and Emotional Health 
  

Standard 2.3 DRUGS AND MEDICINES All students will learn and 

apply information about alcohol, tobacco and other drugs and 

medicines to support a healthy, active lifestyle. 

Standard 2.3 DRUGS AND MEDICINES All students will acquire 

knowledge about alcohol, tobacco, other drugs and medicines and 

apply these concepts to support a healthy, active lifestyle. 

A. Medicines       A. Medicines 

B. Alcohol, Tobacco, and Other Drugs       B.  Alcohol, Tobacco, and Other Drugs 

C. Dependency/Addiction and Treatment C. Dependency/Addiction and Treatment 
  

Standard 2.4 HUMAN RELATIONSHIPS AND SEXUALITY All 

students will learn the physical, emotional, and social aspects of human 

relationships and sexuality and apply these concepts to support a 

healthy, active lifestyle. 

Standard 2.4 HUMAN RELATIONSHIPS AND SEXUALITY All 

students will acquire knowledge about the physical, emotional, and 

social aspects of human relationships and sexuality and apply these 

concepts to support a healthy, active lifestyle. 

A. Relationships A.  Relationships 

B. Sexuality B.  Sexuality 

C. Pregnancy and Parenting       C.  Pregnancy and Parenting 
 

In addition to the content standards, Comprehensive Health and Physical Education also includes an INTEGRATED SKILLS STANDARD, 

which identifies the skills that should be emphasized in instruction of health content. Developing competency in these skills will enable and 

empower students to resist destructive behaviors and seek out positive opportunities for growth and learning. These skills are integrated into 

instruction of the four health and two physical education content standards. The Integrated Skills standard also provides the framework for 

delivery of Character Education and Service Learning.  
 

2004 NJCCCS Comprehensive Health & Physical Education 2009 NJCCCS Comprehensive Health & Physical Education 

Standard 2.2 INTEGRATED SKILLS All students will use health-

enhancing personal, interpersonal, and life skills to support a healthy, active 

lifestyle. 

Standard 2.2 INTEGRATED SKILLS All students will develop and 

use personal and interpersonal skills to support a healthy, active 

lifestyle. 

A. Communication A. Interpersonal Communication 

B. Decision Making B.   Decision-Making and Goal Setting 

C. Planning and Goal Setting  

D. Character Development       C.   Character Development 

E. Leadership, Advocacy, and Service D. Advocacy and Service 

F. Health Services and Careers E. Health Services and Information 
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K-8 Comprehensive Health Scope and Sequence 

Content Area Comprehensive Health and Physical Education 

Standard 2.1 Wellness: All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

Strand A. Personal Growth and Development  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Developing self-help skills and personal hygiene skills promotes healthy habits. 

X         
2.1.PA.1 Develop an awareness of healthy habits (e.g.,use clean tissues, wash hands, 

handle food hygienically, brush teeth, and dress appropriately for the weather). 

 X        
2.1.P.A.2 Demonstrate emerging self-help skills (e.g., develop independence when 

pouring, serving, and using utensils and when dressing and brushing teeth). 

         Health-enhancing behaviors contribute to wellness. 

X X X       
2.1.2.A.1  Explain what being “well” means & identify self-care practices that support 

wellness. 

X X X       

2.1.2.A.2 Use correct terminology to identify body parts, and explain how body parts 

work together to support wellness.  

The Senses – Kindergarten (Science Unit) 

The Senses and Major Body Organs – Grade 1 

Skeletal and Muscular Systems – Grade 2  

         The dimensions of wellness are interrelated and impact overall personal well-being. 

   X X X    
2.1.4.A.1 Explain the physical, social, emotional, and mental dimensions of personal 

wellness and how they interact. 

    X X    

2.1.4.A.2  Determine the relationship of personal health practices and behaviors on an 

individual’s body systems.   

Heart/Circulatory and Lungs/Respiratory Systems – Grade 3 

Digestive System – Grade 4 

Reproductive System, Nervous System – Grade 4, Grade 5, Grade 6 

         Staying healthy is a lifelong process that includes all dimensions of wellness. 

         
2.1.6.A.1 

 

Explain how health data can be used to assess and improve each dimension 

of personal wellness.  

     X    
2.1.6.A.2 Relate how personal lifestyle habits, environment, and heredity influence 

growth and development in each life stage. 

      X X  
2.1.6.A.3  Determine factors that influence the purchase of healthcare products and use 

of personal hygiene practices.  

         
Developing and maintaining wellness requires ongoing evaluation of factors 

impacting health and modifying lifestyle behaviors accordingly. 

      X X  2.1.8.A.1  Assess and apply health data to enhance each dimension of personal wellness. 

      X   
2.1.8.A.2 Compare and contrast the impact of genetics, family history, personal health 

practices, and environment on personal growth and development in each life 

stage.  

      X X  2.1.8.A.3 Relate advances in technology to maintaining and improving personal health. 

      X  X 
2.1.8.A.4 Determine the impact of marketing techniques on the use of personal hygiene 

products, practices, and services.  
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Standard 2.1 Wellness: All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

Strand B. Nutrition 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Developing the knowledge and skills necessary to make nutritious food choices 

promotes healthy habits. 

X X        
2.1.P.B.1 Explore foods and food groups (e.g., compare and contrast foods 

representative of various cultures by taste, color, texture, smell, and shape).  

X X        
2.1.P.B.2 Develop awareness of nutritious food choices (e.g., participate in classroom 

cooking activities, hold conversations with knowledgeable adults about 

daily nutritious meal and snack offerings). 

         Choosing a balanced variety of nutritious foods contributes to wellness. 

  X       2.1.2.B.1  Explain why some foods are healthier to eat than others.  

  X       
2.1.2.B.2  Explain how foods in the food pyramid [My Plate-new nutritional 

guidelines] differ in nutritional content and value. 

    X       2.1.2.B.3  Summarize information about food found on product labels.  

         Choosing a balanced variety of nutritious foods contributes to wellness. 

   X X     
2.1.4.B.1 

 

Explain how healthy eating provides energy, helps to maintain healthy 

weight, lowers risk of disease, and keeps body systems functioning 

effectively.    

   X X     2.1.4.B.2 Differentiate between healthy and unhealthy eating practices. 

    X     2.1.4.B.3 Create a healthy meal based on nutritional content, value, calories, and cost. 

    X     2.1.4.B.4  Interpret food product labels based on nutritional content.  

         Eating patterns are influenced by a variety of factors. 

     X    2.1.6.b.1 Determine factors that influence food choices and eating patterns.  

 
 

 

 

 

 

 

 

 
X 

 

 

 

 

 

 

2.1.6.B.2  Summarize the benefits and risks associated with nutritional choices, based 

on eating patterns. 

 
 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

2.1.6.B.3  Create a daily balanced nutritional meal plan based on nutritional content, 

value, calories, and cost.   

       X  
2.1.6.B.4  Compare and contrast nutritional information on similar food products in 

order to make informed choices.   

         Eating patterns are influenced by a variety of factors. 

 
 

 

 

 

 

 

 

 

 

 

X 

 

X 

 

X 

 

2.1.8.B.1  Analyze how culture, health status, age, and eating environment influence 

personal eating patterns and recommend ways to provide nutritional 

balance. 

        X 
2.1.8.B.2  Identify and defend healthy ways for adolescents to lose, gain, or maintain 

weight.  

        X 
2.1.8.B.3  Design a weekly nutritional plan for families with different lifestyles, 

resources, special needs, and cultural backgrounds. 

       X X 
2.1.8.B.4  Analyze the nutritional values of new products and supplements. 
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Standard 2.1 Wellness: All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

Strand C.  Diseases and Health Conditions 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Developing self-help skills and personal hygiene skills promotes healthy habits. 

X         
2.1.P.C.1 Develop an awareness of healthy habits (e.g., use clean tissues, wash hands, handle 

food hygienically, brush teeth, and dress appropriately for the weather). 

         Knowledge about diseases and disease prevention promotes health-enhancing behaviors. 

  X       2.1.2.C.1  Summarize symptoms of common diseases and health conditions.  

  X       
2.1.2.C.2  Summarize strategies to prevent the spread of common diseases and health 

conditions.   

  X       2.1.2.C.3  Determine how personal feelings can affect one’s wellness.             

         
The use of disease prevention strategies in home, school, and community promotes personal 

health. 

    X X    2.1.4.C.1  Explain how most diseases and health conditions are preventable.  

    X     
2.1.4.C.2  Justify how the use of universal precautions, sanitation and waste disposal, proper 

food handling and storage, and environmental controls prevent diseases and health 

conditions.  

     X    2.1.4.C.3 Explain how mental health impacts one’s wellness. 

         
The early detection and treatment of diseases and health conditions impact one’s health.

  

     X    
2.1.6.C.1 Summarize means of detecting and treating diseases and health conditions that are 

prevalent in adolescents. 

     X    
2.1.6.C.2  Determine the impact of public health strategies in preventing diseases and health 

conditions.  

      X   
2.1.6.C.3  Compare and contrast common mental illnesses (such as depression, anxiety and 

panic disorders, and phobias) and ways to detect and treat them.  

         The prevention and control of diseases and health conditions are affected by many factors. 

        X 

2.1.8.C.1  Evaluate emerging methods to diagnose and treat diseases and health conditions 

that are common in young adults in the United States and other countries, including 

hepatitis, sexually transmitted infections, HIV/AIDS, breast cancer, HPV, and 

testicular cancer.  

        X 
2.1.8.C.2  Analyze local, state, national, and international public health efforts to prevent and 

control diseases and health conditions. 

       X X 
2.1.8.C.3  Analyze the impact of mental illness (e.g., depression, impulse disorders such as 

gambling or shopping, eating disorders, and bipolar disorders) on physical, social, 

and emotional well-being. 
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Standard 2.1 Wellness: ALL STUDENTS WILL ACQUIRE HEALTH PROMOTION CONCEPTS AND SKILLS TO SUPPORT A 

HEALTHY, ACTIVE LIFESTYLE. 

Strand D.  Safety 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Developing an awareness of potential hazards in the environment impacts personal 

health and safety.   

 
X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1.P.D.1 Use safe practices indoors and out (e.g., wear bike helmets, walk in the 

classroom, understand how to participate in emergency drills, and 

understand why car seats and seat belts are used). 

 X        
2.1.P.D.2 Develop an awareness of warning symbols and their meaning (e.g., red 

light, stop sign, poison symbol, etc.). 

X         2.1.P.D.3 Identify community helpers who assist in maintaining a safe environment. 

X         2.1.P.D.4 Know how to dial 911 for help. 

         Using personal safety strategies reduces the number of injuries to self and others. 

 X        
2.1.2.D.1   Identify ways to prevent injuries at home, school, and in the community 

(e.g., fire safety, poison safety, accident prevention). 

  X       
2.1.2.D.2    Differentiate among the characteristics of strangers, acquaintances, and 

trusted adults and describe safe and appropriate behaviors/touches. 

  X       2.1.2.D.3  Identify procedures associated with pedestrian, bicycle, and traffic safety. 

         
Identifying unsafe situations and choosing appropriate ways to reduce or eliminate 

risks contributes to the safety of self and others.    

   X      
2.1.4.D.1    Determine the characteristics of safe and unsafe situations and develop 

strategies to reduce the risk of injuries at home, school, and in the 

community (e.g., fire safety, poison safety, accident prevention). 

   X      2.1.4.D.2 Summarize the various forms of abuse and ways to get help. 

   X      
2.1.4.D.3 Examine the impact of unsafe behaviors when traveling in vehicles, as a 

pedestrian, and when using other modes of transportation. 

         Applying first-aid procedures can minimize injury and save lives. 

    X     
2.1.4.D.4 

 

Demonstrate simple first-aid procedures for choking, bleeding, burns, and 

poisoning.  

         
Identifying unsafe situations and choosing appropriate ways to reduce or eliminate 

risks contributes to the safety of self and others.   

     X    
2.1.6.D.1    Summarize the common causes of intentional and unintentional injuries in 

adolescents and related prevention strategies. 

      X   2.1.6.D.2      Explain what to do if abuse is suspected or occurs.   

       X  
2.1.6.D.3 Summarize the components of the traffic safety system and explain how 

people contribute to making the system effective. 

         Applying first-aid procedures can minimize injury and save lives.  

        X 2.1.6.D.4  Assess when to use basic first-aid procedures. 
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Evaluating the potential for injury prior to engaging in unhealthy/risky behaviors 

impacts choices. 

       X X 
2.1.8.D.1  Assess the degree of risk in a variety of situations and identify strategies to 

reduce intentional and unintentional injuries to self and others. 

       X X 
2.1.8.D.2    Describe effective personal protection strategies used in public places and 

what to do when one’s safety is compromised. 

        X 
2.1.8.D.3 Analyze the causes and the consequences of noncompliance with the traffic 

safety system. 

         Applying first-aid procedures can minimize injury and save lives. 

        X 
2.1.8.D.4   Demonstrate first-aid procedures, including victim and situation assessment, 

Basic Life Support, and the care of head trauma, bleeding and wounds, 

burns, fractures, shock, and poisoning.  
 

Standard 2.1 Wellness: All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

Strand E.  Social and Emotional Health 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Many factors at home, school, and in the community impact social and emotional health.  

X X X       2.1.2.E.1 Identify basic social and emotional needs of all people. 

X X X       
2.1.2.E.2 Determine possible causes of conflict between people and appropriate ways to prevent 

and resolve them.   

X X X       
2.1.2.E.3 Explain healthy ways of coping with common stressful situations experienced by 

children.  

         Many factors at home, school, and in the community impact social and emotional health. 

     X    
2.1.4.E.1  Compare and contrast how individuals and families attempt to address basic human 

needs.  

   X X X    
2.1.4.E.2 Distinguish among violence, harassment, gang violence, discrimination, and bullying 

and demonstrate strategies to prevent and resolve these types of conflicts. 

         
Stress management skills impact an individual’s ability to cope with different types of 

emotional situations. 

     X    2.1.4.E.3  Determine ways to cope with rejection, loss, and separation.    

     X    2.1.4.E.4  Summarize the causes of stress and explain ways to deal with stressful situations.  

         Social and emotional development impacts all components of wellness. 

     X X   
2.1.6.E.1 Examine how personal assets & protective factors support healthy social/emotional 

development. 

         
Respect and acceptance for individuals regardless of gender, sexual orientation, disability, 

ethnicity, socioeconomic background, religion, and/or culture provide a foundation for the 

prevention and resolution of conflict.  

      X   
2.1.6.E.2  Make recommendations to resolve incidences of school and community conflict, 

violence, harassment, gang violence, discrimination, and bullying.  

         
Stress management skills impact an individual’s ability to cope w/ different types of emotional 

situations. 

     X X   2.1.6.E.3 Compare and contrast ways that individuals, families, and communities cope with 
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change, crisis, rejection, loss, and separation. 

         Social and emotional development impacts all components of wellness. 

       X X 
2.1.8.E.1  Analyze how personal assets, resiliency, and protective factors support healthy social 

and emotional health. 

         
Respect and acceptance for individuals regardless of gender, sexual orientation, disability, 

ethnicity, socioeconomic background, religion, and/or culture provide a foundation for the 

prevention and resolution of conflict.  

       X  
2.1.8.E.2 Determine the effectiveness of existing home, school, and community efforts to address 

social and emotional health and prevent conflict.     

         
Stress management skills impact an individual’s ability to cope with different types of emotional 

situations. 

        X 2.1.8.E.3 Explain how culture influences the ways families and groups cope with crisis and 

change. 

        X 
2.1.8.E.4  Compare and contrast stress management strategies that are used to address various 

types of stress-induced situations.  
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Standard 2.2 Integrated Skills -All students will develop and use personal and interpersonal skills to support a healthy, active lifestyle. 

Strand A.  Interpersonal Communication  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Effective communication may be a determining factor in the outcome of health- and 

safety-related situations.    

X X X       
2.2.2.A.1   Express needs, wants, and feelings in health- and safety-related situations.  

 

         
Effective communication may be a determining factor in the outcome of health- and 

safety-related situations.    

   X X     
2.2.4.A.1   Demonstrate effective interpersonal communication in health- and safety-

related situations.  

         
Effective communication is the basis for strengthening interpersonal interactions and 

relationships and resolving conflicts.  

   X X     
2.2.4.A.2   Demonstrate effective interpersonal communication when responding to 

disagreements or conflicts with others. 

         
Effective communication may be a determining factor in the outcome of health- and 

safety-related situations.    

     X    
2.2.6.A.1   Demonstrate verbal and nonverbal interpersonal communication in various 

settings that impact the health of oneself and others. 

         
Effective communication is the basis for strengthening interpersonal interactions and 

relationships and resolving conflicts. 

     X X   
2.2.6.A.2   Demonstrate use of refusal, negotiation, and assertiveness skills in different 

situations. 

         
Effective interpersonal communication encompasses respect and acceptance for 

individuals regardless of gender, sexual orientation, disability, ethnicity, socioeconomic 

background, religion, and/or culture. 

       X X 
2.2.8.A.1   Compare and contrast verbal and nonverbal interpersonal communication 

strategies in a variety of settings and cultures in different situations. 

         
Effective communication is the basis for strengthening interpersonal interactions and 

relationships and resolving conflicts.  

       X X 
2.2.8.A.2 Demonstrate the use of refusal, negotiation, and assertiveness skills when 

responding to peer pressure, disagreements, or conflicts. 
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Strand B.  Decision-Making and Goal Setting  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Effective decision-making skills foster healthier lifestyle choices. 

X X X       2.2.2.B.1 Explain what a decision is and why it is advantageous to think before acting. 

 X X       2.2.2.B.2 Relate decision-making by self and others to one’s health. 

X X X       
2.2.2.B.3 Determine ways parents, peers, technology, culture, and the media influence health 

decisions.  

  X       2.2.2.B.4 Select a personal health goal and explain why setting a goal is important.         

         
Many health-related situations require the application of a thoughtful decision-making 

process. 

   X X     2.2.4.B.1 Use the decision-making process when addressing health-related issues. 

   X X     
2.2.4.B.2 Differentiate between situations when a health-related decision should be made 

independently or with the help of others. 

    X     
2.2.4.B.3 Determine how family, peers, technology, culture, and the media influence 

thoughts, feelings, health decisions, and behaviors.  

    X X    2.2.4.B.4 Develop a personal health goal and track progress.    

         
Every health-related decision has short- and long-term consequences and affects the 

ability to reach health goals. 

     X X   2.2.6.B.1 Use effective decision-making strategies. 

      X   
2.2.6.B.2 Predict how the outcome(s) of a health-related decision may differ if an 

alternative decision is made by self or others.  

      X   2.2.6.B.3 Determine how conflicting interests may influence one’s decisions.   

     X X   
2.2.6.B.4 Apply personal health data and information to support achievement of one’s 

short- and long-term health goals.  

         
Every health-related decision has short- and long-term consequences and affects the 

ability to reach health goals. 

      X  X 2.2.8.B.1 Predict social situations that may require the use of decision-making skills. 

       X  2.2.8.B.2 Justify when individual or collaborative decision-making is appropriate. 

       X  
2.2.8.B.3 Analyze factors that support or hinder the achievement of personal health goals 

during different life stages.  
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Strand C.  Character Development 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         
Character traits are often evident in behaviors exhibited by individuals when interacting with 

others.   

X X X       
2.2.2.C.1 Explain the meaning of character and how it is reflected in the thoughts, feelings, 

and actions of oneself and others. 

 X        
2.2.2.C.2 Identify types of disabilities and demonstrate appropriate behavior when interacting 

with people with disabilities. 

         Personal core ethical values impact the health of oneself and others. 

   X X     
2.2.4.C.1 Determine how an individual’s character develops over time and impacts personal 

health.  

         
Character building is influenced by many factors both positive and negative, such as acceptance, 

discrimination, bullying, abuse, sportsmanship, support, disrespect, and violence. 

   X X     
2.2.4.C.2 Explain why core ethical values (such as respect, empathy, civic mindedness, and 

good citizenship) are important in the local and world community.              

    X     
2.2.4.C.3 Determine how attitudes and assumptions toward individuals with disabilities may 

negatively or positively impact them. 

         Personal core ethical values impact the behavior of oneself and others. 

     X    
2.2.6.C.1 Explain how character and core ethical values can be useful in addressing 

challenging situations. 

         
Character building is influenced by many factors both positive and negative, such as acceptance, 

discrimination, bullying, abuse, sportsmanship, support, disrespect, and violence. 

      X   
2.2.6.C.2 Predict situations that may challenge an individual’s core ethical values. 

 

      X   
2.2.6.C.3 Develop ways to proactively include peers with disabilities at home, at school, and 

in community activities. 

         
Working together toward common goals with individuals of different abilities and from different 

backgrounds develops and reinforces core ethical values. 

       X  
2.2.8.C.1 Analyze strategies to enhance character development in individual, group, and team 

activities. 

        X 
2.2.8.C.2 Analyze to what extent various cultures have responded effectively to individuals 

with disabilities. 

         
Rules, regulations, and policies regarding behavior provide a common framework that supports a 

safe, welcoming environment. 

       X  
2.2.8.C.3 Hypothesize reasons for personal and group adherence, or lack of adherence, to 

codes of conduct at home, locally, and in the worldwide community.  
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Strand D.  Advocacy and Service  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Service projects provide an opportunity to have a positive impact on the lives of self and others. 

  X       
2.2.2.D.1 Determine the benefits for oneself and others of participating in a class or school 

service activity.     

         Service projects provide an opportunity to have a positive impact on the lives of self and others. 

    X     
2.2.4.D.1 Explain the impact of participation in different kinds of service projects on 

community wellness.  

         
Participation in social and health- or service-organization initiatives have a positive social 

impact. 

      X   
2.2.6.D.1 Appraise the goals of various community or service-organization initiatives to 

determine opportunities for volunteer service. 

     X X   
2.2.6.D.2 Develop a position about a health issue in order to inform peers.  

 

         
Effective advocacy for a health or social issue is based on communicating accurate and reliable 

research about the issue and developing and implementing strategies to motivate others to 

address the issue. 

       X  
2.2.8.D.1 Plan and implement volunteer activities to benefit a local, state, national, or world 

health initiative. 

        X 
2.2.8.D.2 Defend a position on a health or social issue to activate community awareness and 

responsiveness. 
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Strand E.  Health Services and Information  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         
Developing an awareness of potential hazards in the environment impacts personal health 

and safety.  

X         2.2.P.E.1 Identify community helpers who assist in maintaining a safe environment.  

         
Knowing how to locate health professionals in the home, at school, and in the 

community assists in addressing health emergencies and obtaining reliable information. 

 X X       
2.2.2.E.1 Determine where to access home, school, and community health 

professionals. 

         
Communicating health needs to trusted adults and professionals assists in the prevention, 

early detection, and treatment of health problems. 

   X X     
2.2.4.E.1 

 

Identify health services and resources provided in the school and 

community and determine how each assists in addressing health needs and 

emergencies. 

    X     2.2.4.E.2 Explain when and how to seek help when experiencing a health problem. 

         Health literacy includes the ability to compare and evaluate health resources. 

      X   
2.2.6.E.1 Determine the validity and reliability of different types of health resources. 

 

         
Communicating health needs to trusted adults and professionals assists in the prevention, 

early detection, and treatment of health problems.  

      X   
2.2.6.E.2 Distinguish health issues that warrant support from trusted adults or health 

professionals. 

         
Potential solutions to health issues are dependent on health literacy and available 

resources. 

       X  
2.2.8.E.1 Evaluate various health products, services, and resources from different 

sources, including the Internet. 

         
Communicating health needs to trusted adults and professionals assists in the prevention, 

early detection, and treatment of health problems.  

        X 
2.2.8.E.2 Compare and contrast situations that require support from trusted adults or 

health professionals. 
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Standard 2.3 Drugs and Medicines: All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines and apply these concepts to 

support a healthy, active lifestyle. 

Strand A.  Medicines  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         
Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, 

medicinal supplements), are used for numerous reasons, and should be taken as directed in order 

to be safe and effective.  

 X        2.3.2.A.1 Explain what medicines are and when some types of medicines are used. 

  X       2.3.2.A.2 Explain why medicines should be administered as directed. 

         
Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, 

medicinal supplements), are used for numerous reasons, and should be taken as directed in order 

to be safe and effective.  

   X      2.3.4.A.1 Distinguish between over-the-counter and prescription medicines. 

    X     2.3.4.A.2 Determine possible side effects of common types of medicines. 

         
Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, 

medicinal supplements), are used for numerous reasons, and should be taken as directed in order 

to be safe and effective.  

     X X   
2.3.6.A.1 Compare and contrast short- and long-term effects and the potential for abuse of 

commonly used over-the-counter and prescription medicines and herbal and 

medicinal supplements.  

      X   2.3.6.A.2 Compare information found on over-the-counter and prescription medicines.  

         
Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, 

medicinal supplements), are used for numerous reasons, and should be taken as directed in order 

to be safe and effective. 

       X  
2.3.8.A.1 Explain why the therapeutic effects and potential risks of commonly used over-the-

counter medicines, prescription drugs, and herbal and medicinal supplements vary 

in different individuals.               

        X 
2.3.8.A.2 Compare and contrast adolescent and adult abuse of prescription and over-the-

counter medicines and the consequences of such abuse. 

Strand B.  Alcohol, Tobacco, and Other Drugs  

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Use of drugs in unsafe ways is dangerous and harmful. 

 X X       2.3.2.B.1 Identify ways that drugs can be abused.      

 X        2.3.2.B.2 Explain effects of tobacco use on personal hygiene, health, and safety.  

 X        2.3.2.B.3 Explain why tobacco smoke is harmful to nonsmokers. 

 X        2.3.2.B.4 Identify products that contain alcohol.   

  X       2.3.2.B.5 List substances that should never be inhaled and explain why.  

         Use of drugs in unsafe ways is dangerous and harmful. 

   X      2.3.4.B.1 Explain why it is illegal to use/possess certain drugs/substances & consequences. 
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K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

    X     2.3.4.B.2 Compare the short- and long-term physical effects of all types of tobacco use.           

    X     
2.3.4.B.3 Identify specific environments where second-hand/passive smoke may impact the 

wellness of nonsmokers.  

    X     
2.3.4.B.4 Summarize the short- and long-term physical and behavioral effects of alcohol use 

and abuse.  

    X     2.3.4.B.5 Identify the short- and long- term physical effects of inhaling certain substances.  

         
There is a strong relationship between individuals who abuse drugs and increased intentional and 

unintentional health-risk behaviors.  

         
2.3.6.B.1 Explain the system of drug classification and why it is useful in preventing 

substance abuse.     

     X    2.3.6.B.2 Relate tobacco use and the incidence of disease. 

     X    2.3.6.B.3 Compare the effect of laws, policies, and procedures on smokers and nonsmokers.   

      X   
2.3.6.B.4 Determine the impact of the use and abuse of alcohol on the incidence of illness, 

injuries, and disease, the increase of risky health behaviors, and the likelihood of 

harm to one’s health.  

       X  
2.3.6.B.5 

 

Determine situations where the use of alcohol and other drugs influence decision-

making and can place one at risk. 

      X   2.3.6.B.6 Summarize the signs and symptoms of inhalant abuse.  

       X  
2.3.6.B.7 Analyze the relationship between injected drug use and diseases such as HIV/AIDS 

and hepatitis.  

         
There is a strong relationship between individuals who abuse drugs and increased intentional and 

unintentional health-risk behaviors. 

       X X 
2.3.8.B.1 Compare and contrast the physical and behavioral effects of commonly abused 

substances by adolescents. 

        X 
2.3.8.B.2 

 

Predict the legal and financial consequences of the use, sale, and possession of 

illegal substances. 

       X  2.3.8.B.3 Analyze the effects of all types of tobacco use on the aging process. 

        X 2.3.8.B.4 Compare and contrast smoking laws in New Jersey with other states and countries. 

       X  
2.3.8.B.5 Explain the impact of alcohol and other drugs on those areas of the brain that 

control vision, sleep, coordination, and reaction time and the related impairment of 

behavior, judgment, and memory. 

        X 
2.3.8.B.6 Relate the use of alcohol and other drugs to decision-making and risk for sexual 

assault, pregnancy, and STIs.  

       X  
2.3.8.B.7 Explain the impact of inhalant use and abuse on social, emotional, mental, and 

physical wellness. 

        X 2.3.8.B.8 Analyze health risks associated with injected drug use.  

Strand C.  Dependency/Addiction and Treatment 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Substance abuse is caused by a variety of factors. 

  X       2.3.2.C.1 Recognize that some people may have difficulty controlling their use of alcohol, 
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tobacco, and other drugs.  

K 1 2 3 4 5 6 7 8 
There are many ways to obtain help for treatment of alcohol, tobacco, and other substance 

abuse problems. 

  X       2.3.2.C.2 Explain that people who abuse alcohol, tobacco, and other drugs can get help. 

         Substance abuse is caused by a variety of factors. 

    X     2.3.4.C.1 Identify signs that a person might have an alcohol, tobacco, and/or drug use problem. 

    X     2.3.4.C.2 Differentiate between drug use, abuse, and misuse. 

    X     
2.3.4.C.3 Determine how advertising, peer pressure, and home environment influence children 

and teenagers to experiment with alcohol, tobacco, and other drugs.  

         Substance abuse is caused by a variety of factors. 

     X    
2.3.6.C.1 Summarize the signs and symptoms of a substance abuse problem and the stages 

that lead to dependency/addiction.  

     X    2.3.6.C.2 Explain how wellness is affected during the stages of drug dependency/addiction.  

     X    
2.3.6.C.3 Determine the extent to which various factors contribute to the use and abuse of 

alcohol, tobacco, and other drugs by adolescents, such as peer pressure, low self-

esteem, genetics, and poor role models.  

         
There are many ways to obtain help for treatment of alcohol, tobacco, and other substance 

abuse problems. 

      X X X 
2.3.6.C.4 Determine effective strategies to stop using alcohol, tobacco and other drugs, and   

that support the ability to remain drug-free.  

         Substance abuse is caused by a variety of factors. 

       X X 
2.3.8.C.1 Compare and contrast theories about dependency/addiction (such as genetic 

predisposition, gender-related predisposition, and multiple risks) and provide 

recommendations that support a drug free life. 

         
The ability to interrupt a drug dependency/addiction typically requires outside 

intervention, a strong personal commitment, treatment, and the support of family, friends, 

and others. 

       X X 
2.3.8.C.2 Summarize intervention strategies that assist family and friends to cope with the 

impact of substance abuse. 
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Content Area Comprehensive Health and Physical Education 

Standard 2.4 Human Relationships and Sexuality: All students will acquire knowledge about the physical, emotional, and social aspects of 

human relationships and sexuality and apply these concepts to support a healthy, active lifestyle. 

Strand A.  Relationships 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         The family unit encompasses the diversity of family forms in contemporary society. 

  X       2.4.2.A.1 Compare and contrast different kinds of families locally and globally.   

X X X       2.4.2.A.2 Distinguish the roles and responsibilities of different family members.  

  X       2.4.2.A.3 Determine the factors that contribute to healthy relationships.    

         The family unit encompasses the diversity of family forms in contemporary society. 

   X X     
2.4.4.A.1 Explain how families typically share common values, provide love and 

emotional support, and set boundaries and limits.  

    X X    
2.4.4.A.2 Explain why healthy relationships are fostered in some families and not in 

others.   

         Healthy relationships require a mutual commitment.  

    X X    2.4.6.A.1 Compare and contrast how families may change over time.   

    X X    2.4.6.A.2 Analyze the characteristics of healthy friendships and other relationships. 

     X    2.4.6.A.3 Examine the types of relationships adolescents may experience. 

    X X    
2.4.6.A.4 Demonstrate successful resolution of a problem(s) among friends and in 

other relationships. 

      X   
2.4.6.A.5 Compare and contrast the role of dating and dating behaviors in 

adolescence.  

         
The values acquired from family, culture, personal experiences, and friends impact 

all types of relationships. 

      X   2.4.8.A.1 Predict how changes within a family can impact family members. 

      X   2.4.8.A.2 Explain how the family unit impacts character development. 

        X 
2.4.8.A.3 Explain when the services of professionals are needed to intervene in   

relationships. 

      X X  2.4.8.A.4 Differentiate between affection, love, commitment, and sexual attraction.  

       X X 
2.4.8.A.5 Determine when a relationship is unhealthy and explain effective strategies 

to end the relationship.  

        X 
2.4.8.A.6 Develop acceptable criteria for safe dating situations, such as dating in 

groups, setting limits, or only dating someone of the same age. 
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Content Area Comprehensive Health and Physical Education 

Standard 2.4 Human Relationships and Sexuality: All students will acquire knowledge about the physical, emotional, and social aspects of 

human relationships and sexuality and apply these concepts to support a healthy, active lifestyle. 

Strand B.  Sexuality 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         Gender-specific similarities and differences exist between males and females. 

 X X       
2.4.2.B.1 

 

Compare and contrast the physical differences and similarities of the 

genders.   

         
Puberty is the period of sexual development, determined primarily by heredity, in 

which the body becomes physically able to produce children. 

    X     
2.4.4.B.1 Differentiate the physical, social, and emotional changes occurring at 

puberty and explain why puberty begins and ends at different ages.  

         
Most significant physical, emotional, and mental growth changes occur during 

adolescence, but not necessarily at the same rates.   

     X    2.4.6.B.1 Compare growth patterns of males and females during adolescence.  

         
Responsible actions regarding sexual behavior impact the health of oneself and 

others. 

      X   
2.4.6.B.2 Summarize strategies to remain abstinent and resist pressures to become 

sexually active. 

      X   
2.4.6.B.3 Determine behaviors that place one at risk for HIV/AIDS, STIs, HPV, or 

unintended pregnancy.  

      X   
2.4.6.B.4 Predict the possible physical, social, and emotional impacts of adolescent 

decisions regarding sexual behavior.  

         
Personal lifestyle habits and genetics influence sexual development as well as 

overall growth patterns.   

       X  
2.4.8.B.1 Analyze the influence of hormones, nutrition, the environment, and 

heredity on the physical, social, and emotional changes that occur during 

puberty. 

         Responsible actions regarding sexual behavior impact the health of oneself /others 

        X 
2.4.8.B.2 Determine the benefits of sexual abstinence and develop strategies to resist 

pressures to become sexually active.  

       X  
2.4.8.B.3 Compare and contrast methods of contraception used by adolescents and 

factors that may influence their use.   

       X X 
2.4.8.B.4 Relate certain behaviors to placing one at greater risk for HIV/AIDS, STIs, 

and unintended pregnancy.    

         
Discussion of topics regarding sexuality requires a safe, supportive environment 

where sensitivity and respect is shown toward all.  

        X 
2.4.8.B.5 Discuss topics regarding gender identity, sexual orientation, and cultural 

stereotyping. 

         Early detection strategies assist in the prevention &treatment of illness or disease. 

        X 2.4.8.B.6 Explain the importance of practicing routine healthcare procedures such as 

breast self-examination, testicular examinations, and HPV vaccine. 
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Content Area Comprehensive Health and Physical Education 

Standard 2.4 Human Relationships and Sexuality: All students will acquire knowledge about the physical, emotional, and social aspects of 

human relationships and sexuality and apply these concepts to support a healthy, active lifestyle. 

Strand C.  Pregnancy and Parenting 

K 1 2 3 4 5 6 7 8 CPI # Cumulative Progress Indicator (CPI) 

         The health of the birth mother impacts the development of the fetus.  

  X       2.4.2.C.1 Explain the factors that contribute to a mother having a healthy baby. 

         

Knowing the physiological process of how pregnancy occurs as well as 

development of the fetus leading to childbirth contribute to a greater 

understanding of how and why a healthy environment should be provided for 

the pregnant mother. 

    X X    
2.4.4.C.1 Explain the process of fertilization and how cells divide to create an 

embryo/fetus that grows and develops during pregnancy. 

         The health of the birth mother impacts the development of the fetus. 

    X     
2.4.4.C.2 Relate the health of the birth mother to the development of a healthy 

fetus.  

         

Knowing the physiological process of how pregnancy occurs as well as 

development of the fetus leading to child birth contribute to a greater 

understanding of how and why a healthy environment should be provided for 

the pregnant mother.  

     X    
2.4.6.C.1 Summarize the sequence of fertilization, embryonic growth, and fetal 

development during pregnancy. 

      X   2.4.6.C.2 Identify the signs and symptoms of pregnancy.  

      X   2.4.6.C.3 Identify prenatal practices that support a healthy pregnancy. 

         
Adolescent parents may have difficulty adjusting to emotional and financial 

responsibilities of parenthood.  

      X   
2.4.6.C.4 Predict challenges that may be faced by adolescent parents and their 

families. 

         
Pregnancy, childbirth, and parenthood are significant events that cause 

numerous changes in one’s life and the lives of others.  

       X X 
2.4.8.C.1 Summarize the signs and symptoms of pregnancy and the methods 

available to confirm pregnancy. 

        X 
2.4.8.C.2 Distinguish physical, social, and emotional changes that occur during 

each stage of pregnancy, including the stages of labor and childbirth 

and the adjustment period following birth.  

        X 2.4.8.C.3 Determine effective strategies and resources to assist with parenting. 

       X  2.4.8.C.4 Predict short- and long-term impacts of teen pregnancy.  

       X  
2.4.8.C.5 Correlate prenatal care with the prevention of complications that may 

occur during pregnancy and childbirth. 
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PURPOSE OF MIDDLE SCHOOL HEALTH EDUCATION  
 

Based on the Turning Points vision and model for improving middle schools: Jackson, A.W. & Davis, G.A. (2000). Turning Points 2000: 

Educating Adolescents in the 21
st
 Century. NY: Teachers College Press. 

 

Early adolescence is a time when young people between the ages of 10 and 15 experience puberty, a time of growth and development that is more 

rapid than any other developmental stage except infancy. It is also a time of discovery when young adolescents have significantly greater capacity 

for complex thinking due to another developmental process, that of intellectual growth from concrete thinking to abstract reasoning. Amid the 

physical, social and emotional stresses of early adolescence, entry into middle school can be a difficult and troubling experience. For many young 

adolescents, this transition from elementary school to middle school is often associated with a decline in self-esteem. (p. 7) 
 

Turning Points 2000: Educating Adolescents in the 21
st
 Century identifies seven key principles or recommendations for improving the capacity 

of middle schools to achieve their goal or purpose: to ensure that every student fulfills the Turning Points vision of becoming an intellectually 

reflective person, a person en route to a lifetime of meaningful work, a good citizen, a caring and ethical individual, and a healthy person. (p.30). 

Among the seven interconnected principles that form the framework for high quality middle schools that are responsive to the unique needs of the 

early adolescent is the following:    Provide a safe and healthy school environment as part of improving academic performance and developing 

caring and ethical citizens. 
 

Healthy lifestyles and academic success are tightly interwoven—improvement in one leads to improvement in the other, both directly and 

indirectly. Positive intergroup relations are essential to a safe and healthy school. Middle grades schools, in partnership with the community, 

should support physical and mental health and fitness by providing a safe, caring, and healthy environment, health education, and access to health 

services. (p.24) 
 

The period of adolescence represents a critical juncture in our students’ lives as they often begin experimenting with a range of risky behaviors 

and “patterns of behavior are begun that determine the trajectory of their health, and, for some, the length and quality of their lives.” Therefore, 

what students know and are able to do to preserve and maintain good health when they leave middle school is just as vital to their ultimate 

happiness, success and well-being as their knowledge of academic subject matter.  (p. 179)  
 

To prevent or at least minimize the onset of risky behaviors, and to enable students to make appropriate choices to safeguard their health 

generally, health education must provide students with skills and the current, medically accurate information they need to make healthy 

choices, and resist peer pressure to begin risky behaviors. Having multiple structured opportunities to practice and role-play health-related 

skills before encountering health-compromising challenges enables students to translate knowledge about health into behaviors that promote 

health.  (p. 183) 
 

Within the context of a health education program grounded in state and national standards, greatest emphasis should be placed on providing 

students with knowledge and skills related to six key areas of potential harm: smoking, alcohol and other drug use; early and unprotected sexual 

activity; poor nutrition and insufficient exercise; and aggressive or reckless behavior that can result in injury or death. The health curriculum must 

also provide young adolescents with sufficient knowledge to support healthy and desirable behaviors, offer them opportunities to practice applying 

health knowledge and skills, and develop their decision-making, problem solving and communication skills so they can avoid risks and make 

health-enhancing choices. (p. 184) 
 

School-based and school-linked access to health services, along with the middle school’s efforts to provide high-quality health education and a 

healthy, supportive learning environment, together constitute a powerful, integrated approach to ensuring that students’ health needs—physical, 

social, emotional and mental— do not interfere with their ability to learn. 
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Overview: Standards 2.3-Drugs and Medicines (ATOD Education) and 2.4-Human Relationships and Sexuality (Family Life) 

State Statutes and Board Policy Regarding instruction of Alcohol, Tobacco 

 STANDARD 2.3 Drugs and Medicines: All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines and apply these 

concepts to support a healthy, active lifestyle. 
 

Descriptive Statement:  This standard aims to provide students with information on the responsible use of medicines as well as the effects of alcohol, 

tobacco, and other drugs.  The appropriate use of medicines can prevent serious health problems, reduce absenteeism from work and school, and enhance 

the quality of life.  Conversely, the misuse or abuse of substances such as alcohol, tobacco, and other drugs can impair judgment and lead to illness and 

injury.  Helping students to acknowledge the internal and external pressures that influence them to use substances enables and empowers them to make 

choices that support a healthy, active lifestyle. 
 

Branchburg Township Board of Education Policy 2422. HEALTH EDUCATION states that “all students will learn the physical, mental, emotional, 

and social effects of the use and abuse of alcohol, tobacco, and other drugs” in accordance with the NJCCCS.  

STANDARD 2.4 Human Relationships and Sexuality: All students will acquire knowledge about the physical, emotional, and social aspects of 

human relationships and sexuality and apply these concepts to support a healthy, active lifestyle.  
 

Descriptive Statement:  This standard seeks to provide students with an understanding of the physical, emotional and social aspects of human relationships 

and sexuality and how they support a healthy, active lifestyle. Students learn how to develop and maintain healthy relationships with friends and family. 

Additionally, students learn medically-accurate information about both abstinence and contraception and learn the skills to enact behaviors to reduce or 

eliminate the occurrence of sexually transmitted diseases, HIV/AIDS, and unintended pregnancy.   

The NJCCCS for Comprehensive Health and Physical Education require all students to understand the role of life-long relationships and the contributions 

that healthy relationships make to wellness.   

 In grades K-5, students learn that: there are different kinds of families; family members have different roles and responsibilities; and families share 

love, values, and traditions, provide emotional support for each other, and set boundaries and limits.   

 In the middle grades, students learn about healthy relationships, the role of families in meeting human needs, and the historical role of marriage 

and family in community and society.  The standards require that by the end of grade eight, students discuss topics about sexual orientation.  Issues 

might include tolerance and sensitivity, harassment and name-calling, stereotyping, and the development of gender identity and its relationship to 

puberty and adolescence.   
 

 The N.J.S.A. 18A:35-4.19 et seq., the AIDS Prevention Act of 1999, is commonly referred to as the stress abstinence law.  The law requires school-

based programs and materials to emphasize that abstinence from sexual activity is the one completely reliable means of eliminating the sexual 

transmission of HIV/AIDS and other sexually transmitted diseases and of avoiding pregnancy.  The law requires local boards of education to include in 

their curriculum the reasons, skills, and strategies for remaining or becoming abstinent.  It also requires that any instruction on methods of 

contraception, including the use of condoms, contain information on their failure rates in actual use.  The law also requires that materials stress the 

importance of avoiding intravenous (needle injection) drug use as a method of HIV prevention.  
 

In accordance with this statute, Branchburg Township Board of Education Policy 2422. HEALTH EDUCATION dictates that “all pupils will learn 

the biological, cultural, and psychological aspects of human sexuality and family life” in accordance with the New Jersey Core Curriculum Content 

Standards. Policy 2422 further explains that instruction of content “will stress that abstinence from sexual activity is the only completely reliable means of 

eliminating the sexual transmission of HIV/AIDS and other sexually transmitted diseases and of avoiding pregnancy.” 

 The NJCCCS require that instruction include strategies for stressing abstinence, viable contraception options, and disease prevention.  In addition, the 

standards require students to carefully compare and contrast risk reduction and risk elimination methods regarding sexually transmitted diseases, 
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unintended pregnancy, and HIV/AIDS. Content in this area is outlined in Standard 2.4: Human Relationships and Sexuality and must be included in the 

district’s health education curriculum.   
 

 Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian presents to the school a signed statement that any part of instruction in health, 

family life education, or sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be excused from that 

portion of the course. Parents must be notified, in advance, of the right to exclude their child. The excluded student must receive alternative 

instructional content and activities aligned with the New Jersey Comprehensive Health and Physical Education Core Curriculum Content Standards 

and the District’s health education curriculum. 

 

Comprehensive Health Curriculum:   Grade 6 
 

NJCCCS Standards, Indicators and Student Learning Objectives 
 

STUDENT LEARNING OBJECTIVES                  Personal Growth/Wellness NJCCCS/CPIs     

Describe how effective decision making can impact choices made by individuals or groups in regards to 

personal wellness.   

(2.2.6.B.1,2.2.6.B.2) 

Examine how to analyze foods nutritional value in relation to an individual’s needs.   (2.1.6.A.3,2.1.8.A.3,2.1.8.

A.4) 

Determine how culture/family history influences impacts one’s personal growth and health.  (2.1.8.A.1,2.1.8.A.2, 
2.1.8.B.1) 

Define common mental illnesses and evaluate one’s ability to recognize and adapt negative risk factors in 

one’s lifestyle.  

(2.1.8.A.1,2.1.8.A.2 ) 

STUDENT LEARNING OBJECTIVES                   Alcohol, Tobacco and other drugs NJCCCS/CPIs 

Identify and compare information that is contained on the bottle of over the counter and prescription drugs.  (2.3.6.A.1) 

Examine data on how drugs/alcohol effect decision making the potential for illness, injury, disease, and risky 

health behaviors.  

( 2.3.6.B.4) 

Demonstrate through role-play the impact of effective refusal skills to decrease experimentation and use of 

alcohol, tobacco, and other drugs in several social settings.   

(2.3.6.B.5, 2.2.8.B.1) 

Describe the different stages of alcoholism and drug addiction.  (2.3.6.B.4) 

Research the relationship between injected drug use and diseases such as HIV/AIDS and hepatitis. ( 2.3.6.B.7) 

STUDENT LEARNING OBJECTIVES                  Family Life Education NJCCCS/CPIs  

Identify how conflicts may be resolved between individuals in relationships.  6 (2.4.6.A.4) 

Describe the role that dating and dating behaviors (communication, honesty) play in the lives of adolescents. (2.4.6.A.5) 

Identify various strategies that will assist adolescents in resisting pressure and remaining abstinent.  6 (2.4.6.B.2) 

Evaluate the ramifications (HIV/AIDS, STI’s, HPV, and Pregnancy) of sexual activity during adolescence and 

how they may impact the choices regarding sexual behavior. 6 

(2.4.6.B.2, 2.4.6.B.3, 
2.4.6.B.4) 

Identify the challenges faced by adolescent parents and their families. 6 ( 2.4.6.C.4) 

Research the relationship between injected drug use and diseases such as HIV/AIDS and hepatitis. ( 2.3.6.B.7) 
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STUDENT LEARNING OBJECTIVES           Community Health Skills NJCCCS/CPIs 

Describe how the use of negotiation, refusal, and assertiveness skills play an important role in being able to 

communicate with others. 6 

(2.2.6.A.2) 

Identify strategies that will facilitate communication to help resolve incidences of gang violence, harassment, 

bullying, and discrimination. 6 

(2.2.6.A.2, 2.1.6.E.2, 
2.2.6.B.3) 

Identify situations that may challenge beliefs and display empathy for others with different values, beliefs, and 

cultural backgrounds. 6 

 

(2.2.6.C.2) 

Identify and develop a position in relation to a health related issue that affects the school community. 6 (2.2.6.D.2) 

Determine health situations that would require support from adults or qualified health professionals. 6 (2.2.6.E.2) 

Identify common mental illnesses (depression, anxiety, panic disorders) and determine methods to detect and 

treat them. 6 

(2.1.6.C.3) 

Describe what steps should be taken if self or other kinds of abuse are suspected.  6 (2.1.6.D.2) 

UNIT TITLE: Promoting Wellness-Introduction to Personal, Social and Emotional Health Time Frame: 

CONTENT STANDARD 2.1 (WELLNESS) ALL STUDENTS WILL LEARN AND APPLY HEALTH PROMOTION CONCEPTS AND SKILLS 

TO SUPPORT A HEALTHY, ACTIVE LIFESTYLE. Strand A. Personal Growth and Development; Strand E. Social and Emotional Health 

Big Idea: Taking responsibility for one’s own health is an essential step towards developing and maintaining a healthy, active lifestyle.  

Unit Overview and Purpose: Health is defined as a state of well-being. Wellness is defined as a condition of physical, intellectual, emotional, and social 

well-being. Building protective factors as early as elementary school can help to establish positive behaviors, social competency, and emotional well-being. 

These protective factors include a sense of belonging, accomplishment, recognition, resiliency, and the ability to adapt.  It is critical for students to learn 

that good health is within their control, and the ability to balance each component of wellness is influenced greatly by the choices they make. Gaining an 

understanding of the wellness spectrum helps students to strive towards their potential by focusing on the future, setting health goals, and taking 

responsibility for their personal health and total wellness. 
 

The sixth grade health curriculum begins with an introduction to the concept and components of Wellness with specific focus on Personal and Mental 

health as a way of framing health and wellness in a positive context. Focusing on this component of comprehensive health serves to motivate students to 

value their health, and gain a desire for more knowledge and positive health-related behavior. The introductory unit also emphasizes the importance of self-

confidence and self-esteem, without which no one would be motivated to value health and choose health-promoting behavior. Students are introduced to 

the Search Institute’s 40 Developmental Assets—the positive experiences, relationships, opportunities, and personal qualities that young people need to 

grow up healthy, caring and responsible—and the concept and strategies for  asset building (The Search Institute’s term for purposefully helping youth 

experience more assets in their lives). Asset Building also includes development of the 9 Virtues of Character: Integrity, Conflict Resolution, Honesty, 

Perseverance, Respect, Self-Discipline, Responsibility, Compassion, and Citizenship. The 9 Virtues correlate with the District’s Character Education 

Program. Unit 1 also includes mandatory instruction of Harassment, Intimidation and Bullying . 

Essential Questions Enduring Understandings 

 What are the benefits and consequences of our choices in terms of 

wellness? 

 How do we develop a strong sense of our own power, purpose, worth 

and promise? 

 What personal assets and protective factors contribute to my social 

and emotional wellness? 

 Current and future personal wellness is dependent upon applying health-related 

concepts and skills in everyday lifestyle behaviors. 

 Developing self esteem, resiliency, tolerance and coping skills support social 

and emotional health. 

 External and Internal Assets are the building blocks of healthy 

development that help young people grow up healthy, caring, and responsible 
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Instructional Objectives Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Discuss the physical, social, 

emotional and intellectual 

dimensions of wellness and explain 

how the wellness components 

interconnect.  

 Investigate ways that individuals, 

families  

and communities enhance and 

support social and emotional health 

and meet basic human needs.  
 

Examine how personal assets, 

(e.g., self esteem, positive peer 

relationships) and protective factors 

(e.g., parental involvement) support 

healthy social and emotional 

development.  

 Discuss how stereotyping might 

influence one’s goals, choices and 

behaviors  
 

 

Ice-breaker activities; set ground rules for the classroom that will 

promote optimum participation; set up journals; establish strategy for 

addressing sensitive health-related issues (e.g. Beaker of Questions.) How 

does a positive classroom environment contribute to wellness and the ability to 

learn?  

(HPW Personal/Mental Health: lessons/activities from pp. 6-15) 
 

Determine students’ baseline knowledge What do students know 

about this content? 

Administer the pre-assessment and Personal Health Assessment-

(HPW-Activity 2-pp. 8-9)  
 

 MEETING HUMAN NEEDS – How do families,  

communities and individuals meet a person’s basic needs, and  

support and enhance a person’s social and emotional health?   

Explain that parents play an important part in our development  

as human beings, and everyone has certain human needs that 

must be met in order for that person to be successful. Introduce  

Maslow’s Hierarchy of Human Needs and describe each section.  

Divide the class into groups for each section to list ways parents  

help their children meet the basic human needs. Reconvene the  

class and identify other influences that may help meet the needs.  

Each group will complete a section of a large chart or bulletin  

board display that describes ways basic human needs are met.  

 

Expand upon student’s knowledge of basic human needs by 

introducing them to the 40 Developmental Assets as the building 

blocks of healthy development that will help young people grow up 

health, caring and responsible.  

How do personal assets-internal and external- and protective factors 

such as parental involvement support healthy social and emotional 

development? 

Use Resources from The Search Institute for lessons (Me@My Best, 

Positive Value Cards, Bring It Home, The Hidden Treasure of Assets 

Game, Character in Motion!, Building Assets is Elementary) 

 
The Wellness Spectrum  
What are the physical, social, emotional and intellectual dimensions of 

wellness and how are the wellness components interconnected? 

NOTE: IN LIEU OF USING Holes to meet goals and objectives, select 

The Dimensions of 

Wellness 

Steps for Goal 

Setting 

Major components 

that make up 

Internal Assets and 

External Assets 

Maslow’s 

Hierarchy of Needs 

Examples of 

stereotypes 

A. Interpersonal 

Communication 

 

B. Decision Making 

& Goal Setting 

 

C. Character 

Development 

 

Academic and 

Performance 

Skills: 

Role-Playing 

Cooperative 

Learning Skills 
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alternative lessons/activities  that meet the same goals and objectives 

TOPICS and CONTENT include: 

1. Adolescent challenges 

2. The power of perseverance, personal values and virtues/traits of 

character 

3. Examining Stereotypes and negative influencers and how they 

impact one’s image of self, including one’s gender 

Examining Stereotypes and how they impact one’s image of self, 

including one’s gender 
 

Goal setting to promote a healthy future  
(HPW Introductory Activity-Activity 1-p. 19 ; Goal Setting Activity 1-

p. 20) How does health knowledge, health choices, self-control, 

resistance and self-management skills influence wellness? What are my 

strengths and in which areas do I need to set goals for improvement? 

Assessment  

PERFORMANCE TASK(S):  
 

MOVING TOWARDS ADOLESCENCE - Write the word adolescence on the chalkboard. Use a whip-around, pass-option activity to elicit words related 

to adolescence. Develop a web using the students’ suggestions. Explain that the word adolescence is based on the Latin root esso which means “becoming.” 

Use a transparency or chart to display the three stages of adolescence (early, middle, and late adolescence which ends between ages 19 and 21). Write three 

categories on the chalkboard: “Physical,” “Social,” and “Emotional.” Divide the class into three groups and assign each group one of the categories. Each 

group develops a time line outlining the changes that occur during each of the three phases of adolescence. Allow each group to present their time line. 

Conclude by having each student write a brief journal entry entitled “I Am Becoming...” 
 

BRIDGING THE GENERATION GAP - Students interview two adult family members or admired adults. The interviewees must be the same 

gender as the student. Students develop a written profile of the two subjects and share their impressions with classmates. Sample interview questions might 

include the following: 

        Do you think males and females are raised differently? If yes, in what ways? 

        Do you think you were treated differently because you were a male/female? How? 

        How will my life be different than yours? 

        If you could relive your life, what would you do differently? 

        Which roles are most important in your life? 

        What is one piece of advice you have for me? 

Students write an essay describing the person(s) who have most influenced their development as an individual and as a male or female. 
 

MEDIA INFLUENCES: You are a member of an editorial chosen to select this year’s recipients of two awards: (1) the prestigious Positive Power Award 

for the youth magazine that best promotes  the message of WELLNESS to 6
th
 graders; and (2) Diminisher Award for the youth magazine judged to have 

the most negative impact on self image and influence on health choices. The Positive Power Award was created by national press associations to honor the 

best in the field of youth magazines to carry positive, empowering messages to youths by including only health-promoting images, articles, advertisements 

and features in their magazine.  

Students will work in cooperative groups to investigate the messages and images of in popular teen magazines. Each group will judge 3 different magazines 
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by rating each according to a list of criteria and ratings reflecting the Wellness dimensions developed by the “Organization of National Press Associations” 

(the class as a whole). Using *magazines from the school or public library for their analysis, students will identify the common messages and images found 

in these magazines for youth and brainstorm the potential influence of images and messages on making health-related decisions and choices. Students will 

use the criteria and a list of guiding questions to evaluate each magazine’s contents, and complete an organizer and rubric assessment to each magazine and 

provide specific examples or positive and negative images/messages to support their ratings.  (*Available magazines include Twist, Sports Illustrated, 

Health, Seventeen, Girls’ Life, American Cheerleader, Boys’ Life, ESPN. The teacher can provide other popular  magazines that target young adolescents.) 

The student will discuss the developmental tasks of adolescence, including the development of mature relationships, gender identification, a healthy body 

image, emotional independence, and life skills. 

Student Health and Wellness Portfolio/Notebook: 

 A Little About Myself –Partner interviews -Activity 3 

 Self Esteem Behaviors -Activity 4 

 Values Rating -Activity 5 

 Personal Goal Setting Plan -Activity 6 

OTHER EVIDENCE (tests, quizzes; prompts, work samples, observations): 

 Personal and Mental Health Evaluation--#6   

 Case Study-Family Challenges [Activity 8] 

 Complete a Time Management plan for one week and evaluate the success 

of your plan 

 Summarize Maslow’s Hierarchy using symbols, pictures, key words or 

phrases for each of the levels.  

STUDENT SELF-ASSESSMENT and REFLECTION:  

Reflective Journal Responses to Writing Tasks FOR Search Institute materials (40 Developmental Assets) focusing on the essential questions and topic 

questions. 

How do personal assets-internal and external- and protective factors such as parental involvement support healthy social and emotional development? 

Reflection- Goal Setting: How does health knowledge, health choices, self-control, resistance and self-management skills influence wellness? What are 

my strengths and in which areas do I need to set goals for improvement? 
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UNIT TITLE:  Changes in You, Changes in Me—Making Good Choices for Physical, Social and  

                          Emotional Wellness and Healthy Living 

Timeframe: 

STANDARD 2.1 (WELLNESS) Personal Growth & Development; Social/ Emotional Health 

STANDARD 2.4 (HUMAN RELATIONSHIPS AND SEXUALITY) STRAND A. Human Relationships; STRAND B. Sexuality 

BIG IDEA: Understanding the various aspects of human relationships and sexuality assists in making good choices about healthy living. 

Unit Summary and Purpose: In this two-part unit, students will learn the physical and social/emotional changes of puberty and why this transition is 

central to human growth and development at this time in their lives. The purpose of these sessions is to heighten student awareness of the changes, feelings 

and responsibilities that accompany this life stage in order to make this period of transition a smooth and positive experience.   Students will learn how peer 

behavior and changes in family and peer relationships can affect interpersonal communication and the ability to maintain positive, healthy relationships and 

interactions during adolescence.  

Part I of this unit focuses on social-emotional wellness, beginning with a study of interpersonal relationships with family and peers. Students will 

investigate ways that individuals, families and communities enhance and support social and emotional health, as well as the role they play in learning 

valuable life skills and instilling a sense of belonging that is integral to self-esteem and self-confidence. Students will learn strategies for improving and 

maintaining personal and family health, and building supportive relationships. 

During the challenging years of puberty and adolescence, students are particularly vulnerable to the effects of stress. From the stress of physical and 

emotional maturity, to that of peer rejection, young people must learn to effectively handle stressful situations and events in order to survive and thrive. 

At the sixth grade level, students will practice taking some control over their responses to stressful situations. Students will investigate effective ways of 

reducing stress, including physical activity, self-expression, relaxation techniques, and time management. Students will also explore effective coping 

strategies for managing strong feelings, and learn skills for resolving conflict in peaceful and productive ways. 

In Part II of this unit, students will review what they learned 5
th

 grade about the body system and organs responsible for reproduction, which is one 

of life’s basic processes. Middle school students have a natural interest in learning about the human body and how the various systems and organs work 

together across all body systems. Study of this content coordinates well with the 6
th
 grade life science curriculum through which students learn that the cell 

is the fundamental unit of life and that there is a hierarchical organization to the human body. Students also begin to develop ideas about basic processes 

that occur in cells such as respiration, eliminating waste molecules, growth, repair, movement and response. In 6
th
 grade health, students continue their 

study of the reproductive system by learning about the structure and function of both the male and female reproductive systems, and developing an 

understanding of why the reproductive system is essential for promoting reproductive health, including healthy sexuality. In science, “structure and 

function” is the central idea or overarching theme throughout instruction of various body systems and should be emphasized over learning definitions and 

memorizing body parts.  

UNIT I/PART I – Topic A: Building My Assets-Positive Values, Identities, Social Competencies and  Commitment to Learning Timeframe: 

Essential Questions: Enduring Understandings: 

 How do we learn to understand and respect diversity in 

relationships? 

 How do we know when a relationship is problematic or 

harmful to our social/emotional wellness? 

 How do we develop a strong sense of our own power, 

purpose, worth and promise? 

 How does technology impact human relationships in both 

positive and negative ways? 

 Tolerance, appreciation and understanding of individual differences are necessary in 

order to establish healthy relationships. 

 Reliable personal and professional resources are available to assist with relationship 

problems 

 Developing self-esteem, resiliency, tolerance and coping skills support social and 

emotional health, and the ability to make thoughtful and positive choices. 

 Technological advances continue to provide increased opportunities—positive and 

negative— to develop relationships anytime and anyplace with a worldwide audience.  
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Objectives Instructional Activities/Resources Key Knowledge Integrated Skills 

  Students will 

 Describe the characteristics 

of a healthy relationship 

and discuss factors that 

support and sustain it.  

 Describe how peer 

relationships may change 

during adolescence.  

 

 Examine how personal 

assets (e.g. self-esteem, 

positive peer relationships) 

and protective factors (e.g. 

parental involvement) 

support healthy social and 

emotional development.  

 Compare and contrast ways 

that individuals, families, 

and communities cope with 

change, crisis, rejection, 

loss, and separation  

 

Interpersonal Relationships and Skills 

 Administer the Second Step Middle School Attitude Survey as a pre-

assessment 

 

 Skills and Tools for Effective Communication 

Select activities, including Role Plays and Reflective Journal Writing for 

Effective Communication 

What are the skills and tools of effective communication and how do they 

influence the development of positive, healthy relationships? 

Components of empathy 

Taking Perspective/Understanding Another Person’s Point of View 

Using “I” messages and active listening 

 Enhancers and Diminishers  

Lessons and activities from HPW Family Life (pp.42-50) to reinforce/practice 

Communication Skills 

 

Changes—the changing family; family/peer relationships and effective  

interpersonal communication and interactions 

TOPICS and CONTENT include: 

 Family and Peer relationship—how they are changing; how they 

conflict and  influence decisions and choices 

 The importance of building positive, supportive relationships  

 role models and how role models influence our personal goals and 

ethical standards 

 building strong communities (External/Internal Asset Building) 

 practicing and using communication skills 

 

HPW Family Life: The Changing Family; Family & Peer Relationships  

Introductory Activity-Activity 1 (p. 27) 

HPW: Building Supportive Relationships 

Introductory Activity-p.37  

HPW: Building Strong Communities Community Health Intro.Activityp53  

Examine role models and how they impact our choices: students will work 

individually to complete the graphic organizer, “Positive Influences” 

(Evaluation & Assessment form 26) in which they examine the character traits 

of heroes—their own and those in the media. Students will then work with a 

partner to compare/contrast heroes by completing a Venn Diagram to help 

them identify the characteristics or traits that “real” heroes have in common.  

VIDEOS:  

 Components of 

empathy 

 Key Vocabulary 

from Second Step 

-Diminishers  

-Enhancers 

 Factors 

influencing 

effective 

communication  

 

A. Interpersonal 

Communication 

 

B. Decision Making 

& Goal Setting 

 

C. Character 

Development 

 

D. Advocacy & 

Service 

 

Academic and 

Performance Skills: 

Perspective Taking 

Using “I’ Messages 

Reading informational 

text 
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 -No Name Calling: Creating Safe Environments 

-CD-ROM Life Begins [sections from Life Choices] 

Assessments 

PERFORMANCE TASKS:  
 

 “Walking Your Talk”: Can students make a difference in their school community to eliminate name-calling and bullying?  Students will work with 

a partner or small group to complete one of the activities for No Name Calling Week or “keeping the message going.” Students can also choose to design 

an activity around the Search Institute’s “Take a Second-Make a Difference.”  

 
 

 DEVELOPING YOUR VALUES - Explain that most of the time, people do the right thing. Sometimes, the choices people have to make are difficult 

and in conflict with their values—we call this moral conflict—and that makes it even harder to make a decision. Provide students with an example similar 

to the one below and discussion.  Your best friend didn’t study for the big math test. During the test, he/she leans over and asks for the answer to a 

problem. You value his/her friendship and don’t want to jeopardize that. You are a loyal friend. On the other hand, you place real importance on being 

honest and you would feel terrible if you cheated. What should you do? Explain that you are experiencing moral conflict, battling your sense of right and 

wrong. This is an example of a time when you can’t talk about the decision with someone else—you are walking a moral tightrope. Ask: “What does this 

mean?” After exploring the concept further, students explain in a journal entry about a time they faced a moral conflict and walked the tightrope. What 

helped them make the right choice? Students volunteer to share their experiences. 

Assessment: Students will write an essay, choosing one of the following and using the appropriate format:  

Choice 1: “Your Values Are Always Showing.” In the essay, students provide examples of how values are reflected in what individuals say and do 

and how family and culture shape values. 

Choice 2:  “Can values be both positive and negative? Can values change? How can you develop new values? Can adults develop new values?” 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW group and homework activities-(HPW-Activities # 10, 17, 18, 20) 

”Real Heroes” activity sheets 

Methods of Communication-How would you respond if… [HPW 

Evaluation and Assessment # 8] 

OTHER EVIDENCE (tests, quizzes; prompts, work samples, observations): 

Communicating Effectively (HPW-Evaluation & Assessment #9) 

Family Life Evaluation (HPW #11-questions 2-10, 15-18; teacher designed) 

ESSAY: How does technology impact human relationships in both positive 

and negative ways? Students will compare/contrast person-to-person 

communication vs. electronic/technological communication in terms of the 

positive and negative effects and impact on human relationships. Write a 

compare/contrast essay. 

STUDENT SELF-ASSESSMENT and REFLECTION:  

Journal Entry: How do role models influence the personal goals and ethical standards of other? Who is your role model and how has this person influenced you and 

your character? 
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UNIT I/PART I—Topic B: Managing Stress, Handling Powerful Emotions and Developing Skills for  Coping, 

Problem Solving and Conflict Resolution 

Timeframe: 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Describe the physical and 

emotional signs of stress and 

the short-and long-term 

impacts of stress on the human 

body.    

Choose and justify 

appropriate strategies to deal 

with conflict, violence, 

harassment, vandalism, and 

bullying.  

Describe home, school, and 

community efforts to prevent 

conflict, vandalism, bullying, 

harassment, and violence.    

Examine how personal 

assets, (e.g., self esteem, 

positive peer relationships) 

and protective factors (e.g., 

parental involvement) support 

healthy social and emotional 

development.  

 

Discuss how technology 

impacts wellness.  

 

Compare and contrast ways 

that individuals, families, and 

communities cope with 

change, crisis, rejection, loss, 

and separation.  

 

 

 

 

Stress and Stress Management: 

Reading Assignment: What is Stress and What Does It Do to You? with 

reading guide 

HPW Health Flash: Stress Management & Conflict Resolution 

HPW Stress Management-Stress and Wellness (pp.70-77) 

Defining Stress—causes and impact on health-Activity 17; Complete 

Health Flash Activity1, Activity 2, Activity 3 

Students will keep a 1-week “Stress Log” to record stressful events and 

physical and emotional symptoms (Activity sheet 17) 

Identifying Stressors; Eval.& Assessments: 12, 13; Complete Health 

Flash, Activity 4; Send home Parent Connection -Stress Management 
 

Managing Powerful Emotions and Skills for Coping, Problem 

Solving and Conflict Resolutions: 

 

Managing Anger:  
-HPW –Adversity and Personal Challenge (pp.78-81) 

 -Expressing emotions  –HPW Activity 2-p.81;Eval.&Assess#14 

NOTE: Managing depression and Student Resource CD: Let’s Talk 

About Depression is addressed in the unit-Diseases/Health Conditions  

 

Developing skills for Coping, Problem Solving and Conflict 

Resolution-  

Use the decision making model –HPW Activity sheet 48 

Complete Health Flash Activity 5, Activity 6 

NOTE: reinforce/practice effective coping & Conflict Resolution skills: 

-HPW Conflict Resolution Skills pp.92-98 –Activity 21, 22; HPW pp. 85-

91—Activity 19, 20; Eval.&Assessment 15, 16);  
 

Applying skills and strategies for Problem Solving and Conflict 

Resolution 

 

Dealing with Real Issues: Bullying and Harassment 

Mandatory  instruction of HIB/HIB policy & regulationss  

What do schools and communities do to address conflict, 

harassment, and bullying? 

Use HPW: Exploring Health Policies -Students will investigate district 

policies related to Social/Emotional Health and Wellness:  

o Stressors; variables 

influencing stress 

o General health 

problems caused by 

stress 

o Decision Making 

model/steps 

o Types of 

Harassment and 

bullying; cyber-

bullying 

o Conflict Resolution 

strategies 

o Assertiveness   

A. Interpersonal 

Communication 

 

B. Decision Making 

& Goal Setting 

 

C. Character 

Development 

 

D. Advocacy & 

Service 

 

 

Academic and 

Performance Skills: 

refusal, negotiation, 

and assertiveness 

analysis 

interpretation 

group/individual 

cooperation and 

collaboration skills 
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1. Review the definition and purpose of Policies/Regulations (HPW p. 63) 

2. Students will work in cooperative groups to complete Activity #1 on 

p.64 -Researching Health Policies by analyzing the following Board 

Policies and Regulations: 

   - Policy 5512-Hazing; Policy 5512.01-Harassment, Intimidation and 

Bullying; and Regulation 5512-Harassment and Hazing 

   - Policy 5751-Sexual Harassment; and Regulation 5751. Sexual 

Harassment of Pupils 

   -BOE policy and regulations: Harassment, Intimidation & Bullying 

 

3. Students will identify related school rules and discipline policies from 

the student handbook that address the District policies they researched and 

educate their peers about the purpose, meaning and procedures outlined in 

Board policies/ regulations, and student discipline code and school rules. 
 

Students will investigate the topic of cyber-bullying, using these 

questions: (coordinate with Computer Ed. teacher) 

1. Is cyber-bullying is a form of harassment? How is it like person-to-

person harassment and bulling? How is it different?  

2. How do schools, students and communities address cyberbullying?  

-is there a policy or discipline rules about cyber bullying? 

-are students educated about cyber-bullying? Where, when and how? 

3.     What are some effective ways students can handle cyber-bullying   

        when/ if it occurs? 

-Assignment: Teach your parents—U sing your journal notes, explain 

what you learned about “cyber-bulling” Ask your parents to write in your 

journal a response to the question “What concerns me when my child’s 

uses of the internet? “and sign the journal page. 

 

COMPLETE CYBER-BULLYING PERFORMANCE TASK. 

 

Journal Reflection: Now that you have learned about another way 

technology can impact human relationships and personal  wellness, go 

back to your essay on the pros/cons of technology’s impact on human 

relationships and write a journal reflection: Have your views changed 

about online networking and communications? What will you do 

differently to ensure your social/emotional wellness is not compromised 

when communicating online? What personal assets and character 

values/virtues will you strengthen to ensure healthy interpersonal 

communication and relationships are developed and protected?   

Video: Solving Conflicts with Teachers, Parents, and Peers 
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Health Flash: Stress Management & Conflict Resolution 

CD-ROMs/Software: 

o Violence Prevention  

o Conflict Resolution and Stress Management 

Skill-Based Activity Games: 

o Communication Challenge 

o Conflict Resolution Strategies 

o Assert Yourself—Assertiveness Training 

Assessment 

PERFORMANCE TASKS:  

 

Health Policies: Protecting the Health and Wellness of the School Community  (reference: HPW Community and Environmental Health-pp.63-66) 

Students will work in cooperative groups to discuss district policies related to social/emotional health and wellness. Groups will choose either Policy 5512 

(Hazing, Harassment, Intimidation and Bullying) or 5751 (Sexual Harassment) and, suing Activity sheets # 14 and 15, outline the policy’s purpose, how it 

serves to protect the school community, and how the regulations ensure the policy will be enforced.  As a group, decide on a format that you feel would be 

most effective in educating other 6
th
 graders about policies for addressing conflict, bullying, and harassment in your school. 

Protect Your Space-How Technology is Changing Interpersonal Interactions 

Assign the article Protect Your Space-Networking sites are changing the way kids interact from “Times for Kids” (January 25, 2008).  Using the 

information gleaned from the article, ask students to identify the pros and cons of online social networking. Next, share some of the information and 

student survey data from Trends & Tude regarding cyberbullying. 

Discuss how technology has changed human relationships in both positive and negative ways. In groups, students will brainstorm two lists: “Warning 

Signs” and “Positive Perks.” Students will then brainstorm effective ways of preventing cyberbullying. Provide some of the examples from Trends & 

Tudes as a prompt if needed. As a concluding activity, each group will design a pamphlet or handbook for younger students who are beginning to use the 

Internet. The booklet should offer tips and cautions. 

-Teacher Resource: Harris Interactive Trends &Tudes Vol.6,No.4; April 2007) 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Activities #17, 19, 20, 21, 22 

HPW Evaluation and Assessments #12, 13, 14, 15, 16 

Stress Log—Review your stress log and identify the kinds of incidents or situations that most 

caused you stress during the past week. Begin a list a specific strategies or ways you can reduce 

or eliminate these stressors in your life. 

Reading Comprehension and Vocabulary for Holes Chapters 30-37 

Journal responses 

Assignment: Teach your parents—Using your journal notes, explain what you learned about 

“cyber-bulling.” Ask your parents to write in your journal a response to the question “What 

concerns me when my child’s uses of the internet? “and sign the journal page. Consider your 

parent’s perspective about this issue and write a journal entry expressing your understanding of 

why your parent might feel the way he/she does regarding your internet use.   

OTHER EVIDENCE (tests, quizzes; prompts, work 

samples, observations): 

HPW Stress Management Evaluation (Evaluation 

&Assessment #17) 

Compare/Contrast Essay: Students will write a 

Compare/Contrast essay using the format learned in 

language arts—Compare and contrast person-to-person 

bullying with cyber-bullying—How are they alike? 

How are they different? 

STUDENT SELF-ASSESSMENT and REFLECTION:  

Self-evaluation:  Evaluate personal and group contributions towards the achievement of the assigned tasks for “health polices” activity 
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“status of the class” evaluation of Second Step skills 

Journal Reflection: Now that you have learned about another way technology can impact human relationships and personal  wellness, go back to your 

essay on the pros/cons of technology’s impact on human relationships and write a journal reflection: Have your views changed about online networking 

and communications? What will you do differently to ensure your social/emotional wellness is not compromised when communicating online? What 

personal assets and character values/virtues will you strengthen to ensure healthy interpersonal communication and relationships are developed and 

protected?   

UNIT I/Part II: Changes in You, Changes in Me—Puberty and Adolescence Timeframe: 

Essential Questions: Enduring Understandings: 

 How can changes, feelings and responsibilities accompany puberty 

and adolescence? 

 Why is it important to have a solid understanding of the reproductive 

system and how to care for this life-giving system? 

 What causes optimal growth and development? 

 

 External pressures and opportunities that present themselves may influence a 

person to become sexually active. 

 Learning about sexuality and discussing sexual issues is critical for sexual 

health, but is a sensitive and challenging process. 

 An individual’s health at different life stages is dependent on heredity, 

environmental factors and lifestyle choices. 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will: 

Describe the individual growth 

patterns of males and females during 

adolescence.  

Describe behaviors that place one at 

risk for HIV/AIDS, or unintended 

pregnancy.  

Discuss strategies to remain 

abstinent and resist pressures to 

become sexually active.  

Identify sexual feelings common to 

young adolescents and differentiate 

between having sexual feelings and 

acting on them.  

Discuss the possible physical, 

social, and emotional impacts of 

adolescent sexuality.  

Discuss how parents, peers, and the 

media influence attitudes about 

sexuality  

Compare and contrast body 

systems, their parts and functions, 

and explain that body systems must 

work together to ensure wellness.  

Compare the rate of physical, 

HUMAN GROWTH, DEVELOPMENT AND SEXUALITY: 

 MOVING TOWARDS ADOLESCENCE - Write the word 

adolescence on the chalkboard. Use a whip-around, pass-option 

activity to elicit words related to adolescence. Develop a web using 

the students’ suggestions. Explain that the word adolescence is based 

on the Latin root esso which means “becoming.” Use a transparency 

or chart to display the three stages of adolescence (early, middle, and 

late adolescence which ends between ages 19 and 21). Write three 

categories on the chalkboard: “Physical,” “Social,” and “Emotional.”  

Complete the first part of a KWL: What do students know about 

adolescence for each of the 3 categories? [add to the KWL as 

students identify “what they want to know or learn” and “what they 

learned” 
 

Reading Assignment: “Coming of Age” by Kathiann Kowalski 

(Faces-People, Places and Cultures, November 2007-Vol.24, Number 

3)- Students will write a Journal response: Should “coming of age” 

be a big social event? Why/why not?  
 

 Administer Formative Assessment Probe: “Human Body 

Basics”—Use Pair-Share to review student responses-clarify/ 

reinforce understanding that the cell is the fundamental unit of life 

and that there is a hierarchical organization to the human body. 
 

HPW Sessions 54-55 The Human Body 

Introductory Activity: Activity 1 -Growth and Development Pre-

Central idea of 

“structure and 

function” when 

studying body 

systems 

Key terms for e 

Health risks 

associated with 

HIV/AIDS, 

unintended 

pregnancy  

Variables 

influencing  

attitudes about 

sexuality 

abstinence 

Interpersonal 

Communication 

 

Academic and 

Performance Skills  

Reading print/non-print 

informational sources 
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social, emotional and intellectual 

change during the growth to 

adolescence and discuss ways to 

foster healthy growth.  

 

Test (Eval.&Assessment #32) 

Partner Work in Computer Lab: Fun-Facts—Body Systems-Activity 

3—students will complete with a partner & tally scores 

Reading Assignment: “Big Changes: Going Through Puberty 

Together”- Shushann Movsessian (Current Health, January 2006)-list  

HPW Session 56 Puberty and Adolescence  

-Getting the Facts: Adolescence and Puberty–Activity#55 

HPW Sessions 57-58 The Reproductive System (pp.222-230) 

Resources: 

-Flip Chart: Reproductive Anatomy & Physiology 

- Fun-Facts—Body Systems 

-The Usborne Internet-Linked Library of Science: The Human Body: 

www.usborne-quicklinks.com                  Keyword: science body; 

p.41 Reproduction; p. 43 Growing and Changing 

VIDEOS/DVDs: viewing guides, discussion: 

 Puberty:  Bodies in Progress for Boys and Girls  

 CD-ROM-Life Begins [sections from Human Body/Body Systems] 

Assessment 

PERFORMANCE TASKS: 

 Body Systems Review:. If the human body were represented by a shopping mall, what would the body systems, organs, tissues and cells represent in 

terms of both structure and function?  

Students will create a visual (drawing, collage, graphic organizer, mind map; Inspiration product) to represent the analogy or metaphor of the human body 

and a shopping mall. Body systems, their parts and functions, must work together to ensure wellness. Carry the shopping mall analogy further by writing a 

brief description of what a “top quality” or “premier” shopping mall means—one in which all parts and functions are in place and working together at the 

best level possible. Coordinate with Grade 6 Science teachers 

”Advice Column”  
In this unit, we investigated the changes, feelings and responsibilities that accompany puberty and adolescence.  We have learned that there are many 

different situations that peer pressure exists.  Identify a situation in which a student might feel peer pressure.  Write a letter asking for advice on how to 

handle that situation and write a responding letter with suggestions for effectively handling the situation.  Your two letters will be evaluated using an 

assessment rubric based on the following criteria: 

-Letter asking advice: Identifying a plausible situation involving peer pressure and identifying the problem 

-Letter in response: Identifying an effective solution with strategies for handling the problem situation involving peer pressure; correct use of  the 

Problem/Solution format to write your response letter 

Student Products for Health and Wellness Portfolio/Notebook: 

 HPW Activity Sheets (Activity 55; handouts);Evaluation and Assessment32  

 Journal Response Should “coming of age” be a big social event? Explain.  

OTHER EVIDENCE (tests, quizzes; prompts, work samples, 

observations): 

Growth and Development Final Evaluation (HPW Eval/ Assessment34   

STUDENT SELF-ASSESSMENT and REFLECTION:  

Journal Entry-reflect and write (article: “Big Changes: Going Through Puberty Together”)-How have your views and perceptions about puberty changed as 

a result of this unit? 

 

http://www.usborne-quicklinks.com/
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UNIT II:  Promoting Physical Health and Wellness—Safety and Disease Prevention  Timeframe:  

STANDARD 2.1 (WELLNESS) Personal Growth& Development(Immune System); Diseases/Health Conditions; Safety 

Big Idea: Taking responsibility for one’s own health is an essential step towards developing and maintaining a healthy, active lifestyle. 

Unit Overview and Purpose: Within the context of health education, the central idea or overarching theme is wellness and the importance of practicing 

personal health behaviors and cultivating a sense of responsibility for achieving and maintaining optimum physical and emotional health. This includes 

avoiding potentially dangerous situations and risks, and  handling challenges or setbacks with a positive and planned focus on the future. Within this 

context, disease prevention and the early detection of diseases are stressed, and, in the 6
th
 grade health curriculum, students are introduced to AIDS 

education for the first time. The goals of the HIV/AIDS instruction is to heighten student awareness of the myths and facts related to HIV and AIDS, 

explore effective prevention measures, and develop understanding of the impact of this epidemic on the lives of those it touches. 

To achieve physical wellness, pre- and young adolescents must also develop effective personal safety habits that require a combination of life skills which 

include critical thinking, responsibility, assertiveness, and decision-making. The safety and injury prevention component of wellness begins by raising 

student awareness about unintentional injuries and risk-taking; and helping young people to take responsibility for developing personal safety skills and 

applying these skills in appropriate situations. Students at this age must also learn to recognize situations that challenge their personal boundaries or put 

them at risk, and practice appropriate skills for avoiding and preventing dangerous situations.  

Essential Questions: Enduring Understandings: 

 What are the consequences (especially unforeseen) of our choices in 

terms of wellness? 

 To what extent can we keep ourselves safe and disease free? 

 What is the difference between healthy and unhealthy risks? 

 Why do we sometimes take risks that can cause harm to ourselves or 

others? 

 

 Current and future personal wellness is dependent upon applying health-

related concepts and skills in everyday lifestyle behaviors. 

 Current and emerging diagnostic, prevention and treatment strategies can help 

people live healthier and longer than ever before. 

 Being consistently aware of the environment and taking safety precautions 

can reduce the risk of injury to oneself and others. 

UNIT II/PART I— Topic: Diseases and Health Conditions; Disease Prevention 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Differentiate among 

communicable, non-

communicable, acute, 

chronic, and inherited 

diseases and health 

conditions.  

Compare and contrast 

diseases and health conditions 

prevalent in adolescents, 

including asthma, obesity, 

diabetes, Lyme disease, 

STDs, and HIV/AIDS.  

Compare and contrast 

methods used to diagnose and 

treat diseases and health 

NOTE: In this unit, students will use the interactive journal/ notebook 

model for notetaking, organizing information and writing reactions and 

reflective responses to what they are learning. 

Diseases and Health Conditions  

HPW Sessions 59-60 Promoting Optimum Health (pp.232-238) 

Use the Introductory Activity-Identifying Adolescent Health  Problems and 

Student Resource CD Common Illnesses and Symptoms to differentiate 

among communicable, noncommunicable, acute, chronic and inherited 

diseases and health conditions; and identify health problems and conditions 

common among adolescents—Complete Activity 59 

Review the Immune System, how the body defends against disease, and 

prevention strategies (pp. 238-243); use the following resources: 

e-source: Human Immune System http://www.abpischools.org.uk/ 

res/coResourceImport/resources04/immune/index.cfm 

The Usborne Internet-Linked Library of Science: The Human Body: 

www.usborne-quicklinks.com     Keyword: science body   

Key terms- 

communicable, 

noncommunicable, 

acute, chronic, 

inherited diseases 

Immune System- 

structures & 

functions 

disease-related 

health factors  

microorganisms  

Interpersonal 

Communication 

 

Decision Making 

 

Advocacy and Service 

 

Academic and 

Performance Skills 

Reading informational 

text- data/visual 

information 

Compare/Contrast 

Cause/Effect 

Interactive notebooking 

Active/reflective 

listening 

http://www.abpischools.org.uk/%20res/coResourceImport/
http://www.abpischools.org.uk/%20res/coResourceImport/
http://www.usborne-quicklinks.com/
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conditions.  

Compare and contrast forms 

of mental illness such as 

phobias, anxiety and panic 

disorders, and depression.  

Discuss how health 

knowledge, health choices, 

self-control, resistance, and 

self-management skills 

influence wellness. 

 

 

p. 49 Fighting Disease; p. 51 Medicine; p. 53 Ailments, diseases and 

treatments; medicine since prehistoric times; preventive medicine. 

Reading Assignment: Forbidden Foods: Kids and schools are learning 

how to cope with allergy attacks (“TIME FOR KIDS”-March 28, 2008)-

Read article and Complete journal response questions.  

Jigsaw the article: Disease: What’s Gotten Into You? from STC/MS 

Human Body Systems.  

Students will work with a partner to complete the worksheet Making Sense 

of Data—Getting the Information You Need to gather  information from the 

one page handout “On Old Scourge Returns” from the article How Safe are 

Vaccines? By Alice Park (June 2, 2008 issue of TIME) 

HPW Preventing Disease (pp.238-243)-Activity 62 Microorganisms; 

Activity 63-Preventing the Spread of Disease 

Invite the School Nurse to present and co-facilitate discussion of school 

and community measures that are in place to control communicable diseases 

including the role of Public Health agencies; immunizations; and Board 

Policies 8451 and 8453 
 

HIV/AIDS Education 

Administer a pre-assessment OR begin a KWL about HIV/AIDS OR use 

the HPW Introductory Activity: HIV/AIDS Baseline Information-

Introductory Activity (“Beaker of Questions”) 

HPW Sessions 62-63: HIV/AIDS (pp. 244-251) 

-Getting the Facts: Activities 1, 2 3—Activity #64 

Reading Assignment: Students will read the article 

-“The Toll of AIDS: Why you should care about this global killer” Stephanie 

Fitzgerald (Current Health, December 2007) and complete a 3-2-1 

organizer—synthesize information as a class 

 

Promoting Awareness and Understanding through AIDS Education 

Homework Reading Assignment: students will read 

“1981: The AIDS Epidemic Begins” Lawrence K. Altman (The New York 

Times Upfront, April 24, 2006) .Answer In-Depth Question #1 

Discuss students’ responses in class;  

Use Think-Pair-Share to discuss In-Depth question #2: Why do you think 

many people at first disregarded health experts’ explanations about how 

HIV is transmitted and tried to keep young people like Ryan White out of 

schools?  

Follow with a jigsaw reading of the article “Candle in the Wind: The Life 

and Legacy of Ryan White.” and the following activity: 

 Ryan White believed it was important to share his story with others, 
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especially children. Read one of the children’s books commonly used to 

educate young children about AIDS. With your group, critique the book by 

evaluating its effectiveness by answering the following 

1. What myths about AIDS does the book dispel? 

2. Does the book educate young children about AIDS in an appropriate, 

accurate and sensitive manner?  

3. What are some of the common social/emotional problems confronting 

individuals affected by AIDS revealed in the book? 

4. Does the book promote understanding and empathy for individuals 

affected by AIDS.     

 

Children’s Books: 

-B. Aiello & J. Shulman, The Kids on the Block Series: Friends for Life (New 

York: Twenty-First Century Books, 1988) 

-S. Schilling & J. Swain, “My Name is Jonathan (and I Have AIDS.” (Denver, 

CO: Prickly Pair, 1989) 
-A.W.Girard, Alex, the Kid with AIDS (Morton Grove, IL: Albert Whitman, 1991) 

WEBSITE resource : NOVA Online www.pbs.org/wgbh/nova/aids/ 
 

Mental Health 

Refer back to “Expressing emotions/handling depression from HPW 

Activity 2-p.81 and Eval.&Assessment #14  

Resource CD: Let’s Talk About Depression to introduce the topic  

Dispelling Myths About Mental Illness-*Guest speaker/presenter: Students 

will learn about forms of mental illness such as phobias, anxiety and panic 

disorders, and depression and the stigmas and myths surrounding mental 

illness (*Guest presenter-e.g.Counselor, Social Worker, School 

Psychologist; presenter from NAMI)—Students will submit a “Ticket Out 

the Door” asking them to list something they learned that they did not know 

before; a myth about mental illness that was dispelled; something  they will 

like to know more about.  

 

Resources 

Multimedia/Videos/CD-ROMs: 

-Preventing Communicable Diseases: Colds, Flu (AIMS Multimedia) 

- Diseases: Communicable and Non-communicable  

- Let’s Talk About Depression 

HPW PARENT NEWSLETTERS: 

-A Parents’ Guide to Common Questions and Answers About HIV/AIDS  

-The Parent Connection: Volume 3 HIV/AIDS 
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Assessment 

STUDENT SELF-ASSESSMENT and REFLECTION:  

Health Fair: Diseases and Health Conditions (Resource: STC/MS: Human Body Systems; HPW “Health Fair”-pp. 235-236) 
Students will work in small cooperative groups to research a disease or health condition that has a major effect on the human body. Students may choose 

from the list provided or focus on less common diseases such as those found in undeveloped countries. Students can use Activity sheet #59 “Common 

Illnesses” and list of research questions to guide them in gathering information.      

1. Use a variety of tools and techniques to gather, interpret, and explain their   

data/information. 

2. Design and create a poster or display of the results of their research (answers to investigation questions from STC/MS-Human Body Systems)  

3. Identify organizations or programs that promote public awareness, advocacy and support related to this disease 

4. Gather any related information such as brochures from associations, medical groups; hand-outs) or create handouts or brochures designed to educate 

peers about this disease or health condition 

5. Groups will display and present their research at a health booth (no more than 2-3 desks or a table) for their class’s Health Fair.  

Students will be evaluated using a rubric assessment. 

Student Products for Health and Wellness Portfolio/Notebook: 

Interactive Notebook Pages 

Reading Assignment: Forbidden Foods: Kids and schools are learning 

how to cope with allergy attacks (“TIME FOR KIDS”-March 28, 2008)-

Read article and complete journal response questions. (1) *Take a 

Guess—what do you think are the five most common food allergies? (2) 

Food allergies have become more and more common—“About 3 million 

American kids suffer from food allergies, and the number seems to be 

growing quickly.” Find out what some of the most common treatments 

are for allergies. (3) Summarize in a few words each of the 5 tips from 

“Be a PAL.” 

Partner worksheet Making Sense of Data—Getting the Information You 

Need to gather  information from the one page handout “On Old Scourge 

Returns” from the article How Safe are Vaccines? By Alice Park 

(TIME- June 2, 2008)  

Notes on the immune system using e-source: Human Immune System; 

and The Usborne Internet-Linked Library of Science: The Human Body 

Journal response-In-Depth Question #1 from “1981: The AIDS 

Epidemic Begins” Lawrence K. Altman (The New York Times Upfront, 

April 24, 2006)  

OTHER EVIDENCE (tests, quizzes; prompts, work samples, observations): 

Disease Prevention Evaluation (Evaluation &Assessment #35) 

ESSAY: Cause/Effect Essay: Read several articles about world health issues 

in undeveloped countries with high poverty rates. Write a cause/effect essay to 

explain why diseases—even uncommon ones—and epidemics are so prevalent 

in these countries.    OR 

Compare/Contrast Essay: Write an essay in which you compare and contrast 

forms of mental illness such as phobias, anxiety and panic disorders, and 

depression.     

 Critique of Children’s Book on AIDS                        
 

STUDENT SELF-ASSESSMENT and REFLECTION:  

Self-assessment and evaluation: Evaluate personal and group contributions towards the achievement of the Health Fair goal and tasks; analyze your 

group’s ability to improve its performance, and provide appropriate feedback to each other 
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UNIT II/PART II—Topic: Safety and Injury Prevention—Protecting Our Boundaries and Practicing Our Skills Timeframe: 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

 Compare/contrast the 

incidence and characteristics 

of intentional and 

unintentional injuries in 

adolescents.  

 Analyze the short- and long-

term impacts of injuries on 

individuals and families and 

develop strategies to reduce 

the incidence of such injuries.   

 Demonstrate and assess 

basic first aid procedures, 

including victim and situation 

assessment, rescue breathing 

and choking, and care of minor 

cuts, sprains and bleeding.  

Discuss the physical, social, 

and emotional impacts of all 

forms of abuse and discuss 

what to do if any form of 

abuse is suspected or occurs. 

 Administer a Pre-assessment of students’ knowledge and skills: Evaluation 

and Assessment 19-First Aid & Emergency Pre-Test (p. 121) 

Introduce Safety and Injury Prevention by handing out a copy of different 

scenarios or situations in which a serious or fatal injury could have been 

prevented. Ask students to identify the following: 

(1) whether the injuries or consequences were intentional or unintentional 

(2) ways the injuries could have been avoided or prevented 

(3)  possible long and short term impacts of these injuries on the individuals 

involved and their families 

Based on results of pre-assessments, review Basic First Aid & Emergency 

Management (HPW-pp.122-129) Video:  Injury Prevention and Safety 

Emphasize the concept of risk-taking and dares that could result in serious or 

fatal injuries.  

Protecting Boundaries—physical, emotional, social, personal, intellectual 

Review types of boundaries and examples of “crossing” boundaries and role-

play resistance, coping, problem solving strategies: 

Physical space; Emotional (threats, put downs, manipulation); 

Social (situations that compromise ethics, values, resistance); Intellectual 

(cheating, plagiarism)  

HPW Personal Safety—Sessions 28-29 (Sessions can be co-facilitated with a 

guidance counselor) 

Setting Personal Boundaries  

Forms of Abuse 

Prevention Skills; Accessing support resources/ services   

Key Vocabulary 

risk 

Intentional, 

nonintentional 

injury 

Boundaries-

physical, personal, 

emotional  

intellectual 

Decision Making 

 

Assessment 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Evaluation and Assessment 19-First Aid & Emergency Pre-Test 

Other Evidence  (tests, quizzes; prompts, work samples, observations): 

First Aid & Emergency Evaluation19 (or teacher developed)  

STUDENT SELF-ASSESSMENT and REFLECTION: This unit explored the concept of boundaries and risk in making health-related decisions and 

choices. Reflect and Self-assess—which of your boundaries are the strongest? For which boundaries do you feel you need or want additional support for 

building protective skills to safeguard those boundaries?  
CULMINTING UNIT ACTIVITY: SETTING PERSONAL GOALS FOR HEALTH AND WELLNESS 

Using your journal/portfolio and health-related information from your physical education class, identify areas of your physical and social/emotional health that you would 

like to improve over the next few months. Use the “Goal Setting Questions” handout to guide you in identifying health priorities, steps you need to take to reach your 

goals, resources and support to help you reach these goals, and how you will evaluate your progress. 

RESOURCES: 

Student’s Health Journal/Portfolio; Handout: GOAL SETTING QUESTIONS; Copies of HPW “Setting Personal Goals” (Activity #61) 
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Comprehensive Health Curriculum:   Grade 7 
 

NJCCCS Standards, Indicators and Student Learning Objectives 
 

STUDENT LEARNING OBJECTIVES  Personal Growth/Wellness NJCCCS/CPIs 

Analyze and predict factors in certain social situations that may require the use of effective decision making strategies to 

ensure personal health and wellness.  

(2.2.8.B.2,2.2.8.B.3) 

Investigate different case scenarios and how food choices/supplements impact total well-being.   (2.1.6.A.3, 2.1.8.A.1, 

2.1.8.B.1, 2.1.8.B.4) 

Evaluate the marketing and reliability of new nutritional products and supplements.  (2.1.6.A.3, 2.1.8.A.4, 

2.1.6.B.4, 2.1.8.B.1) 

Identify and analyze the multiple factors (i.e. depression, eating disorders, and compulsive disorders) that may impact one’s 

physical, social, emotional wellness.  

(2.1.8.C.3) 

STUDENT LEARNING OBJECTIVES  Alcohol, Tobacco and other drugs NJCCCS/CPIs 

Describe the positive effects and the potential risks that may occur when one uses over the counter medicines, prescription 

drugs, and supplements.   

(2.3.8.A.1) 

Summarize the effects of alcohol/drug use on the body systems.  (2.3.8.B.3, 2.3.8.B.5, 2.3.8.B.7) 

Compare and contrast how the effects of alcohol, tobacco, and other drugs vary in different people.   (2.3.8.A.1, 2.3.8.B.1, 2.3.8.B.5) 

Identify treatment options for substance abusers and evaluate one’s ability to recognize and overcome negative risk factors 

in order to support a substance free lifestyle. 

(2.3.8.C.1, 2.3.8.C.2) 

STUDENT LEARNING OBJECTIVES   Family Life NJCCCS/CPIs 

Evaluate how affection, love, and commitment relate to healthy relationships and the effect on one’s wellness.  (2.4.8.A.4, 2.4.8.A.5, 2.4.8.A.6) 

Evaluate contraceptive methods and factors that influence their use.  (2.4.8.B.3, 2.4.8.B.4) 

Discuss being a teenage parent and the effect it has on academic, social, family, life.  (2.4.8.C.4) 

Summarize the signs and symptoms of pregnancy and correlate prenatal care to the prevention of complications during 

pregnancy and childbirth.  

(2.4.8.C.1, 2.4.8.C.5) 

Analyze the influences that hormones, nutrition, environment, and heredity play on the physical, social, and emotional 

aspects of the adolescent years.  

(2.4.8.B.1) 

STUDENT LEARNING OBJECTIVES    Community Health Skills NJCCCS/CPIs 

Demonstrate the use of negotiation, refusal, and assertiveness skills when responding to various scenarios. (peer pressure, 

conflict)  

(2.2.8.A.2) 

Develop methods and strategies that will promote character development in individual, group, and team environments.  (2.2.8.C.1, 2.1.8.E.2, 2.2.8.C.3) 

Investigate different opportunities available and implement a plan that motivates volunteerism. 

 

(2.2.8.D.1) 

Using technology develop a web-based glossary of health products, services, and resources for purposes of intervention.  (2.2.8.E.1, 2.1.8.E.1) 

Describe the components of the traffic safety system, how the participants contribute to its effectiveness, and what the 

causes and consequences are for not complying with traffic safety laws.  

(2.1.6.D.3, 2.1.8.D.3) 
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UNIT TITLE: Promoting Wellness-Introduction to the Physical, Mental, Emotional, and Social  Dimensions of Health 

and Wellness 

Time Frame: 

STANDARD 2.1 (WELLNESS) ALL STUDENTS WILL LEARN AND APPLY HEALTH PROMOTION CONCEPTS AND SKILLS TO SUPPORT A 

HEALTHY, ACTIVE LIFESTYLE. Strand A. Personal Health; Strand F. Social and Emotional Health 

Big Idea: Taking responsibility for one’s own health is an essential step towards developing and maintaining a healthy, active lifestyle.  

Unit Overview and Purpose: Health is defined as a state of well-being. Wellness is defined as a condition of physical, intellectual, emotional, and social well-

being. Building protective factors as early as elementary school can help to establish positive behaviors, social competency, and emotional well-being. These 

protective factors include a sense of belonging, accomplishment, recognition, resiliency, and the ability to adapt. It is critical for students to learn that good health 

is within their control, and the ability to balance each component of wellness is influenced greatly by the choices they make. Gaining an understanding of the 

wellness spectrum, and strengthening one’s internal and external assets help students to strive towards their potential by focusing on the future, setting health 

goals, and taking responsibility for personal health and total wellness. 

The seventh grade health curriculum begins with an introduction to the concept and components of Wellness with specific focus on Personal and Mental health as 

a way of framing health and wellness in a positive context. Focusing on this component of comprehensive health serves to motivate students to value their health, 

and gain a desire for more knowledge and positive health-related behavior. The introductory unit also emphasizes the importance of having a strong sense of self-

confidence and self-esteem, positive values, and social competencies that will better equip young people to make positive choices, build healthy relationships, and 

succeed in handling life situations that challenge their inner strength and confidence. 

Essential Questions Enduring Understandings 

 What are the benefits and consequences of our choices in terms of wellness? 

 How do we develop a strong sense of our own power, purpose, worth and 

promise? What personal assets and protective factors contribute to my social 

and emotional wellness? 

 Current and future personal wellness is dependent upon applying health-related 

concepts and skills in everyday lifestyle behaviors. 

 Developing self esteem, resiliency, tolerance and coping skills support social 

and emotional health 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Interpret health data to make 

predictions about wellness.   

 Evaluate the impact of health 

behaviors and choices on personal and 

family wellness.  

 Analyze how personal assets, 

resiliency, and protective factors support 

healthy social and emotional 

development.     

 Discuss the developmental tasks of 

adolescence, including the development 

of mature relationships, gender 

identification, a healthy body image, 

emotional independence, and life skills.  

 

Ice-breaker activities; set ground rules for the classroom that will 

promote optimum participation; set up journals; establish strategy for 

addressing sensitive health-related issues (e.g. Beaker of Questions) - 

HPW Personal and Mental Health: lessons and activities from pp. 6-15 
 

Determine students’ baseline knowledge by administering the Wellness 

Assessment (HPW-Activity 3, p.15; Evaluation & Assessment #3) 
 

Introduce or review with students to the 40 Developmental Assets as the 

building blocks of healthy development that will help young people grow 

up health, caring and responsible. Use The Search Institute resources: 

Take It to the Next Level, Team Building With Teams-Activities 

The Hidden Treasure of Assets Game, Character in Motion! 

The Best of Building Assets Together, More Building Assets Together, 

Positive Value Cards 

Promoting Physical, Emotional and Intellectual Wellness; 
Promoting a Health Balance (HPW-pp.16-22)  Evaluation & 

Assessments 2-9:  

Wellness-meaning, 

components 

Assets 

Factors influencing 

wellness 

Key Vocabulary: 

assertive, aggressive 

negotiation 

value, ethic(s) 

Interpersonal 

Communication 

 

Decision  Making 

/Goal Setting 

  

Character 

Development 
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Influences on Physical Wellness (#4), Students will complete Promoting  

Physical Wellness (#5) by charting physical activities for 10 days 

Influences on Emotional & Social Wellness (#6); Assign Emotional 

Health Journal (#7) 

Promoting Intellectual Wellness (#8) 

Assign Journal entry-Promoting a Healthy Balance (#9) 

 

Goal setting to promote a healthy future—Self Assessment to Identify 

Wellness Goals; Planning, Implementing and Presenting Self-Selected 

Wellness Project (HPW pp.26-29)  

Students will complete the self assessments (#10, 11) in preparation for 

developing a personal health plan; complete “Wellness Project”-

Eval&Assessment #12: Stages 1-3 and implement their plan to improve 

an area of their total health. Set dates and deadlines.  

Show and discuss the video W.I.N.-Work, Integrity, & Never Give Up as 

a concluding activity for the unit. 

Assessment  

PERFORMANCE TASK: 

EFFECTIVE COMMUNICATION -Throughout your 7
th
 grade health course we will be using a variety of skills and strategies for being a good listener and 

making good decisions and healthy choices. One of the strategies we will use is role-playing. Your group will develop a short “guide to effective role-playing” 

which will be used to evaluate how well students are using role-playing strategies.  First, MODEL Brainstorming-As a class, brainstorm criteria for effective 

communication and list the responses on the board. Then, Divide the class into six groups. Each group will creates an effective criteria checklist that can be used 

to rate role-plays for the following skills: 

        Being assertive versus being aggressive 

        Clear communication skills 

        Good listening skills 

        Decision-making skills 

        Refusal skills 

        Negotiation skills 

Provide each group with a situation requiring the use of one or more of the skills. Students role-play the situation, and classmates rate the use of the skills using 

the checklists. Classmates offer suggestions for improvement. Each group repeats the process, practicing a second set of skills. Rotate the situations so each group 

is able to address all the skills. Final product is a rubric rating with descriptors of effective skills for role-playing. 

Student Products for Health and Wellness Portfolio/Notebook: 

 Personal Goal Setting Eval. & Assessment sheets; handouts 

OTHER EVIDENCE: 

 Wellness Project  

STUDENT SELF-ASSESSMENT and REFLECTION:  

Journal: analyze what you have learned from completing the wellness project- Analyze factors that support or hinder the achievement of personal health goals. 

 

Unit Title: Take Charge of Your Life—ATOD Awareness, Prevention and Resistance Timeframe: 

STANDARD 2.3    (DRUGS AND MEDICINES) ALL STUDENTS WILL LEARN AND APPLY INFORMATION ABOUT ALCOHOL, TOBACCO, OTHER 

DRUGS AND MEDICINES TO MAKE DECISIONS THAT SUPPORT A HEALTHY, ACTIVE LIFESTYLE. 
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STRAND A. Medicines; STRAND B. Alcohol, Tobacco and Other Drugs, STRAND C. Dependency/Addiction and Treatment 
 

Descriptive Statement:  This standard aims to provide students with information on the responsible use of medicines as well as the effects of alcohol, tobacco, 

and other drugs.  The appropriate use of medicines can prevent serious health problems, reduce absenteeism from work and school, and enhance the quality of life.  

Conversely, the misuse or abuse of substances such as alcohol, tobacco, and other drugs can impair judgment and lead to illness and injury.  Helping students to 

acknowledge the internal and external pressures that influence them to use substances enables and empowers them to make choices that support a healthy, active 

lifestyle. 
 

STANDARD 2.1 (WELLNESS) STRAND B. Human Growth& Development (The Brain and Nervous System) 

STANDARD 2.2 (INTEGRATED SKILLS) ALL STUDENTS WILL USE HEALTH-ENHANCING PERSONAL, INTERPERSONAL, AND LIFE SKILLS 

TO SUPPORT A HEALTHY, ACTIVE LIFESTYLE.  
 

Descriptive Statement:  This standard seeks to foster responsible health behaviors through the enhancement of critical thinking, decision making, problem 

solving, and communication skills used in situations impacting personal, family, and community health. It enables students to locate and evaluate health 

information and resources and to develop character, leadership, and advocacy skills so they can become more active participants in the promotion of wellness. 

Competency in these skills enables and empowers students to resist destructive behaviors and seek out positive opportunities for growth and learning.  

Big Idea: Knowledge about alcohol, tobacco, other drugs, and medicines informs decision making related to personal wellness and the wellness of others. 

 Unit Overview and Purpose:“The middle school years are ones of major transition from dependency on adults to the approach/avoidance experience of 

becoming more and more in charge of one’s own daily life. To choose to live a quality life requires the development of a deep understanding of the complexities 

and possibilities of daily life, the nature of the choices to be made, the consequences that come with these choices, and the skills to act and reflect on one’s 

choices.” (D.A.R.E. Middle School Curriculum, 2003 D.A.R.E. America). Strengthening students’ knowledge base and equipping them with effective prevention 

skills for resisting and refusing all forms of tobacco, alcohol and other drug use are the important and necessary tools they will need for making healthy decisions 

and choices as adolescents.  
Acquiring medically accurate, research-based information on the effects of alcohol, tobacco and other drugs that is relevant to adolescents is a critical component 

of ATOD education in middle school. Because the teen brain is still developing, and is particularly vulnerable to the effects of drugs, teaching and learning ATOD 

information within the context of the brain and Central Nervous System is emphasized. The prefrontal cortex, which an adult uses to make decisions, is still 

developing in a teen. Because of this, the teen brain relies on the limbic system to make decisions. Drugs interfere with the limbic system, and the teen brain’s 

natural development, affecting not only the brain, but the entire body.  
 

This unit focuses on the overarching goal for instruction of ATOD prevention curriculum: “to foster the development of students who are capable of taking charge 

of their lives” by applying the information they learned to make decisions that support health and wellness. The unit addresses the content of  STANDARD 2.3 -

DRUGS AND MEDICINES, and emphasizes development of the skills and processes from STANDARD 2.2 –Integrated Skills and continuation of “Asset 

Training.” In addition to instruction of accurate, research-based content and information about alcohol, tobacco and other drugs, this unit incorporates explicit 

instruction of the health-enhancing personal, interpersonal, and life skills that support a healthy, active lifestyle.  
Included in the 7

th
 grade Health curriculum are the ten lessons comprising the Middle School D.A.R.E. curriculum, which are taught by trained D.A.R.E. officers 

from the Branchburg Township Police Department. The primary goal of the new middle school D.A.R.E. curriculum is “to eliminate or delay dramatically the use 

of tobacco, alcohol, illegal drugs and inhalants.” This curriculum focuses on “ways to deal with a specific set of problematic life situations—namely, those 

involving internal and external pressures to use substances and deal effectively with the feelings of frustration and anger.” Research supports that to achieve this 

goal, curriculum design and instruction must be grounded in and guided by the following criteria (D.A.R.E. Middle School Curriculum, 2003 D.A.R.E. America): 

 Research-based Information: Students have access to research-based information on the effects of alcohol, tobacco and other drugs that is relevant to 

adolescents and, in particular, the student’s knowledge and understanding of how drugs interfere with the brain’s natural development and impact physical 

health and wellness. 
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 Resistance skills: Communication, decision-making and acting confidently are at the core of instruction, and all curriculum content, processes and activities 

must support the development of these skills. 

 Problems Driven: Curriculum content and learning activities are organized around problem solving or problems-driven engagement in learning. Authentic 

problems, dilemmas and issues faced by many adolescents are used as the key organizers of learning activities and experiences. 

 Interactive Learning: Learning activities are designed to maximize student-to-student engagement through group problem solving tasks, in-depth discussions, 

role playing and student focused interactions. 

 Spiral Structure: Concepts and skills are spiraled—skills are introduced, revisited and practiced in increasingly more complex problem-solving situations. 

 Respect: An environment characterized by respect of self and others is explicitly and continuously fostered. 

Essential Questions Enduring Understandings 

 How do you know whether or not health information is accurate?  How do I 

determine whether or not a medication will be effective? 

 Why might educated people make poor health decisions? Why do people 

choose to use alcohol, tobacco and other drugs when they are aware of the 

detrimental effects? What are the consequences of our choices in terms of 

wellness? 

 To what extent do outside influences shape values? How do I overcome 

negative influences when making decisions about my personal health? How 

do I make the “right” decisions in the face of peer, media and other pressures? 

How do I learn to stand for and communicate my beliefs to others without 

alienating them? 

 Why does one person become an addict and another does not? 

 Making good health decisions requires the ability access and evaluate 

reliable resources. 

 Medicines must be used correctly in order to be safe and have the maximum 

benefit. Research has clearly established that alcohol, tobacco and other 

drugs have a variety of harmful effects on the human body. 

 Decision making can be affected by a variety of influences that may not be in 

a person’s best interest.  

 Current and future personal wellness is dependent upon applying health-

related concepts and skills in everyday lifestyle behaviors. 

 There are common indicators, stages and influencing factors of chemical 

dependency. 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

 Compare and contrast commonly used 

over-the-counter medicines.   

 Classify commonly administered 

medicines and describe the potential side 

effects of each classification.   

 Recommend safe practices for the use of 

prescription medicines.    

 Compare and contrast the benefits and 

dangers of naturally occurring substances, 

such as herbs, organics, and supplements.  

 Investigate the relationship between 

tobacco use and respiratory diseases, cancer, 

heart disease, stroke, and injuries.          

Investigate the health risks posed to 

nonsmokers by second hand/passive 

smoking.  

Assess student baseline drug knowledge and identify positive and 

negative influences on drug use; Risk factors for Drug Use (HPW-pp. 

130-138) Evaluation and Assessment #23; Drug Prevention Trivia 

Game; Activity #34 

Drug Classification (HPW-pp.138-147) 

Provide a General overview of  Drug Classifications  

Drug Classification Research Project (Activity #35)-Students will 

work in cooperative learning groups. Assign a drug classification 

group to each group. Students will use the 3-page activity handout #35 

as a guide and NIDA resources for gathering information about 

alcohol, tobacco, and other drugs, focusing on the immediate and long-

term effects to brain/central nervous system and other body systems 

and functions, and associated diseases and health conditions. Each 

group will create a “Did you know” poster or brochure containing key 

information about the drug’s impact on healthy development/wellness. 
 

NIDA Learning Activities and Resources: 

Vocabulary, 

terminology, 

Key factual 

information for: 

ATOD; 

Use, misuse, 

addiction 

Brain/Central 

Nervous System 

 

Response 

methods: doormat 

method, bulldog 

method, assertive 

method 

Communication 

 

Decision Making 

/Goal Setting 

 

Character 

Development 

 

Advocacy & Service 

 

Academic and 

Performance Skills  

Refusal/resistance skills 

Decision-Making steps 

Reading/Understanding 

Informational Text and 

Sources 

Evaluating the 

reliability & credibility 
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Investigate how the use and abuse of 

alcohol contributes to illnesses such as 

cancer, liver disease, heart disease, and 

injuries.   

 Analyze how the use and abuse of alcohol 

impacts thinking, reaction time, and 

behavior.  

Describe sudden sniffing syndrome and the 

resultant brain, nerve, and vital organ 

damage that can result from the use of 

inhaled substances.     

 Analyze health risks associated with 

injecting drug use.  

Compare and contrast the physical and 

behavioral effects of each classification of 

drugs.  

Investigate the legal and financial 

consequences of the use, sale, and 

possession of illegal substances.        

Analyze factors that influence the use and 

abuse alcohol, tobacco, and other drugs.  

Describe how substance abuse affects the 

individual, the family, and the community.  

 

 

 

 

How ATOD Affects the Brain: Using the NIDA resources, Mind 

Over Matter- The Brain’s Response to Drugs: Teacher’s Guide 

(National Institute on Drug Abuse (NIDA), Revised May 2005) Online 

Interactive Student Resource: 

http://teens.drugabuse.gov/mom/index.asp 

Students will create three brain maps: one which shows the different 

regions of the brain, one which shows the areas within the cortex, and 

one which displays different brain structures. Groups will “mark” their 

maps (for example, using stickers or colored markers) to specify the 

areas affected by substance use for the drug classification group they 

are researching.  

Brain Power: The NIDA Junior Scientist Program –Students will 

work in groups to complete the Brain Power Challenge, recording their 

scores for each of the six modules designed to examine the effects of 

drugs on the brain. This program lays the foundation for future 

scientific learning and substance abuse prevention efforts. Parent 

newsletters should be sent home. 

Scholastic - Heads Up: Real News About Drugs and Your Body 
(compilation of articles for students w/Teacher’s Editions) 

Drugs and the Body: It Isn't Pretty (Poster and Skills Sheets) 
 

ATOD-Facts and Information, Risks and Consequences, 

Strategies for Prevention (HPW Sessions-40-46)-for each drug 

category, use the same sequence of instruction/activities: 

Determine students’ Baseline knowledge 

Review group research project presentations (Students not presenting 

will complete the 3-page Drug Classification Research Project activity 

handout #35 during group presentations) 

Learn Facts and Information (Student Resource CD-Tips for Teens 

and resources from HPW and NIDA) 

Identify Attitudes and Influences 

Learn Prevention skills/Resistance and Refusal Skills 
 

Dependency, Addiction and Treatment 

Review the physical, emotional and social indicators and stages of 

dependency (Handout copies of  Understanding Drug Abuse and 

Addition, NIDA InfoFacts, September 2007) 

Addiction isn’t a weakness; it’s an illness. Now vaccines and other 

new drugs may change the way we treat addiction. (from What Addicts 

Need by Janeen Interlandi in “Newsweek”, March 3, 2008).  Invite a 

social worker, counselor, doctor/medical professional, Student 

of sources & 

information 

Using electronic 

resources 

Essay and letter writing 

using correct formats 

for compare/contrast; 

pro/con 

Persuasive writing 

Problem/solution 

http://teens.drugabuse.gov/mom/index.asp
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Assistance Counselor or other specialist familiar with the treatment of 

addictions to the classroom to discuss different approaches to 

treatment. 
 

Counteracting Negative Influences -Activities from Sessions 47-49 

(pp. 170-177) 

Review Decision Making steps using the decision making steps and 

graphic organizer. Complete Introductory Activity-Activity 1—pp.171-

172; Evaluation & Assessment #26-Positive Influences; Assign: 

Decision Making Skills (Activity #18): Students will work in groups -

assign one of the 3 scenarios to each group. Groups will discuss and 

fill in steps. 

Positive versus Negative Influences: Students will work with a 

partner. Assign one of four areas of influence (Parents, Friends, Media, 

School) to each pair. Partners will identify two positive, and two 

negative influences on drug use, and two ways to reverse each negative 

influence. Pairs assigned the same area will then work as a group to 

share ways of reversing negative influences; groups will share with the 

class as a whole. (Activity #45-Counteracting Negative Influences) 

Counteracting Negative Influences (Activity 1-p.172)-show video, 

What Can I Do When I Feel Bad?-follow with discussion using the 

questions as a guide and Activity 2 on p. 172 (Activity #46)  

Taking Responsibility—Activity 1-p. 174 

Using the Circle of Knowledge strategy for cooperative groups, 

students will work in groups to generate two lists (one for each of two 

questions) that incorporate the ideas of every member of their group: 

What are your responsibilities to yourself and others related to drug 

use? And What are your rights? 

Compare lists, noting similarities and differences. 

Assign Activity 47-Choices & Consequences (p.175; Activity #47) as a 

homework assignment. Give students sufficient time to complete the 

assignment-inform them of due date and that the assignment will be 

used for an assessment. 

Videos: positive motivation/inspirational 

 

D.A.R.E. Middle School Curriculum: 

Lesson 1: Introduction to D.A.R.E.; Setting ground rules for 

Communication skills (active listening), respect; D.A.R.E. game 

Lesson 2: Your Body and Brain—Keep Them Healthy 

Lesson 3: Analyzing Advertisements and Media Influences 

Lesson 4: Understanding Normative Beliefs; Correcting 
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Misconceptions 

Lesson 5: Decision-Making Model; Using scenarios and role-plays; 

refusal responses 

Lesson 6: Decision-Making Model; Using scenarios and role-plays; 

assertive behaviors 

Lesson 7: Practicing Resistance Skills 

Lesson 8: Re-Directing Anger 

Lesson 9: Social and Legal Responsibilities; Case Studies 

Lesson 10: Alternatives to ATOD use—Take Charge of Your Life 

Related HPW activities/resources and assignments to reinforce 

D.A.R.E. lessons and Practice Second Step Skills learned in 6
th

 

Grade: 

Improving Relationships (Activity #5)-Journal Reflection 

Emotional Rollercoaster (Activity #7)—Homework: Students will 

choose of the 4 “Help” letters and write a response. 

Expressing My Feelings: Interview (Activity #8)-Students will 

interview a parent and record responses to questions 

Assertiveness Skills-review and practice assertiveness skills using 

Activity 3 on p. 85. Use the HPW poster, Methods of Communication 

to review each of the three most common ways people communicate 

(doormat method, bulldog method, assertive method)  Have students 

work with a partner to complete Assertiveness Responses-Activity #19  

and then call upon volunteers from the class to role-play each of the 

three responses to the situations given and ask the class to identify 

which response was demonstrated. (if students have difficulty, prompt 

the with examples from the Answer Key)  

Resources: 

HPW Student Resource CD- Frequently Asked Questions 

About…,Tips for Teens: The Truth About… 

Health Flash: Trends in Drug Use 

Posters-Drug Classification, Methods of Communication , Decision 

Making Process 

CD: Smoking and Chewing 

Board and Activity Games such as Drug Prevention Trivia 

Parent Connection Newsletters (Marijuana, Alcohol…)  

NIDA resources: 

  -NIDA InfoFacts 

  - Mind Over Matter- The Brain’s Response to Drugs: Teacher’s 

Guide-National Institute on Drug Abuse (NIDA), National Institutes of 

Health (Revised May 2005) and Student Resources (interactive online)  
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http://teens.drugabuse.gov/mom/index.asp 

  -Heads Up collections of articles from Scholastic/NIDA 

  -NIDA Brain Power  

Current/relevant articles from “Current Health” Magazine and other 

valid, reliable & appropriate sources for ATOD education 

Assessment 

PERFORMANCE TASKS:  
 100 WAYS TO SAY NO: PEER PRESSURE INTERVIEW PROJECT –  

Students will interview a parent, guardian, teacher or other adult about peer pressure they experienced as a teenager, asking the following questions: 

When you were a teenager, do you remember feeling peer pressure? What was it like? 

In what areas and at what age did you worry most about what your friends thought? 

How did you resist peer pressure? 

Did you ever have an embarrassing moment as a teen as a result of any of this? Tell me about it.  

Students share the responses and develop a list of peer resistance strategies used by the adults. Ask: “Are some of the strategies used in the past still effective 

today?” Meeting in small groups, students develop a list of at least five refusal strategies to use when confronted with peer pressure. Students 

create and perform a role-play illustrating one of the strategies. Students will evaluate role-plays using the criteria and rubric they developed for effective 

communication and role-plays. Students will work in collaborative groups to develop a class list of “100 Ways to Say No” and create a poster, mural, or bulletin 

board illustrating the list.  

 DID YOU KNOW? Drug Classification Research Project (Activity #35)-Students will work in cooperative learning groups. Assign a drug classification 

group to each group. Students will use the 3-page activity handout #35 as a guide and NIDA resources for gathering information about alcohol, tobacco, and other 

drugs, focusing on the immediate and long-term effects to brain/central nervous system and other body systems and functions, and associated diseases and health 

conditions. Each group will create a “Did you know” poster or brochure containing key information about the drug’s impact on healthy development and wellness. 

Student Products for Health and Wellness Portfolio/Notebook: 

-HPW Activities #34, 36, 37, 38, 39, 40, 42, 43, 44, 45, 46, 47 

-HPW Evaluation and Assessments #24, 25, 26 

-Video guides 

-Journal responses/activities using NIDA resources 

OTHER INDICATORS: 

 Activity 47-Choices & Consequences (p.175; Activity #47) –homework 

assignment.  Students will find a newspaper article which illustrates the 

consequences of a poor choice and complete the Activity sheet. The assignment 

will be evaluated using the 4-point rubric for this task. 

HPW Drug Prevention Final Evaluation (Evaluation &Assessment #24) 

 HPW Activity 35-Drug Classification Research Project/Presentation   

NIDA Brain Power-Group Challenge 

STUDENT SELF-ASSESSMENT and REFLECTION:  

Looking Ahead: Drug Prevention Journal (Evaluation &Assessment 28) 
 

 

 
 

 

 
 

 
 

 

 

http://teens.drugabuse.gov/mom/index.asp
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Unit Title: What? So What? Now What? Integrating the Physical, Mental, Emotional & Social Dimensions of Health Timeline:  

STANDARD 2.1 (WELLNESS) Personal Growth & Development; Nutrition; Diseases and Health Conditions; Social/Emotional Health 

STANDARD 2.4 (HUMAN RELATIONSHIPS AND SEXUALITY) STRAND A. Relationships 

Big Idea: Taking responsibility for one’s own health is an essential step towards developing and maintaining personal health and total wellness. 

Unit Overview and Purpose: Health is defined as a state of well-being. Wellness is defined as a condition of physical, intellectual, emotional, and social well-

being. Building protective factors as early as elementary school can help to establish positive behaviors, social competency, and emotional well-being. These 

protective factors include a sense of belonging, accomplishment, recognition, resiliency, and the ability to adapt. It is critical for students to learn that good health 

is within their control, and the ability to balance each component of wellness is influenced greatly by the choices they make. Gaining an understanding of the 

wellness spectrum, and strengthening one’s internal and external assets help students to strive towards their potential by focusing on the future, setting health 

goals, and taking responsibility for personal health and total wellness. 
The seventh grade health curriculum began with an introduction to the concept and components of Wellness, emphasizing the importance of having a strong sense 

of self-confidence and self-esteem, positive values, and social competencies that will better equip young people to make positive choices, build healthy 

relationships, and succeed in handling life situations that challenge their inner strength and confidence. Students were then introduced to the concept of Total 

Wellness and asked to take an inventory of various aspects of their total wellness, including emotional, social and intellectual components. When asked to define 

health, and evaluate and set goals for health and wellness, young people tend to think if only one aspect of health, such as physical fitness. They consider exercise, 

eating healthy, and getting sufficient rest as the key ingredients for gaining and maintaining health. It is important at this stage of their development to introduce 

them to and reinforce the concept of total wellness, including physical, emotional, social, and mental health.   

The purpose of this culminating unit of study is to integrate the physical, mental, emotional, and social dimensions of health and wellness into students’ study of 

specific health content, using a wellness perspective to examine some of the issues and challenges most relevant to adolescents, and consider the impact of healthy 

versus unhealthy choices and decisions. Within this context, the importance of practicing personal health behaviors and cultivating a sense of responsibility for 

achieving and maintaining optimum physical and emotional health will continue to be emphasized as students examine issues of safety and avoiding potentially 

dangerous situations, temptations, and risks; healthy versus unhealthy relationships; disease prevention and early detection; and violence prevention and 

management of emotions and conflicts.   

Essential Questions Enduring Understandings 

 What are the consequences (especially unforeseen) of our choices in terms of 

wellness? 

 To what extent can we keep ourselves disease and injury free? 

 What is the difference between healthy and unhealthy risks? 

 Why do we sometimes take risks that can cause harm to ourselves or others? 

     Why might educated people make poor health decisions? 

 How do I overcome negative influences when making decisions about my 

personal health? 

 How do I learn to stand for and communicate what I believe and value 

without alienating or causing conflicts with others? 

 In order to achieve lifetime wellness, what should I plan for and what should 

I just let happen? How do you know whether or not health information is 

accurate? Where do I go to access information about good health services? 

 Current and future personal wellness is dependent upon applying health-

related concepts and skills in everyday lifestyle behaviors. 

 Current and emerging diagnostic, prevention and treatment strategies can help 

people live healthier and longer than ever before. 

 Being consistently aware of the environment and taking safety precautions 

can reduce the risk of injury to oneself and others. 

 Decision-making can be affected by a variety of influences that may not be in 

a person’s best interest? 

 Effective communication skills enhance a person’s ability to express and 

defend their beliefs. 

 Developing and implementing a plan to reach realistic wellness goals 

increases the likelihood of reaching those goals. There are numerous health 

services and programs. Making good health decisions requires the ability to 

access reliable resources and information. 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 
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Evaluate the impact of health behaviors 

and choices on personal and family 

wellness.  

Interpret health data to make predictions 

about wellness.  

 

Investigate factors and choices that 

contribute to the incidence of conflict, 

harassment, bullying, vandalism, and 

violence and demonstrate strategies to 

deal with each.  

 

Debate the consequences of conflict and 

violence on the individual, the family, 

and the community.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will revisit the inventories they completed at the beginning of 

the marking period to assess various aspects of their total wellness. 

Using a wellness perspective, students will examine some of the issues 

and challenges most relevant to them as adolescents, consider the impact 

of healthy versus unhealthy choices and decisions, assess  their skills and 

competencies, and set personal health and wellness goals. 

Use a variety of grouping structures (individual, partner, cooperative 

learning groups) and teaching strategies (role-playing, games, 

multimedia, cooperative learning and problem solving, case study, 

reflective journal writing) to complete activities. For cooperative 

learning groups, assign roles and ensure that students rotate the position 

of group leader. 

Organize activities using a three-prong approach:  

WHAT (what do we know; what are the facts or information we 

know/have),  

SO WHAT (what does this information mean in terms of positive and 

negative impact on total health and wellness, short and long term 

consequences, healthy versus unhealthy choices and decisions; need for 

more information), and  

NO W WHAT (what skills, strategies and assets do we need to develop 

or sharpen to address these issues in a safe, healthy manner. 

 ________________________________________________________ 

Violence prevention and Managing Emotions and Conflicts:   

Conflict is a part of the nature of relationships, particularly among 

teens. As young people are searching for their identities and 

independence, they struggle with everyone—family members, friends, 

and authority figures.  Learning and applying skills to communicate 

effectively, resolve conflicts peacefully, and respond to anger triggers in 

healthy ways  manage  

HPW Sessions 25-26 –Recognizing and Dealing with Conflict  and 

Violence (pp.88-93; pp. 110-118)  and lessons/activities from 

Kids Conscious Acts of Peace: Reacting to Conflict, Educators for 

Social Responsibility (ERS) 

 

WHAT 

Discuss the health consequences of unresolved conflict 

hand out: Definitions For Educators And Students  (ERS) 

Use the “Responses to Conflict Tree” to review AVOIDANCE, 

DIFFUSION, CONFRONTATION 

Using the CD Violence Prevention,  

Four Levels of 

conflict 

Avoidance 

Conflict 

Diffusion 

Confrontation 

Types and  causes 

of violence 

Win-Win 

Negotiation 

Mediation steps 

Key terminology 

and definitions 

related to mental 

illness disorders 

and eating  

 

 

 

 

 

Communication 

 

Decision Making 

/Goal Setting 

 

Advocacy and Service 

 

Critical Thinking skills 

for comparison/contrast; 

prediction;  

Brainstorming skills 

Conflict resolution/ 

mediation skills 
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_________________ 

Assess situations in the home, school, 

and community for perceived vs. actual 

risk of injuries. 

 

Describe and demonstrate strategies to 

increase personal safety while in public 

places and discuss what to do if one’s 

safety is compromised.  

____________________ 

 

 

 

 

____________________ 

 Investigate various forms of mental 

illness including impulse disorders such 

as gambling or shopping, depression, 

eating disorders, and bipolar disorders.  

_____________________ 

-review the causes and four levels of conflict, including how stress, 

anger and depression can lead to conflict 

-review different types of violence (physical, emotional, sexual) and the 

many different ways and situations young people are exposed to 

violence (domestic, school, gang, dating, hate crimes, suicide, violence 

in the media) 

-review the most common causes of violence (anger, intolerance, 

discrimination) 

SO WHAT 

Compare and contrast the three most common ways people handle 

conflict (avoidance, aggression, peaceful resolution) and  evaluate the 

health benefits and consequences of each 

Brainstorm all of the different ways that students or young people in 

general deal with or have dealt with anger- identify whether the response 

is healthy or unhealthy in terms of health consequences 

NOW WHAT 

Identify ways of removing communication barriers and improving 

communication by reviewing effective communication skills 

 Review diffusing and managing anger from 6
th
 grade Second Step, 

including “I” statements, anger triggers and anger management  

Review the Steps to Resolving Conflicts and introduce Win-Win 

Strategy and solutions for resolving conflicts that does not sacrifice 

anyone’s  needs (ERS); teach/have students model and practice the 

"Steps for Mediation" used in dispute mediation 

Journal Writing task: Ask students to describe times when they were 

expressing a need in a positional way and times when they feel they 

reached a win-win solution. Explain that these are examples of 

Conscious Acts of Peace. Students will write a reflective journal 

response to What is the most significant lesson you learned from this 

activity? What one word describes how you feel?  

HPW Activity Sheets: 

#20 Improving Communication Skills 

#29 “I” Statements 

#30 Anger Triggers; Evaluation &Assessment #20-Personal Anger Log 

#31 Managing Anger 
 

What Are You Risking?—Risk Assessment and 

Avoiding/Preventing Potentially Dangerous Situations  
(HPW pp. 121-125) 

WHAT…SO WHAT 
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Students will work in groups to complete a comprehensive Risk 

Assessment by evaluating a variety of scenarios and situations. Review 

and discuss  

Students must use risk assessment to determine if the behavior/situation 

is potentially dangerous, safe or unsafe, is safety rules were broken and 

what safety measures need to be taken to prevent/avoid potentially 

dangerous situations.  Define “risk factor” (health-related practices or 

behavior directly relate to a short life expectancy); hand out the 

following. 

 

Safe vs. Unsafe Use of Medicines: Activity 34- Case Study—Trouble 

with Medicines (corresponds with pp. 141-142 from Gr.6HPW) 

-WHAT WOULD YOU DO? TAKING MEDICATIONS CORRECTLY 

Explain that healthcare providers write prescriptions specifically to meet 

the needs of the ill or injured individual and that those medicines should 

not be shared. Demonstrate using two or three varieties of metered dose 

inhalers. (Students often think that all inhaled medications for asthma 

are the same.) Divide the class into small groups, and give each group a 

scenario describing a medicine decision. Each group discusses the 

situation and presents their scenario and the recommended action. Invite 

the school nurse to listen to and rate each group’s decision. After the 

presentation, the school nurse will clarify any misconceptions and 

emphasize school substance abuse and medication policies. Sample 

scenarios might include the following: 

A student saw a friend share medication with another student. 

A student carried and took an over-the-counter medication during the 

school day. 

A student carried a bottle of aspirin in his/her book bag, just in case. 

A student shared an inhaler with a friend who forgot his. 

A student carried an antibiotic tablet in his/her lunch bag because 

he/she forgot the permission form. 

Safety & Injury Prevention: Activity 33-Safe and Unsafe Behavior 

(corresponds with p.125) 

Personal Safety-Protecting Boundaries & Preventing Abuse: Activity 

#32-Preventing Abuse (corresponds with pp.122-123) 

Violence & Injury Prevention: Activity #69-Intentional vs. 

Unintentional Injuries (corresponds with p.267) 

Complete “Risk Factors” –Activity #68 for homework or use as 

concluding activity 

NOW WHAT 
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As groups share their assessments, provide additional information and 

strategies for reducing risk such as Abduction Prevention Tips from 

pp.122-123. 

Students complete PERFORMANCE TASK-Risk Behaviors 

 

Building Awareness and Dispelling Myths and Stigmas 

Guest Speaker-Invite a guidance counselor, social worker or mental 

health professional to discuss depression and suicide prevention, 

disordered eating and eating disorders, and bipolar disorders with the 

class (HPW reference-pp.94-100; Activity sheets #21 and 22). Provide 

additional resources to students about depression, bipolar disorders, and 

eating disorders. Instruction should focus on dispelling myths, and 

eliminating stigmas associated with mental illness by building 

awareness, understanding and empathy. Use Jar of Questions or the 

Question Box and address students’ questions and concerns about how 

to approach peers struggling with these issues.  

 

Students will again complete Evaluation & Assessments #9—

Promoting a Healthy Balance and #15 Looking Ahead At My Life 

Assessment 

PERFORMANCE TASK: 

LETTERS OF ENCOURAGEMENT - Each student will write a letter of encouragement and support to a fictitious pen pal who may be participating in at-risk 

behaviors related to one of the four safety areas examined during the Risk Assessment project. The writer must identify the behaviors or issues, support his/her 

ideas with facts about the at-risk behavior, and encourage the young person to make healthy choices, and change his/her behavior. The letter should support 

responsible decision making, suggest positive and age-appropriate alternatives to at-risk activities, and promote a positive self-image. 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Activity Sheets: #20 Improving Communication Skills; #29 “I” 

Statements; #30 Anger Triggers; Evaluation &Assessment #20-Personal Anger 

Log; #31 Managing Anger 

 

ASSESSMENTS: 

Disease Prevention Evaluation-written responses to questions 13-15; Activity 

sheet #42 “What If…” 

Group Risk Assessment Project:  

Safe vs. Unsafe Use of Medicines: Activity 34- Case Study 

Safety & Injury Prevention: Activity 33-Safe and Unsafe Behavior 

Personal Safety-Protecting Boundaries & Preventing Abuse: Activity #32  

Violence & Injury Prevention: Activity #69-Intentional/Unintentional Injuries 

Risk Factors –Activity #68 

STUDENT REFLECTION AND SELF-ASSESSMENT 

Win-Win/Conflict Resolution:  reflective journal response to What is the most significant lesson you learned from this activity? What one word describes how 

you feel? 

Self-assessment of skills and competencies, and setting new personal health and wellness goals. 

Evaluation & Assessments #9—Promoting a Healthy Balance and #15 Looking Ahead At My Life 



Comprehensive Health Curriculum:   Grade 8 
 

NJCCCS Standards, Indicators and Student Learning Objectives 

STUDENT LEARNING OBJECTIVES  Personal Growth/Wellness NJCCCS/CPIs 

Evaluate and demonstrate the impact of effective decision making skills to increase healthy lifestyle choices 

and wellness throughout their lifespan.  

(2.2.8.B.1, 2.2.8.B.3) 

Research (and design) a meal plan for a special case study (family background, special needs, dietary 

restrictions, etc.) implementing new products or supplements.  

( 2.1.8.B.1, 2.1.8.B.3, 2.1.8.B.4) 

Examine different methods to utilize a technological application to track and evaluate one’s basal metabolic 

rate.  

(2.1.8.A.4,2.1.8.B.2, 2.6.8.A.4) 

Evaluate methods to justify professional intervention for different mental illnesses, physical disabilities, or 

emotional distress.  

 

(2.1.8.C.2, 2.1.8.C.3) 

STUDENT LEARNING OBJECTIVES   Alcohol, Tobacco and other drugs NJCCCS/CPIs 

Analyze the varying effects of use, misuse, and abuse of over the counter, prescription, and illegal drugs have 

on different individuals.   

( 2.3.8.A.1, 2.3.8.C.1, 2.3.8.A.2) 

Identify the factors; such as peer pressure, that influence teen alcohol/drug use.   (2.3.6.B.5, 2.3.6.C.4) 

Investigate and analyze adverse consequences of the misuse and abuse of alcohol, tobacco, and other drugs.   (2.3.8.B.1, 2.3.8.B.2, 2.3.8.B.8) 

Research school district policy/local/state laws governing drug and alcohol use.  ( 2.3.8.B.4, 2.3.8.C.2) 

 
 
  

STUDENT LEARNING OBJECTIVES  Family Life NJCCCS/CPIs  

Demonstrate through role play different scenarios which would express healthy dating situations and the 

proper strategies to end unhealthy relationships.  8 

(2.4.8.A.5, 2.4.8.A.6) 

Research and evaluate different professional intervention services available to young adults about 
  relationships, sexual orientation, and reproductive health.  8 

(2.4.8.A.3 , 2.1.8.C.1, 2.4.8.C.1, 

2.4.8.C.3) 

Determine how certain behaviors may place adolescents at a greater risk for HIV/AIDS, STIs and unintended 

pregnancy. 8 

(2.4.8.B.4) 

Evaluate and demonstrate the impact of effective refusal skills to avoid peer pressure and to make healthy 

decisions. 8 

(2.4.8.B.2) 
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UNIT TITLE: Promoting Wellness-Introduction to the Physical, Mental, Emotional, and Social Dimensions of 

Health and Wellness 

Time Frame: 

STANDARD 2.1 (WELLNESS) ALL STUDENTS WILL LEARN AND APPLY HEALTH PROMOTION CONCEPTS AND SKILLS TO 

SUPPORT A HEALTHY, ACTIVE LIFESTYLE. Personal Growth & Development; Social and Emotional Health 

Big Idea: Taking responsibility for one’s own health is an essential step towards developing and maintaining a healthy, active lifestyle.  

Unit Overview and Purpose: Health is defined as a state of well-being. Wellness is defined as a condition of physical, intellectual, emotional, and social 

well-being. Building protective factors as early as elementary school can help to establish positive behaviors, social competency, and emotional well-being. 

These protective factors include a sense of belonging, accomplishment, recognition, resiliency, and the ability to adapt. It is critical for students to learn that 

good health is within their control, and the ability to balance each component of wellness is influenced greatly by the choices they make. Gaining an 

understanding of the wellness spectrum, and strengthening one’s internal and external assets help students to strive towards their potential by focusing on the 

future, setting health goals, and taking responsibility for personal health and total wellness. The life skills students acquire during middle school and early 

adolescence will well prepare them as they make yet another transition—that from  middle to high school—and experience opportunities and challenges that 

will call their skills into play as they journey from adolescence to young adulthood.   
The eighth grade health curriculum begins with an introduction to the concept and components of Wellness with specific focus on Personal and Mental health 

as a way of framing health and wellness in a positive context. Focusing on this component of comprehensive health serves to motivate students to value their 

health, and gain a desire for more knowledge and positive health-related behavior. The introductory unit also emphasizes the importance of having a strong 

sense of self-confidence and self-esteem, positive values, and social competencies that will better equip young people to make positive choices, build healthy 

relationships, and succeed in handling life situations that challenge their inner strength and confidence. 

Essential Questions Enduring Understandings 

 What are the benefits and consequences of our choices in terms of wellness? 

 How do we develop a strong sense of our own power, purpose, worth and 

promise? What personal assets and protective factors contribute to my 

social and emotional wellness? 

 Current and future personal wellness is dependent upon applying health-

related concepts and skills in everyday lifestyle behaviors. 

 Developing self esteem, resiliency, tolerance and coping skills support 

social and emotional health 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Interpret health data to make 

predictions about wellness.   

 Evaluate the impact of health 

behaviors and choices on personal 

and family wellness.  

 Analyze how personal assets, 

resiliency, and protective factors 

support healthy social and 

emotional development.    

 Discuss the developmental tasks 

of adolescence, including the 

development of mature 

relationships, gender 

Ice-breaker activities; set ground rules for the classroom that will promote 

optimum participation; establish group guidelines for cooperative learning; 

set up journals; establish strategy for addressing sensitive health-related 

issues (e.g. Beaker of Questions); review evaluation  and assessment rubrics  

- HPW Personal and Mental Health: lessons and activities from pp. 2-9) 

Set up and introduce “Kudos” to the class: Label envelope with each 

student’s name and attach to a bulletin board. Give each student or provide 

copies of “kudos” notes to students—for one week students will write a 

compliment to at least 5 members of the class commenting on something 

positive they said or did during class. Students are to compliment others they 

do not know well and who are not in their friendship circle. After a week, seal 

the envelopes and distribute to students to take home with them. Ensure that 

each student has received at least 5 notes—add to the envelopes your own 

compliments. (Search Institute materials-Take a Second…Make a Difference) 

Components of 

Health and 

Dimensions of 

Wellness 

Communication 

 

Decision  Making 

/Goal Setting 

  

Character 

Development 
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identification, a healthy body 

image, emotional independence, 

and life skills.  

 

 

Determine students’ baseline knowledge by administering Evaluation & 

Assessment #1-HPW pre-test;  

 

 THE DEVELOPMENTAL TASKS OF ADOLESCENCE Introduce 

students to the course content and goals through the following: 

Explain that the word adolescence is based on the Latin root esso which 

means “becoming.” Use a transparency or chart to display the three stages of 

adolescence (early, middle, and late adolescence which ends between ages 19 

and 21). Write three categories on the chalkboard: “Physical”-A HEALTHY 

BODY; “Social,”-POSITIVE, SUPPORTIVE, MATURE RELATIONSHIPS 

and “Emotional”-EMOTIONAL GROWTH AND INDEPENDENCE Explain 

how the units and topics of study will address each are-leave chart posted 

throughout the marking period. 

 

THE INFLUENCE OF FRIENDS - Ask the class: “How many of you 

have done something just to go along with the crowd?” Tell students that 

even adults have trouble “thinking for themselves” at times. It takes lots of 

practice. Read aloud the following 10 questions that address ways students 

deal with their peers. Each student indicates on a sheet of paper a yes or no 

response to each question. 

Directions: Answer each question by indicating YES or NO. Tabulate the 

number of YES answers and NO answers. 

1. Have your friends ever pressured you? 

2. When you feel alone or lonely, do you have a problem making a decision? 

3. Do you ever do some things just so your friends won’t make fun of you? 

4. Do you sometimes act one way with one group and another way with your 

friends? 

5. Do you have the same goals as your friends? 

6. Have your goals changed or have you achieved fewer of them since you 

started hanging out with your current group of friends? 

7. Is it hard for you to make new friends? 

8. Do you spend most of your time with one group of people? 

9. Do your parents disapprove of your friends? 

10. Would you feel guilty if you stopped seeing a friend who no longer shared 

your values? 

Scoring: If you have more NO answers than YES answers, you are in better 

control of your life and the decisions you make. The more NO responses, the 

more likely you are to be able to resist negative peer pressure. This 
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information will be useful as you look at setting health goals for the Health 

Project. 

 

THE INFLUENCE OF ROLE MODELS  

Assign “Healthy Self-Image”-Positive Role Models-Activity 2 

Compare/contrast role models and the core ethical values they represent and 

use one of the following to complete your comparison/contrast: 

Write a compare/contrast essay 

Use a graphic organizer such as a Venn Diagram  

Depict the comparison/contrast in a collage or visual using pictures, symbols, 

drawings, quotes, words 

 

THE INFLUENCE OF SCHOOL COMMUNITIES 

Your school mission emphasizes the role of character and core ethical values 

represented by the acronym, P.R.I.D.E. which defines the expected behaviors 

that represent these core values and traits. Rate the impact and effectiveness 

of this model using the rating survey and then list suggestions for improving 

or enhancing this model’s effectiveness in influencing you and your peers. 

 

 THE INFLUENCE OF FAMILY AND PARENTS 
Assign Activity 1-Changing Health Issues- students will complete by 

interviewing a parent. On due date have students share responses in groups 

using questions to guide discussion-groups will synthesize responses and 

share with class as a whole (HPW-Activity 4, p.8)  

 Assign Activity 6-Parent Interview  

 

Goal-Setting to promote a healthy future: Using a series of activities, 

students will develop goals and a plan for a Health Project and carry out their 

plan.  

GOAL SETTING – Think-Pair-Share Write a definition of the word goal, 

share with partner and then, as a class, agree upon a common definition. 

Introduce Health Project: Each student will select three personal goals—one 

related to education, one related to his/her health, and one related to his/her 

social life and interpersonal relationships—and develop a plan to achieve 

each over a 3-4 week period. Upon completion, each student will identify 

factors and supportive activities that influenced the achievement of each goal. 

 HPW-pp.16-20: 

Review goal-setting steps; assist students in completing Eval.& Assessment 

#2-Personal Health Assessment; #3 Health Project ; Activity #7-Health Plan 
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--assign due date (3-4 weeks) and provide a log for them to complete while 

carrying out the plan and a report form for them to submit on the due date. 

Share results in class. 

 

Introduce or review with students the 40 Developmental Assets as the 

building blocks of healthy development that will help young people grow up 

health, caring and responsible. Use resources from The Search Institute 

The Search Institute resources: 

Take It to the Next Level;  

Team Building With Teams-Activities 

The Hidden Treasure of Assets Game; 

 Character in Motion! 

The Best of Building Assets Together;  

Positive Value Cards 

Assessment  

PERFORMANCE TASK(S): 

Health Project 

Student Products for Health and Wellness Portfolio/Notebook: 

 HPW-Activity 4; Journal entries/handouts   

 Parent Interviews 

ASSESSMENTS: 

 Compare/contrast essay: Write a compare/contrast essay of role models and 

the core ethical values they represent  

 Your school mission emphasizes the role of character and core values 

communicated by an acronym  (P.R.I.D.E.) for the expected behaviors that 

represent core values and traits. Rate the impact and effectiveness of this 

model using the rating survey and then list suggestions for improving or 

enhancing this model. 

STUDENT REFLECTION AND SELF-ASSESSMENT: 

 Self-Evaluation: 

#1 Evaluate yourself as an active and reflective listener. What are your strengths? What improvements could you make? 

#2 Suppose students were evaluated using a report card  for the skills and behaviors that demonstrate good character traits, rather than academic report cards. 

Using the “Character Report Card,” rate yourself on the indicators and expected behaviors listed. How do you suppose your teacher(s) would rate you? How 

similar or different are these two ratings?  

 Reflective Journal writing: analyze what you have learned from completing the health project- what factors that supported or hindered  the achievement of 

your personal health goals. 
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Unit Title: Take Charge of Your Life—ATOD Awareness, Prevention and Resistance Timeframe: 

STANDARD 2.3    (DRUGS AND MEDICINES) ALL STUDENTS WILL LEARN AND APPLY INFORMATION ABOUT ALCOHOL, TOBACCO, 

OTHER DRUGS AND MEDICINES TO MAKE DECISIONS THAT SUPPORT A HEALTHY, ACTIVE LIFESTYLE. 

STRAND A. Medicines; STRAND B. Alcohol, Tobacco and Other Drugs, STRAND C. Dependency/Addiction and Treatment 

Descriptive Statement:  This standard aims to provide students with information on the responsible use of medicines as well as the effects of alcohol, 

tobacco, and other drugs.  The appropriate use of medicines can prevent serious health problems, reduce absenteeism from work and school, and enhance the 

quality of life.  Conversely, the misuse or abuse of substances such as alcohol, tobacco, and other drugs can impair judgment and lead to illness and injury.  

Helping students to acknowledge the internal and external pressures that influence them to use substances enables and empowers them to make choices that 

support a healthy, active lifestyle. 

STANDARD 2.1 (WELLNESS) Personal Growth& Development (The Brain and Nervous System) 

STANDARD 2.2 (INTEGRATED SKILLS) ALL STUDENTS WILL USE HEALTH-ENHANCING PERSONAL, INTERPERSONAL, AND LIFE 

SKILLS TO SUPPORT A HEALTHY, ACTIVE LIFESTYLE. Interpersonal Communication; Decision Making & Goal Setting; Character 

Development  

Descriptive Statement:  This standard seeks to foster responsible health behaviors through the enhancement of critical thinking, decision making, problem 

solving, and communication skills used in situations impacting personal, family, and community health. It enables students to locate and evaluate health 

information and resources and to develop character, leadership, and advocacy skills so they can become more active participants in the promotion of wellness. 

Competency in these skills enables and empowers students to resist destructive behaviors and seek out positive opportunities for growth and learning.  

Big Idea: Knowledge about alcohol, tobacco, other drugs, and medicines informs decision making related to personal wellness and the wellness of others. 

Unit Overview and Purpose: Strengthening students’ knowledge base and equipping them with effective prevention skills for resisting and refusing all forms 

of tobacco, alcohol and other drug use are the important and necessary tools they will need for making healthy decisions and choices as adolescents, especially 

during their transition from middle to high school.. Acquiring medically accurate, research-based information on the effects of alcohol, tobacco and other 

drugs that is relevant to adolescents is a critical component of ATOD education in middle school. Because the teen brain is still developing, and is particularly 

vulnerable to the effects of drugs, teaching and learning ATOD information within the context of the brain and Central Nervous System is emphasized.  
 

This unit advances the overarching goal for instruction of ATOD prevention curriculum introduced to students in 7
th
 grade: “to foster the development of 

students who are capable of taking charge of their lives” by applying the information they learned to make decisions that support health and wellness. The unit 

addresses the content of  STANDARD 2.3 -DRUGS AND MEDICINES, and emphasizes development of the skills and processes from STANDARD 2.2 –

Integrated Skills and continuation of “Asset Training.” In addition to instruction of accurate, research-based content and information about areas of ATOD 

education not included in the 7
th
 grade curriculum, this unit incorporates instruction to reinforce the health-enhancing personal, interpersonal, and life skills 

that support a healthy, active lifestyle. Results of  NIDA research reports and the 2003 Monitoring the Future survey showing an 11% decline in drug use by 

8
th
, 10

th
 and 12

th
 graders over two years, evidence the impact of ATOD education and confirms that if young people abstain from drugs before they graduate 

from high school they almost never smoke or use illegal drugs. However, this information also reinforces the need to continue ATOD education, maintain a 

current knowledge base of information about ATOD and reinforce—as schools, parents and communities— serious and deliberate messages to young 

adolescents about the dangers of drugs, and the impact they have on one’s ability to learn, achieve personal goals, and live a healthy, active lifestyle. 
 

The 8
th
 grade ATOD education unit includes greater depth of information about alcohol use, abuse and addiction—its impact on the family, COAs, and 

community, risk factors, and the connection between alcohol and injuries, violence and diseases. Tobacco education includes information about ETS 

(Environmental Tobacco Smoke) and increasing evidence that links second hand tobacco smoke with lung cancer among non-smokers, the serious health 

effects of smokeless tobacco, and the impact of maternal smoking on fetal health. Students will engage in service learning opportunities for anti-smoking 
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campaigns and programs. In continuing their study of other drugs, students will learn about the drugs most commonly used by teens, including Club Drugs; 

the dangers of herbs and energy drinks containing harmful substances; the use and abuse of over-the-counter medications and prescription painkillers; the 

continued use of performance enhancing drugs and Anabolic Steroids by young people; and the increasing public health concern about drugged driving. The 

unit concludes with information about high risk behaviors associated with ATOD use, including HIV/AIDS, violence and sexual assault, and mental and 

physical health issues impacted by short- and long-term ATOD use and its effects on the brain and body systems. The concept of addiction is expanded further 

as students investigate impulse disorders such as compulsive gambling and shopping and an increase among young adolescents in betting and gambling as a 

social activity. 

Essential Questions Enduring Understandings 

 How do you know whether or not health information is accurate?  How 

do I determine whether or not a medication will be effective? 

 Why might educated people make poor health decisions? Why do people 

choose to use alcohol, tobacco and other drugs when they are aware of the 

detrimental effects? What are the consequences of our choices in terms of 

wellness? 

 To what extent do outside influences shape values? How do I overcome 

negative influences when making decisions about my personal health? 

How do I make the “right” decisions in the face of peer, media and other 

pressures? How do I learn to stand for and communicate my beliefs to 

others without alienating them? 

 Why does one person become an addict and another does not? 

 Making good health decisions requires the ability access and evaluate 

reliable resources. 

 Medicines must be used correctly in order to be safe and have the maximum 

benefit 

 Decision making can be affected by a variety of influences that may not be in 

a person’s best interest.  

 Current and future personal wellness is dependent upon applying health-

related concepts and skills in everyday lifestyle behaviors. 

 Research has clearly established that alcohol, tobacco and other drugs have a 

variety of harmful effects on the human body. 

 There are common indicators, stages and influencing factors of chemical 

dependency. 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Evaluate the impact of health 

behaviors and choices on personal 

and family wellness.  

Analyze how personal assets, 

resiliency, and protective factors 

support healthy social and 

emotional development.     

 

 Classify commonly administered 

medicines and describe the 

potential side effects of each 

classification.   

 

 Compare and contrast the 

benefits and dangers of naturally 

occurring substances, such as 

Using HPW Activities and Lessons (pp.164-206); Resources from NIDA: 
 

Assess student baseline drug knowledge Evaluation and Assessment #21 
 

Identify positive and negative influences on drug use; Review Risk 

factors for Drug Use; Trends in teen use;  

HPW Student Activities #61,62, 63, 66 (Case Study), 67/ Evaluation & 

Assessment #22 

Assign Parent Interview: Activity 64-Concerns About Drug Use 

Prepare large posters of the human body with body organs and systems. As 

students learn about the harmful effects of  ATOD, ask them to post index 

cards or post it notes on the poster next to the body organs and systems 

affected. 

Prepare 3 large connecting  puzzle pieces for each of the drugs and 

substances students will be studying. As students learn about each, have them 

fill in connecting pieces with the name of the drug or substance, its general 

effects, and the specific area or part of the brain that is impacted.  
 

Vocabulary, 

terminology, 

Key factual 

information for: 

ATOD; 

Use, misuse, 

addiction 

Brain/Central 

Nervous System; 

Body Systems 

 

Communication 

 

Decision Making 

/Goal Setting 

 

Advocacy & Service 
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herbs, organics, and supplements.  

 Investigate the relationship 

between tobacco use and 

respiratory diseases, cancer, heart 

disease, stroke, and injuries.            

Investigate (risks posed to 

nonsmokers by second 

hand/passive smoking.  

Investigate how the use and 

abuse of alcohol contributes to 

illnesses such as cancer, liver 

disease, heart disease, and injuries.  

 Analyze how the use and abuse 

of alcohol impacts thinking, 

reaction time, and behavior.  

Describe sudden sniffing 

syndrome and the resultant brain, 

nerve, and vital organ damage that 

can result from the use of inhaled 

substances.    

 Analyze health risks associated 

with injecting drug use. 

Investigate the legal and financial 

consequences of the use, sale, and 

possession of illegal substances.         

 

Analyze factors that influence the 

use and abuse alcohol, tobacco, 

and other drugs.  

Describe how substance abuse 

affects the individual, the family, 

and the community.  

Discuss theories about 

dependency, such as genetic 

predisposition, gender-related 

predisposition, and multiple risks.  

Discuss how tolerance, synergistic 

effects, and antagonistic effects 

have an impact on the use of drugs 

TOBACCO EDUCATION: 

Tobacco Myths, Adverse health Effects, Prevention Skills; Passive Smoke; 

Smokeless Tobacco : Student Activities: #68, 69 (case study), 70 

Student Research and Service Project:  

Tobacco use takes a huge toll in health, lives and money on every state in the 

nation. Tobacco-related health care bills cost the states and taxpayers 

billions of dollars each year under Medicaid and other state-funded health 

care programs. The good news is that state and local governments can reduce 

tobacco use, save lives and save money by implementing proven solutions to 

the problem. www.tobaccofreekids.org 

(Resource Packet: Is Tobacco Still King?) 

Students will work in collaborative groups to complete a series of activities: 

Analyze tobacco advertisements in magazines and Billboards -Activity 70  

Students will work in collaborative groups to investigate reasons why tobacco 

ads are difficult to find in magazine and why there is no tobacco advertising 

on television.  

Gallery of Tobacco Ads: http://www.tobaccofreekids.org/adgallery/ 

How are tobacco companies targeting women and girls in their advertising? 

[see Camel No.9] How can advertising influence your decision making and 

take charge of your life?  

Read “Big Tobacco-Guilty as Charged”-summarize the key points of the 

U.S. government’s landmark lawsuit against the tobacco companies 

Using information from the FACT PACK, find out: 

-How does New Jersey use its share of tobacco settlement funds? -How does 

New Jersey compare to the rest of the nation? 

Additional Information on the tobacco settlements:  

http://www.tobaccofreekids.org/reports/settlements/ 
 

Students will work with a group to plan and implement a tobacco prevention 

project. Examples include an Anti-Tobacco Campaign, educating young 

children about the dangers of tobacco use, the impact of second-hand smoke 

on the health on non-smokers, the cost of tobacco-related diseases and health 

conditions, and so on.  

Some resources include: 

 www.tobaccofreekids.org 

 Kick Butts Day: http://kickbuttsday.org/index.html 

   (Reaching Everyone By Exposing Lies) 

http://www.tobaccofreekids.org/
http://www.tobaccofreekids.org/adgallery/
http://www.njrebel.com/index.asp
http://www.njrebel.com/index.asp
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and medicines.  

Discuss ways to quit using 

substances and discuss factors that 

support the ability to quit.  

 

Investigate various forms of 

mental illness including impulse 

disorders such as gambling or 

shopping, depression, eating 

disorders, and bipolar disorders.  

 

 

 

 http://www.lungusa.org/ 

 

ALCOHOL EDUCATION 

Alcohol Myths 

Use the Four Corners strategy to discuss students’ viewpoints for the 

alcohol-related controversies from Activity 73 (p.187) 

Use the Video: The Truth About Drinking for instruction on the impact of 

alcohol on families and society 

Invite a counselor, social worker, health professional to discuss COAs. 

Student Activities: #71, 72, 73, 74 
 

OTHER DRUGS  
Provide a General overview of  myths and facts regarding  drugs using Drug 

Prevention Jeopardy-and as a pre-assessment of students’ baseline knowledge 

Student Activities #76, 77 

Using articles from the NIDA Heads-up collections: 

Students will investigate and prepare brief “what you don’t know will hurt 

you” reports. Presentations will be shared using a gallery walk for students to 

gather/learn more information from each group’s investigation. Groups will 

prepare a poster or trifold display to accompany their presentations, which 

can include, for example, multimedia, interactive activities to illustrate key 

findings, models, brochures. Students can choose from among the topics 

included in “Heads-up” or develop their own topic issues-related pertinent to 

adolescent health.  

Use NIDA InfoFacts and resources for students to gather information to 

Compare and contrast the benefits and dangers of naturally occurring 

substances, such as herbs, organics, and supplements using a graphic 

organizer. 

Provide NIDA InfoFacts, or fact sheets about drugs and dangerous 

substances.  Students will work with a partner or in groups of 3 to complete 

posters including specific information. Posters will become part of  a class 

display in the media center, hallway or bulletin board designed as a 

prevention strategy. Posters will include a graphic or drawing that 

communicate  

Jigsaw the article “Drugged Driving”  
 

NIDA Learning Activities and Resources: 

How ATOD Affects the Brain: Using the NIDA resources, Mind Over 

Matter- The Brain’s Response to Drugs: Teacher’s Guide (National Institute 
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on Drug Abuse (NIDA), Revised May 2005) Online Interactive Resource: 

http://teens.drugabuse.gov/mom/index.asp 

Brain Power: The NIDA Junior Scientist Program – 

Scholastic - Heads Up: Real News About Drugs and Your Body 
(compilation of articles for students w/Teacher’s Editions) 

Drugs and the Body: It Isn't Pretty (Poster and Skills Sheets) 

DEPENDENCY, ADDICTION and TREATMENT 

Using only the information from the  NIDA InfoFact article, “Understanding 

Drug Abuse and Addiction” students will work with a partner or group of 3 to 

design a public information  piece designed to deliver a strong message for 

prevention: students can choose the presentation format (news article, 

editorial, brochure, poster, multimedia presentation, public announcements 

for PA system, table top informational for the cafeteria, and so on)  

Invite a social worker, counselor, doctor/medical professional, Student 

Assistance Counselor or other specialist familiar with the treatment of 

addictions to the classroom to discuss different approaches to treatment. 

Gambling addiction, also known as compulsive gambling, is a type of 

impulse-control disorder. Using teacher-provided resources, students will 

investigate the similarities and differences between impulse disorders such as 

compulsive gambling or shopping and chemical addiction. To what extent is 

gambling a problem among teenagers? Write a cause/effect, 

prediction/consequences, opinion/proof (dangers of gambling activities for 

adolescents) or compare/contrast (compulsive gambling/addiction vs. 

chemical addition)  essay related to compulsive gambling as an impulse 

disorder of compulsive gambling. Essays will be evaluated on use the correct 

essay format and health-related content of the essay. 

 

ATOD-PREVENTION SKILLS (HPW Sessions-57-59) 

Play the Decision Making Game to reinforce the skills and steps of the 

decision-making process; Practice the decision-making model to the drug-

related scenarios from Eval. & Assessment #23 

Role-play effective resistance strategies  

Carry out the simulation: “Acceptance and Rejection: A Group Dynamic 

Activity” from MIXITUP activities. Following the activity, reveal the hidden 

rules, have students complete the Reflection question in their journals. Follow 

with a discussion using the question prompts to process the activity. Discuss 

the difficulties students may experience when using resistance skills and 

strategies in the face of rejection vs. acceptance. 

Administer Eval.& Assessment #25-Drug Prevention Final 

http://teens.drugabuse.gov/mom/index.asp
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Personal Goal Setting: Eval.&Assessment 24 

 

Resources: 

HPW Student Resource CD- Frequently Asked Questions About…,Tips for 

Teens: The Truth About… 

Health Flash: Trends in Drug Use 

Posters-Drug Classification, Methods of Communication , Decision Making 

Process 

CD: Smoking and Chewing 

Videos: The Truth About Drinking; The Dangers of Enhancing Drugs 

Parent Connection Newsletters (Marijuana, Alcohol…)  

 

NIDA resources: 

  -NIDA InfoFacts 

  - Mind Over Matter- The Brain’s Response to Drugs: Teacher’s Guide-

National Institute on Drug Abuse (NIDA), National Institutes of Health 

(Revised May 2005) and Student Resources:  interactive online at: 

http://teens.drugabuse.gov/mom/index.asp 

  -Heads Up collections of articles from Scholastic/NIDA 

  -NIDA Brain Power  

Assessments 

PERFORMANCE TASKS: 
#1 Tobacco Prevention: Students will work with a group to plan and implement a tobacco prevention project. Examples include an Anti-Tobacco Campaign, 

educating young children about the dangers of tobacco use, the impact of second-hand smoke on the health on non-smokers, the cost of tobacco-related 

diseases and health conditions, and so on.  
 

#2: HEADS US! What You Don’t Know WILL Hurt You! Using articles from the NIDA Heads-up collections: 

Students will investigate and prepare brief “what you don’t know will hurt you” reports. Presentations will be shared using a gallery walk for students to 

gather/learn more information from each group’s investigation. Groups will prepare a poster or trifold display to accompany their presentations, which can 

include, for example, multimedia, interactive activities to illustrate key findings, models, brochures. Students can choose from among the topics included in 

“Heads-up” or develop their own topic issues-related pertinent to adolescent health.  
 

#3 Public Information Message: “Understanding Drug Abuse and Addiction” (student groups design a public information  piece designed to deliver a strong 

message for prevention. Students choose the presentation format (news article, editorial, brochure, poster, multimedia presentation, public announcements for 

PA system, table top informational for the cafeteria, and so on). 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Student Activities: #61,62, 63, 66 (Case Study), 67, Evaluation & 

Assessment #22; #68, 69 (case study), 70; #71, 72, 73, 74 

Resource Packet: Is Tobacco Still King? 

OTHER EVIDENCE: 

 Graphic organizer: Compare/contrast  the benefits and dangers of naturally 

occurring substances, such as herbs, organics, and supplements ; energy drinks 

and products 

http://teens.drugabuse.gov/mom/index.asp
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 ATOD unit handouts and materials 

 Reflective Journal entry: What assets and protective factors strengthen a  

young person’s ability to resist ATOD and make healthy choices and 

decisions? 

 InfoFacts  posters for class display in the media center, hallway or  

bulletin board designed as a prevention strategy. 

 Compulsive gambling essay 

 Evaluation & Assessment #25-Drug Prevention Final 

STUDENT REFLECTION AND SELF-ASSESSMENTS 

Pre-assessment Student Activities #76, 77 

Personal Goal Setting: Evaluation & Assessment 24 

 

Unit Title: Taking Charge of Your Life and the Developmental Tasks of Adolescence: Developing Healthy 

Relationships, Sexuality, Emotional Independence and Life Skills   

Timeframe: 

STANDARD 2.4 (HUMAN RELATIONSHIPS AND SEXUALITY) ALL STUDENTS WILL LEARN THE PHYSICAL, EMOTIONAL, AND 

SOCIAL ASPECTS OF HUMAN RELATIONSHIPS AND SEXUALITY AND APPLY THESE CONCEPTS TO SUPPORT  A HEALTHY, 

ACTIVE LIFESTYLE. STRANDS: A. Relationships; B. Sexuality; C. Pregnancy and Parenting 

Descriptive Statement:  This standard seeks to provide students with an understanding of the physical, emotional and social aspects of human relationships and 

sexuality and how they support a healthy, active lifestyle. Students learn how to develop and maintain healthy relationships with friends and family. 

Additionally, students learn medically-accurate information about both abstinence and contraception and learn the skills to enact behaviors to reduce or 

eliminate the occurrence of sexually transmitted diseases, HIV/AIDS, and unintended pregnancy.   

STANDARD 2.1 (WELLNESS) ALL STUDENTS WILL LEARN AND APPLY HEALTH PROMOTION CONCEPTS AND SKILLS TO 

SUPPORT A HEALTHY, ACTIVE LIFESTYLE. STRANDS: Personal Growth and Development; Disease and Health Conditions; Safety; Social 

and Emotional Health 

Descriptive Statement:  This standard aims to increase student knowledge about the physical, social, emotional, and intellectual dimensions of wellness, thus 

enabling them to make informed choices about their health now and in the future.  Wellness can be defined as a way of life that emphasizes health promotion 

measures such as healthy eating, learning to manage stress, reducing one’s risk of contracting a disease, and preventing and treating simple injuries. Taking 

responsibility for one’s own health is an essential step towards developing and maintaining a healthy, active lifestyle.   

Big Idea: With knowledge about the physical, social, emotional, and intellectual dimensions of wellness, adolescents can make informed choices about 

their health now and in the future.   

Unit Overview and Purpose: Adolescence is a developmental journal. Along with it come the responsibility for completing health-related tasks associated 

with this critical life stage, including the development of health and  mature relationships, promoting healthy sexuality and a positive sexual identity, growing 

towards emotional independence, and  building a strong foundation of life skills for future success and wellness. The critical thinking skills for making  

evidence- and experience-based predictions are emphasized. 

 

The goals of this unit are to introduce students to the concept of human sexuality; explore the various aspects of human sexuality related to gender roles, 

stereotyping, and other positive and negative influences on sexual identity; and examine more closely the dynamics of interpersonal interactions that 

contribute to the development of positive, healthy and mature relationships. Students will learn about sources of conflict, and strategies for resolving conflicts 

and preventing violence in relationships. Students will examine factors that enhance and sustain loving, healthy relationships dating and relationships, and 

develop skills for promoting those relationships while remaining sexually abstinent. By examining the physical, emotional, and social benefits of sexual 

abstinence and developing  strategies to resist pressures to become sexually active, students will that they can experience healthy, positive  relationships while 

remaining sexually abstinent. 
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Recognizing the effects of personal health habits on body systems and accepting that these consequences could happen to them is critical as students become 

more independent from family members and rely more on peer approval. Developing more effective skills for communicating with parents about the changes 

they are experiencing is a powerful prevention tool. Having access to reliable information that addresses reproductive myths versus facts will encourage 

students to rely on their parents and other trusted adults, rather than their peers, for advice and discussion about the changes that occur throughout adolescence 

and early adulthood. Having the knowledge of conception, pregnancy and the overwhelming responsibilities that come with parenting enables adolescents to 

appreciate the awesome demands and commitment parents must assume; and recognize the physical, economic, emotional, social, cultural and intellectual 

responsibilities of parenthood. Analyzing the challenges and responsibilities of being a teen mother and/or teen father within this context, leads to a deeper 

understanding of the role emotional maturity, and responsible decision-making in making  healthy choices about sexuality and relationships.  

Essential Questions Enduring Understandings 

 How do I overcome negative influences when making decisions 

about my personal health? 

 How do I learn to stand for and communicate my beliefs and values  

to others without alienating them? 

 How do we learn to understand and respect diversity in 

relationships? 

 

 How do you know when the time is right for you to become 

sexually active? Why does the United States have such a high 

incidence of unintended pregnancies and sexually transmitted 

diseases? How do you know when you are ready to have a child? 

 Decision-making can be affected by a variety of influences that may not 

be in a person’s best interest. 

 Effective communication skills enhance a person’s ability to express and 

defend their beliefs and values. 

 Tolerance, appreciation and understanding of individual differences are 

necessary in order to establish healthy relationships. 

 External pressures and opportunities that present themselves may 

influence a person to become sexually active without understanding the 

physical, emotional, and social impacts of adolescent sexual activity.   

 Learning about sexuality, discussing sexual issues, and understanding 

the emotional, physical, economic, social, cultural, and intellectual 

responsibilities of parenthood are critical for sexual health and wellness.  

Established Goals Instructional Activities/Resources Key Knowledge Integrated 

Skills 

Students will 

Discuss the developmental tasks of 

adolescence, including the development of 

mature relationships, gender identification, 

a healthy body image, emotional 

independence, and life skills.  

Evaluate the impact of health behaviors 

and choices on personal and family 

wellness.  

 

Life Skills for Developing Healthy 

Relationships, Sexuality, and Sexual 

Identity: 
Investigate factors and choices that 

contribute to the incidence of conflict, 

Taking responsibility for the Developmental Tasks of Adolescence:  

Post a KWL chart showing each of the developmental tasks of 

adolescence and complete each section during the unit. 

Review the thinking process and skills for making predictions (for 

example, BET) 

 

 Life Skills for Developing Healthy Relationships, Sexuality, and 

Sexual Identity  
HPW-Family Life-Sessions 11-12 (pp.30-37) 

 Improving Parent Communication in the Face of Changing   

    Relationships 

 Reversing Roles—Identifying with our parents’ perspective 

 Expressing our emotions and feelings 

 Communication blockers vs. Communication builders 

HPW Safety and Injury Prevention: pp. 75-84 

Key Terminology, 

definitions 

Key factual 

information related 

to human sexuality, 

relationships, 

disease prevention, 

conception & 

pregnancy, 

parenting 

Communication 

 

Decision 

Making 
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harassment, bullying, vandalism, and 

violence and demonstrate strategies to deal 

with each.   

Debate the consequences of conflict and 

violence on the individual, the family, and 

the community.  

Discuss the short- and long-term physical, 

social, and emotional impacts of all forms 

of abuse.  

 

 

Discuss factors that enhance and sustain 

positive, healthy relationships.  

Describe the signs of an unhealthy 

relationship and strategies to end it.  

 

 

 

 

 

 

 

 

Differentiate among affection, love, 

commitment, and sexual attraction.   

Develop standards for dating situations, 

such as dating in groups, setting limits, or 

only dating someone of the same age. 

Analyze how relationships evolve over 

time, focusing on changes in friendships, 

family, dating relationships, and lifetime 

commitments such as marriage.  

Analyze internal and external pressures to 

become sexually active.  

Describe the physical, emotional, and 

social benefits of sexual abstinence and 

develop strategies to resist pressures to 

become sexually active.  

Discuss the potential short- and long-term 

 Relationships, Communication and Sources of Conflict 

 Strategies for Preventing Violence in Relationships 

 Communicating Feelings and Managing Anger 

 Preventing Sexual Abuse and Teen Dating Violence 

Managing Powerful Emotions; Skills for Handling Conflict and 

Conflict Resolution 

 Lessons and Activities from Teaching Tolerance-The Power of 

Words 

 Lessons and Activities from Mix It Up 

 

Videos, CD-ROMs/Software: 

o Conflicts, Communication, Relationships 

o Violence Prevention  

Skill-Based Activity Games: 

o Communication Challenge 

o Conflict Resolution Strategies 

o Assert Yourself—Assertiveness Training 

o Decision Making Game w/Safety, Drug, &Conflict Scenarios 

 

 HPW Growth & Development-Sexuality (pp. 220-235) 

 Exploring the Sexuality Concept 

 Influences on Sexual Identity 

 Exploring the Impact of Stereotyping   

Activity: Multicultural Circles of Me 

How the Media Promotes Stereotypes (including teen 

magazines) 

 Promoting Healthy Sexuality and a Positive Sexual Identity 

 HPW Growth and Development-Dating and Relationships (pp. 

228-235) 

 Love vs. Infatuation—Identifying Appropriate Ways to Express 

and Show Affection 

 Social and Peer Influences—Counteracting Negative Pressures 

and Influences 

 Promoting Sexual Abstinence and Understanding Why 

Abstinence is the Right Choice 

 Developing and Using Effective Communicative Skills, and the 

Ability to Discuss Sexuality-Related Issues and Concerns with 

Parents and Trusted Adults 
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physical, emotional, and social impacts of 

adolescent sexual activity.  

Compare and contrast methods of 

contraception, risk reduction, and risk 

elimination and explain how reliability, 

religious beliefs, age, gender, health history, 

and cost may influence their use.  

 
 

Growing towards emotional 

independence, and building a strong 

foundation of life skills for future success 

and wellness:  

Compare and contrast diseases and health 

conditions, including hepatitis, STDs, 

HIV/AIDS, breast cancer, and testicular 

cancer.  

Discuss the importance of routine 

healthcare procedures such as breast self 

examination and testicular examination.   

Discuss the signs and symptoms of 

pregnancy and explain how pregnancy is 

confirmed.  

Analyze the physical and emotional 

changes that occur during each stage of 

pregnancy, including the stages of labor and 

childbirth.  

Describe the potential impact of alcohol, 

tobacco, other drugs, medicines, diseases, 

and environmental hazards on pre-natal and 

post-natal development.  

 

Describe the physical, economic, 

emotional, social, cultural and intellectual 

responsibilities of parenthood.  

Describe effective parenting strategies and 

resources for help with parenting.  

Analyze the challenges and responsibilities 

of being a teen mother and/or teen father.  

Videos/Multimedia:  

 CD:  Life Begins 

 Abstinence: It’s the Right Choice 

 

Growing towards emotional independence, and building a strong 

foundation of life skills for future success and wellness.  

 

HPW Disease Prevention—Preventing Controllable Risk Factors  and 

Taking Personal Responsibility (pp.252-267) 

 Sexually Transmitted Diseases 

 HIV Prevention 

 The Importance of Early Screening and Health Maintenance 

Routines 

 

Myths vs. Facts About Conception and Pregnancy –HPW Growth & 

Development—(pp.214-219) 

 
 

The physical, economic, emotional, social, cultural and 

intellectual responsibilities of parenthood.  

 

SETTING LIMITS - Brainstorm limits placed on student behavior. 

Follow the discussion by asking students what are the consequences 

when limits or boundaries are broken. Use the following example to 

illustrate setting limits. 
Ask for two volunteers. Attach a very long leash or rope around the waist of 

one of the volunteers. Hand the other student the end of the cord. Ask the 

holder to wind the extra cord around his/her arm until the two students are very 

close together. Tell students that this is how parents view their children when 

they are small. Parents keep a tight leash on their child to keep him/her safe. 

Now have the students extend the leash a little bit. Ask students if they 

remember the first time they were allowed to ride their bike out of the 

neighborhood. Explain that parents constantly release some of the “leash” as 

their child grows older and makes good decisions. Have the student release a 

little more rope. (The child is more mature.) As children get older, their parents 

may allow them to go to parties. What happens if the child breaks curfew? 

(The rope becomes tighter again.) This is one way parents try to set limits and 

at the same time allow their children to grow up and demonstrate safe 

behavior. After the demonstration, students write a journal entry describing 

a time when their parent/guardian set limits. Students should address 
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 the following questions:  

        Were the limits fair? 

        What behaviors prompted your parent’s decision to increase or 

decrease the limits? 

        Have your limits changes in the last year? Why or why not? What 

could you do to increase the likelihood of increased limits? 

 

KNOW THE CONSEQUENCES - When children break rules, there 

are consequences. Divide the class into small groups. Give each group a 

parent-child scenario, similar to the ones below. Using the “Effective 

Parents Checklist,” each group analyzes the situation and suggests ways 

the parent might handle the situation.   

TEEN PARENTING: WHAT IF... Divide the class into small groups 

to responds to the following “what if” questions and situations as if 

they were teenage parents. Students will identify responsibilities, 

consequential factors and extenuating consequence as they relate to and 

impact  the dimensions of health (social,  physical, economic, 

emotional, social, cultural and intellectual). Examples of What If’s 

begin with the question 

What if…You had a baby of your own to care for now? 

 

BUNDLE OF JOY PROJECT - For one week (including a weekend), 

students will assume responsibility for a “sack of flour” or “Bundle of 

Joy.”  
In a well-developed essay, students will summarize what they learned from 

this assignment.  

Assessment 

PERFORMANCE TASKS: 

 Bundle of Joy Simulation Project 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Activities, Evaluation and Assessments  

Video and reading guides 

 Interactive Notebook Pages 

OTHER EVIDENCE: 

HPW and Teacher-Developed Evaluations and Assessments 

Student selected project related to stereotyping—students will prepare a 

poster/display of stereotypes perpetuated in popular teen magazines, movies 

and/or television shows.  

STUDENT REFLECTION AND SELF-ASSESSMENT 

Reflection-Bundle of Joy project 
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OPTIONAL UNIT 

UNIT TITLE: A Mini Unit on Basic First Aid for Emergencies—Physical Education Curriculum/Teachers Timeframe 

Big Idea: First aid skills are lifelong skills which students can use time and time again for promoting personal responsibility and self-confidence. 

Unit Introduction and Purpose: The ability to respond appropriately in an emergency situation van save thousands of lives each year, including deaths from 

choking, poisoning, heart attack, electrical emergencies and bleeding injuries. Among young people, accident fatalities continue to be the number one cause of 

death. At the eighth grade level, students will review effective methods of assessing and handling emergency situations, reinforce basic first aid skills, and 

learn new skills for managing emergency situations. This unit does not replace a basic safety and first aid series offered by the American Red Cross. However, 

students will be given information about emergency health services and opportunities, including ways of continuing their education and training in safety and 

first aid and related careers and volunteer services . 

Essential Questions Enduring Understandings 

 Why do we sometimes take risks that can cause harm to ourselves 

or others and how do prevent or reduce the risk of injury? 

 Being consistently aware of the environment, taking safety precautions 

and acquiring the skills and knowledge to handle emergency situations 

can reduce the risk of injury to oneself and others. 

Established Goals Instructional Activities/Resources Key Knowledge Integrated Skills 

Students will 

Investigate the short- and long-term 

impacts of injuries on the individual, the 

family and the community. 

 

Describe and demonstrate first aid 

procedures including, situation and 

victim assessment, Basic Life Support, 

and the care of bleeding and wounds, 

burns, fractures, shock, and poisoning. . 

 

Compare and contrast health and fitness 

services available in the school and 

community, demonstrate how to access 

them, and evaluate each comparing 

benefits and costs.. 
 

 HPW Basic First Aid for Emergencies (pp.104-117 

 Basic Principles of First Aid 

 Situation and Victim Assessment 

 Basic Life Support 

 Choking/Obstructed Airways-The Heimlich Maneuver 

 Managing Common Emergencies—Shock, Bleeding 

Injuries, Burns, Fractures, Poisoning 

Videos/CD-ROMs: 

o  Injury Prevention and Safety 

 

Students will learn about the emergency services available in 

their community, opportunities to receive additional training and 

education in emergency medical preparedness and first aid, ways 

they can become involved as volunteers, and the preparation and 

requirements involved. 

 

 

 

 Decision Making 

 

Advocacy/Service 

 

Assessment 

Student Products for Health and Wellness Portfolio/Notebook: 

HPW Activities; HPW Evaluation and Assessments 

 Information gathered about emergency services and related careers  

and programs 

ASSESSMENTS: 

Safety & First Aid Final Evaluation 
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OPTIONAL INTERDISCIPLINARY, GRADE LEVEL OR SCHOOLWIDE PROJECT 

UNIT TITLE: Looking Ahead to the Future…Character, Leadership, Advocacy and Service—Character is Who 

You Are When No One is Looking 

Timeframe 

STANDARD 2.2 (INTEGRATED SKILLS) ALL STUDENTS WILL USE HEALTH-ENHANCING PERSONAL, INTERPERSONAL, AND LIFE SKILLS 

TO SUPPORT A HEALTHY, ACTIVE LIFESTYLE. 

Descriptive Statement:  This standard seeks to foster responsible health behaviors through the enhancement of critical thinking, decision making, problem 

solving, and communication skills used in situations impacting personal, family, and community health 

Related health content standards and strands for STANDARD 2.1 Wellness; STANDARD 2.3 Drugs and Medicines; and STANDARD 2.4 Human 

Relationships and Sexuality 

Big Idea: The development of character, leadership, and advocacy skills enable students to become more active participants in the promotion of wellness. 

Unit Overview and Purpose: It has been said that there are three kinds of people in the world: Those who make things happen; those who watch things 

happen; and those who wonder what happened.  Turning Points 2000 emphasizes the importance of student involvement is central to Democratic Governance, 

one of the key principles for improving student learning and increasing the middle school’s capacity to effectively meet the needs of young adolescents. 

‘Students need to “experience the change process, learn the skills of solving problems, of communication in groups, of leadership and membership.” 

Moreover, middle grades students are mature enough to engage in thoughtful, sustained analysis and problem solving, especially on matters that clearly affect 

them.’ (p.149).  One of the core curriculum content areas studied in 8
th
 grade is the citizenship curriculum in social studies in which students have learned that 

self-government, as the foundation of democracy, requires effective citizen participation. Citizenship education, like health education, is effective when 

students develop responsible and competent decision making and problem solving skills. Engaging young adolescents in issues that directly affect them serves 

to develop the necessary knowledge, skills, and attitudes to be effective citizens and advocates for their own personal health and wellness. 

This culminating unit of the 8
th
 grade health curriculum focuses on further development of the skills for Leadership, Advocacy and Service, and emphasizes 

the application of other life skills infused throughout the marking period for effective communication, decision making, planning and goal setting, and 

character development in planning service learning projects related to student selected health topics and issues. Students reflect upon what they have learned 

thus far in 8
th
 grade health, select a health-related topic or area that they feel strongly about, and develop a plan for carrying out Service Learning Project 

through which they can benefit a health organization or cause, and educate students about the health issue or cause.  

Essential Questions Enduring Understandings 

 In order to achieve lifetime wellness, what should I plan for 

and what should I just let happen? 

 How are character and health related? What aspects of our 

character can be changed? 

 

 How can you inspire others to address health issues? 

 Developing and implementing a plan to reach realistic goals increases the 

likelihood of reaching those goals. 

 Character can be developed and supported through individual and group 

activities, the influence of positive role models and involvement in community 

service. 

 Leadership and advocacy to promote personal and community wellness can 

impact the immediate community and society as a whole 

Objectives  Instructional Activities/Resources Knowledge Integrated Skills 

Students will 

Plan and implement 

volunteer/service learning 

activities to benefit a health 

organization or cause.  

 Using teacher developed lessons and resources, and students’ portfolios and 

journals/notebooks, students will identify and select a health-related topic or area 

that they feel strongly about, and develop a plan for carrying out Service Learning 

Project that benefits a health organization or cause, and/or educates students about 

the health issue or cause. Form groups consisting of students sharing  interest in 

Service learning 

vs. volunteering 

Application of skills 

for  

Communication, 

Decision 

Making/Goal Setting,  

Character 
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Develop and defend a position 

or opinion on a health issue or 

problem and educate students 

and parents about the health 

issue or cause.  

Demonstrate the ability to 

function effectively in both 

leadership and supportive roles.  

Develop and articulate a 

group’s goals, shared values, and 

vision.   

Discuss motivational 

techniques used to improve 

personal and group achievement 

and develop rewards and 

sanctions for group 

accomplishments.   

Analyze how character 

development can be enhanced 

and supported by individual, 

group, and team activities.  

 

similar health related issues and causes. 

 

Student Selected: 

Achieving Personal Health & Wellness 

Healthy Growth & Development 

Nutrition and Fitness 

Disease Awareness and Prevention 

Safety and Injury Prevention 

Social & Emotional Health and Wellness 
 

Additional Resources and Suggestions:  

Identify and access the support of adult mentors in school and wider community 

who could  help students with their service learning goals and plan. 

As  resources to prompt student engagement in service learning, use the 

video/DVD, The Power of One or similar motivational video, and make available 

to students copies of the magazine Kid Power-Changing Public Policy 

(Cobblestone publication), and books such as Margaret Beecher’s The Kids Guide 

to Service Learning, The Teen’s Guide to Service Learning. 

For students/groups interested in issues of social justice and equality, use the 

lesson and activity (#10: Social Justice Words) from The Power of Words to 

develop students’ awareness of various terms and phenomena associated with the 

social justice movement. Review Board Policy- 5755.Equity in Educational 

Programs and Services 

For students/groups interested in Global Health Issues, use the Teen’s Guide to 

Service Learning and Activity Sheet #16-Global Health Issues to guide them in 

identifying a specific issue or cause. 

Development (core 

ethical values and 

competencies)  

 

 

Assessment 

STUDENT PERFORMANCE TASK: 

Health-Related Service Learning Project 

Student Products for Health and Wellness Portfolio/Notebook: 

Service Learning Notebook and Log  
OTHER EVIDENCE 

Service Learning Notebook and Log; well-developed plan 

STUDENT REFLECTION AND SELF-ASSESSENT: 

Self-assessment of service learning project—self-assess effectiveness of group and individual commitment and contribution to group;  

Reflection: How have you grown from this experience? How did your strengths, skills, and character traits contribute to the achievement of personal and 

group goals? 

CULMINATING UNIT DISCUSSION AND REFLECTION: LIFE GOES ON - Discuss how students have changed in the last two to three years while in 

middle school. Ask students to reflect on goals they set for themselves in the beginning of middle school and evaluate ones they have met, ones in progress, 

and ones that have been delayed or discarded. Students note which goals were easy to achieve and which ones were more difficult. Focus the discussion on 

health-related goals for physical, social, intellectual, mental, or spiritual wellness.  
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 Instructional Materials and Resources for Grades 6-8 Health Education 
 

Parent Connection and A Parent’s Guide… Series: (4 page newsletters- to promote family involvement, reinforce essential health information and skills) 

 Stress Management; Tobacco and Inhalants; Eating Disorders; Marijuana; HIV/AIDS; Alcohol; Violence Prevention ; A Parents’ Guide to 

Common Questions and Answers About HIV/AIDS  
 

Student Resources: 
 

Life Skills-Violence Prevention/Conflict Resolution/Strategies; Coping Skills: 

 Technology: Videos, CDs/DVDs, CD-ROMs, Software: 

o WIN-Win, Integrity, Never Give Up-Video 

o No Name Calling-Creating Safe Environments-Video 

o Solving Conflicts with Teachers, Parents and Peers-Video 

o Bad Friendships-Video 

o Conflicts, Communications, Relationships-Video 

o What Can I Do When I Feel Bad? -Video 

o Conflict Resolution and Stress Management CD 

o Violence Prevention CD-ROM 

o Let’s Talk About Depression CD-ROM  

 Activity Books:  

o Health Flash-Conflict Resolution -Focuses on conflict resolution and healthy alternatives to risky behavior. 

 Skill-Based Activity Games and Instructional Posters:  

o Communication Challenge 

o Conflict Resolution Strategies 

o Conflict Resolution Board Game 

o Assert Yourself-Assertiveness Training 

o Decision Making Game (Safety, Drug Prevention and Conflict Scenarios) 

o Posters: Decision Making Process, Methods of Communication, Effective Coping Strategies 
 

Resources from Professional Institutes/Associations/Organizations: The Search Institute Resources 

o Student Booklets- Me@My Best (Grade 6); Take It to the Next Level (Grades 7-8) 

o Skill-Based Activity Games: Positive Value Cards, The Hidden Treasure of Assets Game 

Nutrition and Fitness: 

 Technology: Videos, CDs/DVDs, CD-ROMs, Software: 

o Food, Health and Exercise-Video (Consumer, Family & Life Skills Curriculum Resource) 

o Ten Reasons to Get and Stay in Shape -Video (Physical Education Curriculum Resource) 

 Activity Books: Health Flash-Nutrition and Fitness (Consumer, Family & Life Skills curriculum resource) 

 Skill-Based Activity Games and Instructional Posters: Nutrition Trivia Game; Nutritional Vision Chart 



 

 

Safety/Injury and Disease Prevention: 

 Technology: Videos, CDs/DVDs, CD-ROMs, Software: 

o Hygiene for Boys; Hygiene for Girls-Video (Physical Education Curriculum Resource) 

o The American Red Cross Emergency Test Video -Video 

o Injury Prevention and Safety CD 

o Communicable and Non-communicable Diseases CD-ROM 

o HIV/AIDS CD-ROM 

 Children’s Books (HIV/AIDS): 

o -B. Aiello & J. Shulman, The Kids on the Block Series: Friends for Life (New York: Twenty-First Century Books, 1988) 

o -S. Schilling & J. Swain, “My Name is Jonathan (and I Have AIDS.” (Denver, CO: Prickly Pair, 1989) 

o -A.W.Girard, Alex, the Kid with AIDS (Morton Grove, IL: Albert Whitman, 1991) 

 WEBSITE resource for HIV/AIDS : NOVA Online www.pbs.org/wgbh/nova/aids/ 
 

Alcohol, Tobacco and Other Drugs-Education and Prevention 

 Technology: Videos, CDs/DVDs, CD-ROMs, Software: 

o The Truth About Drinking-Video 

o Know the Score: The Danger of Performance Enhancing Drugs-Video 

o Fun Facts: Drug Prevention CD-ROM  

o Smoking and Chewing CD-ROM  

o Drug Classification Chart 
 

Resources from Professional Institutes/Associations/Organizations: 

 www.tobaccofreekids.org 

 National Institute on Drug Abuse (NIDA) Resources: 

o Mind Over Matter- The Brain’s Response to Drugs: Teacher’s Guide (2005-revision) and Online Interactive Student Resource: 

http://teens.drugabuse.gov/mom/index.asp 

o Brain Power: The NIDA Junior Scientist Program  (Includes Parent newsletters)  

o Scholastic/NIDA - Heads Up: Real News About Drugs and Your Body (Compilation of articles for upper elementary and middle school) 

o Drugs and the Body: It Isn't Pretty (Poster and Skills Sheets) 

o NIDA InfoFacts (most current/updated) 

Human Growth & Development/Sexuality: 

 Technology: Videos, CDs/DVDs, CD-ROMs, Software: 

o Bodies in Progress For Boys and Girls: Puberty-Video 

o Sexual Abstinence: Making the Right Choice-Video 

o Fun Facts: Body Systems CD-ROM  

o Life Begins CD-ROM 

 Activity Books/Classroom Literature: How Your Body Works, The Usborne Internet-Linked Library of Science: The Human Body 

http://www.tobaccofreekids.org/
http://teens.drugabuse.gov/mom/index.asp


 

 

Parent Notification Letter – Grades 6-8 
All middle school parents/guardians will be notified of their Right to Excusal AT THE BEGINNING of the school year or, in grades 6-8, at the 

beginning of each marking period using the letter below, which will be sent to all parents from the PRINCIPAL on SCHOOL LETTERHEAD. This 

letter will also be posted on the school’s website.  
 

 [MIDDLE SCHOOL LETTERHEAD] 
Date 

Dear Parent or Guardian, 
 

All Branchburg Township Public School students receive instruction of the grade-level Health Education curriculum. In accordance with New Jersey Statutes and Code 

regulations, local school districts must have policies and procedures in place to notify parents about their right to excuse a child from such instruction without penalty. 

This letter serves as notification to you of this right.  
 

State law and Branchburg Township Board of Education – Policy 2422 Health Education dictates that  

“Any pupil whose parent(s) or legal guardian(s) presents to the school principal a signed statement that any part of the instruction in health, human sexuality and family 

life education, or sex education program is in conflict with his/her conscience or sincerely held moral or religious beliefs shall be excused from the portion of the course 

in which such instruction is being given, and no penalties as to credit or graduation shall result.” Accordingly, a student can be excused without penalty from the 

content of the course found in conflict.  
 

1. The law requires the parent/guardian to present a written, signed statement to the principal explaining how instruction in health, safety, family life education, 

or sex education is in conflict with his or her conscience or sincerely held moral or religious education beliefs.  
 

2. Once the letter has been received by the school administration, a discussion will take place with the parent/guardian to clarify any misconceptions about the 

school’s program. The student can then be excused without penalty from the content of the course found in conflict.  
 

3. Students excused from instruction of any part of the health education curriculum or given a temporary medical/physical injury exclusion from physical 

education classes will be provided alternative instructional content and activities aligned with the New Jersey Comprehensive Health and Physical Education 

Core Curriculum Content Standards.  
 

The middle school health curriculum includes instruction in Family Life and Human Reproduction/Sexuality within the context of the study of human growth, 

development and reproduction. In addition, the curriculum includes instruction related to the causes, symptoms, complications, and treatment of sexually transmitted 

diseases, including AIDS, within the context of the study of diseases, health conditions, and disease prevention. Included are the topics covered in grades 4-8. 
 

By law we must also make available to the parent or guardian a copy of the curriculum for review upon request. Copies of the curriculum are available to you through 

the health education teacher, Ms. Carolyn McGirl, the principal’s office, the Library/Media Center, and the District’s Office of Instructional Services and Board Office. 

In addition, the health education teacher will make available all related materials used for instruction of the revised Grade 6-8 Comprehensive Health Curriculum that 

was adopted by the Branchburg Township Board of Education on August 30, 2012. This curriculum is aligned with the most recent, 2009 revision of the New Jersey 

Core Curriculum Content Standards for Comprehensive Health and Physical Education. 
 

The content of health education is dictated by law and the New Jersey Core Curriculum Content Standards. Again, signed consent by the parent or guardian is required 

to excuse their son or daughter from any part of instruction of the health curriculum.  If you wish to exercise your right to of excusal, please send a signed statement to 

my attention through the Central Middle School Office. 
 

Sincerely, 

Matthew Barbosa, Principal  



 

 

Parent Notification Letter – Grades 4-5 
All Stony Brook school parents/guardians will be notified of their Right to Excusal AT THE BEGINNING of the school year using the letter below, 

which will be sent to all parents from the PRINCIPAL on SCHOOL LETTERHEAD. This letter will also be posted on the school’s website.  
 

 [STONY BROOK SCHOOL LETTERHEAD] 
Date 

Dear Parent or Guardian, 

 

All Branchburg Township Public School students receive instruction of the grade-level Health Education curriculum. In accordance with New Jersey Statutes and Code 

regulations, local school districts must have policies and procedures in place to notify parents about their right to excuse a child from such instruction without penalty. 

This letter serves as notification to you of this right.  
 

State law and Branchburg Township Board of Education – Policy 2422 Health Education dictates that  

“Any pupil whose parent(s) or legal guardian(s) presents to the school principal a signed statement that any part of the instruction in health, human sexuality and family 

life education, or sex education program is in conflict with his/her conscience or sincerely held moral or religious beliefs shall be excused from the portion of the course 

in which such instruction is being given, and no penalties as to credit or graduation shall result.” Accordingly, a student can be excused without penalty from the 

content of the course found in conflict.  
 

1. The law requires the parent/guardian to present a written, signed statement to the principal explaining how instruction in health, safety, family life education, 

or sex education is in conflict with his or her conscience or sincerely held moral or religious education beliefs.  
 

2. Once the letter has been received by the school administration, a discussion will take place with the parent/guardian to clarify any misconceptions about the 

school’s program. The student can then be excused without penalty from the content of the course found in conflict.  
 

3. Students excused from instruction of any part of the health education curriculum or given a temporary medical/physical injury exclusion from physical 

education classes will be provided alternative instructional content and activities aligned with the New Jersey Comprehensive Health and Physical Education 

Core Curriculum Content Standards.  
 

The Grade 4 and 5 health curriculum includes instruction in Family Life and Human Reproduction/Sexuality within the context of the study of human growth, 

development and reproduction. Included are the topics covered in grades 4-8. 
 

By law we must also make available to the parent or guardian a copy of the curriculum for review upon request. Copies of the curriculum are available to you through 

your child’s classroom teacher, the school nurse, the principal’s office, the Library/Media Center, and the District’s Office of Instructional Services and Board Office. 

In addition, the school nurse and Office of Instructional Services will make available to you all related materials used for instruction of the revised Grade 4-5 

Comprehensive Health Curriculum that was adopted by the Branchburg Township Board of Education on August 30, 2012. This curriculum is aligned with the most 

recent, 2009 revision of the New Jersey Core Curriculum Content Standards for Comprehensive Health and Physical Education. 
 

The content of health education is dictated by law and the New Jersey Core Curriculum Content Standards. Again, a signed letter by the parent or guardian is required 

to excuse their son or daughter from any part of instruction of the health curriculum.  If you wish to exercise your right to of excusal, please send your signed statement 

to my attention through the Stony Brook School Office. 
 

Sincerely, 

Frank Altmire 

Principal 



 

 

BRANCHBURG TOWNSHIP PUBLIC SCHOOLS 

2012-2013 REVISED COMPREHENSIVE HEALTH CURRICULUM  TOPICS RELATED TO FAMILY LIFE EDUCATION 

Grade Level 
New Jersey Core Curriculum Content Standards 

Health Education Curriculum Content Related to Family Life Education 

2.1 Wellness: All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

C.  Diseases and Health Conditions 

4 5 6 7 8 The prevention and control of diseases and health conditions are affected by many factors. 

    X 
2.1.8.C.1  Evaluate emerging methods to diagnose and treat diseases and health conditions that are common in young adults in 

the United States and other countries, including hepatitis, sexually transmitted infections, HIV/AIDS, breast cancer, 

HPV, and testicular cancer.  

Standard 2.3 Drugs and Medicines: All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines and apply these 

concepts to support a healthy, active lifestyle. 

B.  Alcohol, Tobacco, and Other Drugs  

4 5 6 7 8 
There is a strong relationship between individuals who abuse drugs and increased intentional and unintentional health-

risk behaviors.  

   X  2.3.6.B.7 Analyze the relationship between injected drug use and diseases such as HIV/AIDS and hepatitis.  

    X 2.3.8.B.6 Relate the use of alcohol and other drugs to decision-making and risk for sexual assault, pregnancy, and *STIs.  

*Sexually transmitted infection (STI), also known as sexually transmitted disease (STD), is an illness that has a significant probability of transmission between humans 

or animals by means of sexual contact, including vaginal intercourse, oral sex, and anal sex. 

2.4 Human Relationships and Sexuality: All students will acquire knowledge about the physical, emotional, and social aspects of human 

relationships and sexuality and apply these concepts to support a healthy, active lifestyle. 

B. Sexuality 

4 5 6 7 8 
Puberty is the period of sexual development, determined primarily by heredity, in which the body becomes physically 

able to produce children. 

X     
2.4.4.B.1 Differentiate the physical, social, and emotional changes occurring at puberty and explain why puberty begins and 

ends at different ages.  

4 5 6 7 8 
Most significant physical, emotional, and mental growth changes occur during adolescence, but not necessarily at the 

same rates.   

 X    2.4.6.B.1 Compare growth patterns of males and females during adolescence.  

4 5 6 7 8 Responsible actions regarding sexual behavior impact the health of oneself and others. 

  X   2.4.6.B.2 Summarize strategies to remain abstinent and resist pressures to become sexually active.* 

*Stress Abstinence (N.J.S.A. 18A:35-4.19-20), also known as the “AIDS Prevention Act of 1999,” requires sex education programs to stress abstinence. 

  X   2.4.6.B.3 Determine behaviors that place one at risk for HIV/AIDS, STIs, *HPV, or unintended pregnancy.  

  X   2.4.6.B.4 Predict the possible physical, social, and emotional impacts of adolescent decisions regarding sexual behavior.  

*Human papillomavirus (HPV) is a common virus that infects the skin and mucous membranes. There are about 100 types of HPV- approximately 30 of those are 

spread through genital contact (typically sexual intercourse). Around 12 “low-risk” types of HPV can cause genital warts. There are approximately 15 “high-risk” types of 

HPV that can cause cervical cancer. Infection with the common types of “genital” HPV can be prevented with the HPV vaccine. The vaccination is only fully effective if 



 

 

administered before exposure to those types of HPV spread through sexual contact. The vaccine does not protect against all types of HPV that can cause cervical cancer. 

4 5 6 7 8 Personal lifestyle habits and genetics influence sexual development as well as overall growth patterns.   

   X  
2.4.8.B.1 Analyze the influence of hormones, nutrition, the environment, and heredity on the physical, social, and emotional 

changes that occur during puberty. 

4 5 6 7 8 Responsible actions regarding sexual behavior impact the health of oneself and others 

    X 2.4.8.B.2 Determine the benefits of sexual abstinence and develop strategies to resist pressures to become sexually active.  

   X  2.4.8.B.3 Compare and contrast methods of contraception used by adolescents and factors that may influence their use.   

   X X 2.4.8.B.4 Relate certain behaviors to placing one at greater risk for HIV/AIDS, STIs, and unintended pregnancy.    

4 5 6 7 8 
Discussion of topics regarding sexuality requires a safe, supportive environment where sensitivity and respect is shown 

toward all.  

    X 2.4.8.B.5 **Discuss topics regarding gender identity, sexual orientation, and cultural stereotyping. 

**SEE explanation from the New Jersey Department of Education for required instruction of this content 

4 5 6 7 8 Early detection strategies assist in the prevention and treatment of illness or disease. 

    X 2.4.8.B.6 Explain the importance of practicing routine healthcare procedures such as *breast self-examination, testicular 

examinations, and HPV vaccine. 

*Breast Self-Examination (N.J.S.A. 18A:35-5.4) requires instruction on breast self-examination for students in grades 7-12. 

C. Pregnancy and Parenting 

4 5 6 7 8 
Knowing the physiological process of how pregnancy occurs as well as development of the fetus leading to childbirth 

contribute to a greater understanding of how & why a healthy environment should be provided for the pregnant mother. 

X X    
2.4.4.C.1 Explain the process of fertilization and how cells divide to create an embryo/fetus that grows and develops during 

pregnancy. 

4 5 6 7 8 The health of the birth mother impacts the development of the fetus. 

X     2.4.4.C.2 Relate the health of the birth mother to the development of a healthy fetus.  

4 5 6 7 8 
Knowing the physiological process of how pregnancy occurs as well as development of the fetus leading to child birth 

contribute to a greater understanding of how and why a healthy environment should be provided for the pregnant mother. 

 X    2.4.6.C.1 Summarize the sequence of fertilization, embryonic growth, and fetal development during pregnancy. 

  X   2.4.6.C.2 Identify the signs and symptoms of pregnancy.  

  X   2.4.6.C.3 Identify prenatal practices that support a healthy pregnancy. 

4 5 6 7 8 Adolescent parents may have difficulty adjusting to emotional and financial responsibilities of parenthood.  

  X   2.4.6.C.4 Predict challenges that may be faced by adolescent parents and their families. 

4 5 6 7 8 Pregnancy, childbirth, and parenthood are significant events that cause numerous changes in one’s life & lives of othe  

   X X 2.4.8.C.1 Summarize the signs and symptoms of pregnancy and the methods available to confirm pregnancy. 

    X 2.4.8.C.2 Distinguish physical, social, and emotional changes that occur during each stage of pregnancy, including the stages 

of labor and childbirth and the adjustment period following birth. 

   X  2.4.8.C.4 Predict short- and long-term impacts of teen pregnancy.  

   X  2.4.8.C.5 Correlate prenatal care with the prevention of complications that may occur during pregnancy and childbirth. 

 



 

 

The standards for Comprehensive Health can be accessed in their entirety from the NJ Department of Education website: 
http://www.nj.gov/education/aps/cccs/chpe/ 

 

________________________________________________________ 

NJDOE Frequently Asked Questions about requirements for Comprehensive Health and Physical Education:  
http://www.nj.gov/education/genfo/faq/faq_chpe.htm 

 

**Does the NJ Department of Education require schools to teach about same-sex families? 

The NJCCCS for Comprehensive Health and Physical Education require all students to understand the role of life-long relationships and the 

contributions that healthy relationships make to wellness. In grades K-4, students learn that: there are different kinds of families; family members have 

different roles and responsibilities; and families share love, values, and traditions, provide emotional support for each other, and set boundaries and 

limits. In the middle grades, students learn about healthy relationships, the role of families in meeting human needs, and the historical role of marriage 

and family in community and society. In high school, students investigate how different family structures, values, rituals, and traditions meet human 

needs and begin to understand how young adulthood will impact their role as a family member. High school students address factors to consider when 

choosing a life partner and learn how to enhance and maintain mature, loving, and respectful relationships. 
 

**Does the NJ Department of Education require schools to teach about sexual orientation? 

Yes. The standards require that by the end of grade eight, students discuss topics about sexual orientation. Issues might include tolerance and 

sensitivity, harassment and name calling, stereotyping, and the development of gender identity and its relationship to puberty and adolescence. Similar 

topics might be addressed in more depth at the secondary level. 
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New Jersey Comprehensive Health and Physical Education Core Curriculum Content Standards 

 

New Jersey Legislative Statutes Summary 
 

• Health, Safety, and Physical Education (N.J.S.A.18A:35) requires that all students in grades 1 through 12 participate in at least two and 

one-half hours of health, safety, and physical education in each school week. Every pupil, except kindergarten pupils, attending the public 

schools, insofar as he or she is physically fit and capable of doing so, as determined by the medical inspector, shall take such courses, which shall 

be a part of the curriculum prescribed for the several grades, and the conduct and attainment of the pupils shall be marked as in other courses or 

subjects, and the standing of the pupil in connection therewith shall form a part of the requirements for promotion or graduation. The time devoted 

to such courses shall aggregate at least two and one-half hours in each school week, or proportionately less when holidays fall within the week.  

 
• Accident and Fire Prevention (N.J.S.A. 18A:6-2) requires instruction in accident and fire prevention. Regular courses of instruction in 

accident prevention and fire prevention shall be given in every public and private school in this state. Instruction shall be adapted to the 

understanding of students at different grade levels.  

• Breast Self-Examination (N.J.S.A. 18A:35-5.4) requires instruction on breast self-examination.  

Each board of education which operates an educational program for students in grades 7 through 12 shall offer instruction in breast self-

examination. The instruction shall take place as part of the district’s implementation of the Core Curriculum Content Standards in Comprehensive 

Health and Physical Education, and the comprehensive health and physical education curriculum framework shall provide school districts with 

sample activities that may be used to support implementation of the instructional requirement. 

 

• Bullying Prevention Programs (N.J.S.A. 18A:37- 17) requires the establishment of bullying prevention programs. Schools and school 

districts are encouraged to establish bullying prevention programs and other initiatives involving school staff, students, administrators, volunteers, 

parents, law enforcement, and community members. To the extent funds are appropriated for these purposes, a school district shall: (1) provide 

training on the school district’s harassment, intimidation, or bullying policies to school employees and volunteers who have significant contact 

with students; and (2) develop a process for discussing the district’s harassment, intimidation, or bullying policy with students. Information 

regarding the school district policy against harassment, intimidation, or bullying shall be incorporated into a school’s employee training program.  

 

• Cancer Awareness (N.J.S.A. 18A:40-33) requires the development of a school program on cancer awareness.  

The Commissioner of Education, in consultation with the State school boards, shall develop a cancer awareness program appropriate for school-

aged children.  

 

• Dating Violence 
 Legislation (P.L. 2011, Chapter 64) (N.J.S.A. 18A:35-4.23a, 18A:37-33 et.al) enacted on May 4, 2011 requires each school district/charter school to 

approve a policy to prevent, respond, and educate their students, as well as their school community on incidents of dating violence.  



 

 

Each school district/charter school beginning with the school year 2011-2012 shall incorporate dating violence education that is age appropriate in the 

health education curriculum as part of the district/charter school’s implementation of the Core Curriculum Content Standards in Comprehensive Health 

and Physical Education grades 7-12.  

The dating violence education shall include but not be limited to information on the definition of dating violence, recognizing dating violence warning 

signs, and the characteristics of healthy relationships.  
Upon written request to the school principal, a parent or legal guardian of a student less than 18 years of age, shall be permitted within a reasonable 

period of time after the request is made, to examine the dating violence education instruction materials developed by the school district.  

Pursuant to N.J.S.A. 18A: 35-4.23a. 

 

• Domestic Violence Education (N.J.S.A. 18A:35-4.23) allows instruction on problems related to domestic violence and child abuse.  

A board of education may include instruction on the problems of domestic violence and child abuse in an appropriate place in the curriculum of 

elementary school, middle school, and high school pupils. The instruction shall enable pupils to understand the psychology and dynamics of 

family violence, dating violence, and child abuse; the relationship of alcohol and drug use to such violence and abuse; and the relationship of 

animal cruelty to such violence and abuse; and to learn methods of nonviolent problem-solving.  

 

• Gang Violence Prevention (18A:35-4.26) requires instruction in gang violence prevention for elementary school students. Each board of 

education that operates an educational program for elementary school students shall offer instruction in gang violence prevention and in ways to 

avoid membership in gangs. The instruction shall take place as part of the district’s implementation of the Core Curriculum Content Standards in 

Comprehensive Health and Physical Education, and the comprehensive health and physical education curriculum framework shall provide school 

districts with sample materials that may be used to support implementation of the instructional requirement.  

 

• Drugs, Alcohol, Tobacco, Controlled Dangerous Substances, and Anabolic Steroids (N.J.S.A. 18A:40A-1) requires instructional 

programs on drugs, alcohol, anabolic steroids, tobacco, and controlled dangerous substances and the development of curriculum 

guidelines. 
Instructional programs on the nature of drugs, alcohol, anabolic steroids, tobacco, and controlled dangerous substances, as defined in section 2 of 

P.L.1970, c.226 (C.24:21-2), and their physiological, psychological, sociological, and legal effects on the individual, the family, and society shall 

be taught in each public school and in each grade from kindergarten through 12 in a manner adapted to the age and understanding of the pupils. 

The programs shall be based upon the curriculum guidelines established by the Commissioner of Education and shall be included in the 

curriculum for each grade in such a manner as to provide a thorough and comprehensive treatment of the subject.  

 

• Lyme Disease Prevention (N.J.S.A. 18A:35-5.1) requires the development of Lyme disease curriculum guidelines.  

The guidelines shall emphasize disease prevention and sensitivity for victims of the disease. The Commissioner of Education shall periodically 

review and update the guidelines to insure that the curriculum reflects the most current information available.  

 



 

 

• Sexual Assault Prevention (N.J.S.A. 18A:35-4.3) requires the development of a sexual assault prevention education program. The 

Department of Education in consultation with the advisory committee shall develop and establish guidelines for the teaching of sexual assault 

prevention techniques for utilization by local school districts in the establishment of a sexual assault prevention education program. Such program 

shall be adapted to the age and understanding of the pupils and shall be emphasized in appropriate places of the curriculum sufficiently for a full 

and adequate treatment of the subject. 

 

• Stress Abstinence (N.J.S.A. 18A:35-4.19-20), also known as the “AIDS Prevention Act of 1999,” requires sex education programs to 

stress abstinence. Any sex education that is given as part of any planned course, curriculum, or other instructional program and that is intended to 

impart information or promote discussion or understanding in regard to human sexual behavior, sexual feelings and sexual values, human 

sexuality and reproduction, pregnancy avoidance or termination, HIV infection or sexually transmitted diseases, regardless of whether such 

instruction is described as, or incorporated into, a description of “sex education,” “family life education,” “family health education,” “health 

education,” “family living,” “health,” “self esteem,” or any other course, curriculum program, or goal of education, and any materials including, 

but not limited, to handouts, speakers, notes, or audiovisuals presented on school property concerning methods for the prevention of acquired 

immune deficiency syndrome (HIV/AIDS), other sexually transmitted diseases, and of avoiding pregnancy, shall stress that abstinence from 

sexual activity is the only completely reliable means of eliminating the sexual transmission of HIV/AIDS and other sexually transmitted diseases 

and of avoiding pregnancy.  

 

• Suicide Prevention (N.J.S.A. 18A: 6-111) requires instruction in suicide prevention in public schools. Instruction in suicide prevention 

shall be provided as part of any continuing education that public school teaching staff members must complete to maintain their certification; and 

inclusion of suicide prevention awareness shall be included in the Core Curriculum Content Standards in Comprehensive Health and Physical 

Education. 

 
 

 

 

Frequently Asked Questions: Health and Family Life Education (New Jersey Department of Education) 

 

What are the requirements regarding health education in New Jersey schools? 

All students are required to participate in health education classes which include a family life education component. (N.J.S.A.18A:35-4.7) The 

N.J.S.A.18A:35-7 and 8 requires that all students in grades 1-12 take at least 150 minutes of health, safety, and physical education per week each year.  

In order for students to meet the New Jersey Core Curriculum Content Standards (NJCCCS), schools must provide instruction in both health education 

and physical education. 

 

Must students take family life education classes? 



 

 

Content in this area is outlined in Standard 2.4: Human Relationships and Sexuality and must be included in the district’s health education curriculum. 

However, pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian presents to the school a signed statement that any part of instruction in 

health, family life education, or sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be excused from 

that portion of the course. Students excused from instruction should be provided alternative instructional content and activities aligned with the New 

Jersey Comprehensive Health and Physical Education Core Curriculum Content Standards and the local health education curriculum. 
 

If a parent wants a child excused from family life education, what process should be used? 

Local school districts must have policies in place to notify parents about their right to excuse a child from such instruction without penalty.  All 

parents/guardians should be notified of the excusal process. State law does not require active consent; however, every effort should be made to notify 

parents, in advance, of their right to have their child excused. Schools may use formal letters, information in parent-student handbooks, school websites 

and other means to inform parents of this process. 

 

The law requires the parent/guardian to present a written, signed statement to the principal explaining how instruction in health, safety, family life 

education, or sex education is in conflict with his or her conscience or sincerely held moral or religious education beliefs. Once the letter has been 

received by the school administration, a discussion should take place with the parent/guardian to clarify any misconceptions about the school’s program. 

The student can then be excused without penalty from the content of the course found in conflict; however, the student must still complete mutually-

agreed upon instructional activities that support achievement of the Comprehensive Health and Physical Education Core Curriculum Content Standards. 

For example, in lieu of a human sexuality class, a student could be placed in a physical education class, take a foods and nutrition course, or complete an 

independent project to fulfill the requirements. 
 

Must the school provide a copy of the health education curriculum upon request? 

The school must make available a copy of the curriculum for review upon request. Review copies of the curriculum and all related instructional 

materials will be made available by the health/physical education teacher, school nurse, and curriculum office and will also be available at back-to-

school nights. 

What does stress abstinence mean? 

The N.J.S.A. 18A:35-4.19 et seq., the AIDS Prevention Act of 1999, is commonly referred to as the stress abstinence law. The law requires school-based 

programs and materials to emphasize that abstinence from sexual activity is the one completely reliable method for eliminating the sexual transmission 

of HIV/AIDS and other sexually transmitted diseases and of avoiding pregnancy. The law requires local boards of education to include in their 

curriculum the reasons, skills, and strategies for remaining or becoming abstinent. It also requires that any instruction on methods of contraception, 

including the use of condoms, contain information on their failure rates in actual use. The law also requires that materials stress the importance of 

avoiding intravenous (needle injection) drug use as a method of HIV prevention. 

 

How should teachers handle discussion of certain topics that continually surface during class?  

There is the likelihood that if students continually focus on certain topics, they are already discussing them with peers. Teachers need to be sensitive to 

these issues and raise the awareness of school administrators, parents, and the district curriculum committee to ensure that the curriculum addresses the 



 

 

current and pressing needs of students. Student behavior, classroom conversations, and student interests have changed - teachers need to make sure that 

school officials and parents are aware of these changes. 
 

Teachers should adjust instruction accordingly so that students have accurate information from an informed adult, rather than misinformation from other 

sources. It is important to note that local school districts must address the content and skills at the designated grade levels found in the standards; staff 

cannot deviate from designated grade-level instruction because they may be uncomfortable with the content.  

 

Does the NJ Department of Education require schools to teach about same-sex families? 

Most New Jersey classrooms have a myriad of family support systems and structures that reflect the social, cultural, economic, ethnic, and religious 

diversity of our state. Schools must be sensitive to the many family structures represented in classrooms and in society today, including, but not limited 

to: traditional or two-parent families, blended families, single parent families, multiracial and multi-generational families, and same sex families. 

 

The NJCCCS for Comprehensive Health and Physical Education require all students to understand the role of life-long relationships and the 

contributions that healthy relationships make to wellness. In grades K-4, students learn that: there are different kinds of families; family members have 

different roles and responsibilities; and families share love, values, and traditions, provide emotional support for each other, and set boundaries and 

limits. In the middle grades, students learn about healthy relationships, the role of families in meeting human needs, and the historical role of marriage 

and family in community and society. In high school, students investigate how different family structures, values, rituals, and traditions meet human 

needs and begin to understand how young adulthood will impact their role as a family member. High school students address factors to consider when 

choosing a life partner and learn how to enhance and maintain mature, loving, and respectful relationships. 
 

Does the NJ Department of Education require schools to teach about sexual orientation? 

Yes. The standards require that by the end of grade eight, students discuss topics about sexual orientation. Issues might include tolerance and sensitivity, 

harassment and name calling, stereotyping, and the development of gender identity and its relationship to puberty and adolescence. Similar topics might 

be addressed in more depth at the secondary level. 
 

 
 

 

GLOSSARY 
 

Activity-specific motor skills-Motor skills specific to a particular activity, such as square dance--do-si- do; soccer--heading; 

aquatics--front crawl; basketball--chest pass. 
 

Appropriate competitive behavior-Striving for improvement while respecting and remaining sensitive to the social, emotional, and 

physical needs and ability levels of all participants. 
 

Body awareness -An element of movement; being aware of body shape, parts of the body, and the support and transfer of weight. 



 

 

 

Dating violence means a pattern of behavior where one person threatens to use, or actually uses physical, sexual, verbal, or emotional abuse to control a 

dating partner.  

 

Different kinds of families refers to the many family structures represented in classrooms and in society today, including, but not limited 

to:  traditional two-parent (i.e., mother and father) families, blended families, single-parent families, multi-racial families, multi-

generational families, and same-sex-parent families.  
 

Essential elements of movement means the knowledge and demonstration of mechanically correct technique when executing a 

movement skill. What the body does, how the body moves, and where the body moves, alone and in relation to objects and people. 
 

Fair play Participating with integrity and with respect for teammates, opponents, officials, and rules. 
 

FITT stands for the basic philosophy of what is necessary to gain a training effect from an exercise program.   

The FITT acronym represents: 

1. Frequency – How often a person exercises 

2. Intensity – How hard a person exercises 

3. Time – How long a person exercises 

4. Type – What type of activity a person does when exercising 
 

Training methods: isotonic, isometric, interval, circuit 
 

Components of fitness: muscular strength and endurance, flexibility, cardiovascular, body composition, nutrition 

Health-related fitness incorporates the five major components of fitness related to improved health: 

1. Cardio-respiratory endurance is the ability of the blood vessels, heart, and lungs to take in, transport, and utilize oxygen. This is a 

critically important component of fitness because it impacts other components of fitness and decreases the risk of cardiovascular 

diseases. 

2. Muscular strength is the maximum amount of force a muscle or muscle group can exert. 

3. Muscular endurance is the length of time a muscle or muscle group can exert force prior to fatigue. 

4. Flexibility refers to the range of motion in the joints. 

5. Body composition shows the amount of fat versus lean mass (bone, muscle, connective tissue, and fluids). While some fat is 

essential for insulation and providing energy, too much fat can cause serious health problems. 
 

Human papillomavirus (HPV) is a common virus that infects the skin and mucous membranes. There are about 100 types of HPV, and 

approximately 30 of those are spread through genital contact (typically sexual intercourse). Around 12 types – called “low-risk” types of 

HPV – can cause genital warts. In addition, there are approximately 15 “high-risk” types of HPV that can cause cervical cancer. Infection 

with the common types of “genital” HPV can be prevented with the HPV vaccine. However, vaccination is only fully effective if 



 

 

administered before a girl or young woman has been exposed to those types of HPV through sexual contact. In addition, the vaccine does 

not protect against all types of HPV that can cause cervical cancer. 
 

Intentional injuries are injuries arising from purposeful action (e.g., violence and suicide).   
 

Unintentional injuries are injuries arising from unintentional events (e.g., motor vehicle crashes and fires). 

Locomotor skill An element of movement; movement from place to place, such as walking, running, hopping, jumping, leaping, 

skipping, climbing, galloping, rolling, and sliding. 
 

Non-locomotor skill An element of movement; movement that does not involve locomotion, such as bending, curling, holding, 

lifting, pulling, pushing, stretching, swinging, twisting, and turning. 
 

Movement concepts  How a skill is being performed, such as Space Awareness, Effort (how body moves), and Relationships 
 

Movement skills encompass locomotor, nonlocomotor, and manipulative movement: 

1. Locomotor movement occurs when an individual moves from one place to another or projects the body upward (e.g., walking, 

jumping, skipping, galloping, hopping, jumping, sliding, running).   

2. Nonlocomotor movement occurs when an individual moves in self-space without appreciable movement from place to place (e.g., 

twisting, bending, stretching, curling). 

3.    Manipulative movement occurs when an individual controls a variety of objects with different body parts (e.g., throwing, catching, 

kicking, striking, dribbling). 
 

Personal assets refer to individual strengths and weaknesses regarding personal growth. 
 

Protective factors refer to the skills, strengths, and resources that help individuals deal more effectively with stressful situations. 
 

Resiliency is the ability to overcome the negative effects of risk exposure. 
 

Service projects are initiatives that represent relevant social and civic needs.   
 

Sexually transmitted infection (STI), also known as sexually transmitted disease (STD), is an illness that has a significant probability of 

transmission between humans or animals by means of sexual contact, including vaginal intercourse, oral sex, and anal sex. 
  

Skill-related fitness refers to components of physical fitness that contribute to the ability to successfully participate in sports: 
1.   Agility is the ability to rapidly and accurately change the direction of the whole body while moving in space.  

2.   Balance is the ability to maintain equilibrium while stationary or moving.  

3.   Coordination is the ability to use the senses and body parts in order to perform motor tasks smoothly and accurately.  

4.   Power is the amount of force a muscle can exert over time.  



 

 

5.   Reaction time is the ability to respond quickly to stimuli.  

6.   Speed is the amount of time it takes the body to perform specific tasks while moving.  
 

Skill Themes locomotor, nonmanipulative and manipulative movements that can be performed 
 

Locomotor Nonmanipulative Manipulative 

Walking 
Running 
Hopping 
Skipping 

Gallopin

g Sliding 
Chasing, fleeing, 
and dodging 

Turning 
Twisting 
Rolling 
Balancing 

Transferring Weight 

Jumping and 
Landing Stretching 
Curling 

Throwing 
Catching and collecting 
Kicking 
Punting 

Dribbling 

Volleyin

g 
Striking with rackets 
Striking with long 
handled implements 

 
 

Traffic safety system refers to the concept of traffic (moving people safely and efficiently), the specific components of the traffic safety 

system (e.g., laws, safety, signs, travel modes, routes, and responsibilities), and the people who are part of the traffic safety system (e.g., 

walkers, bicyclists, police, and automobile, bus, and train operators). 

 

 

 

Resources AND References 
 

 

Association for Supervision and Curriculum Development. (2004). The whole child.  

Online:  http://www.ascd.org/programs/THE_WHOLE_CHILD.aspx 

 

Centers for Disease Control and Prevention. (2009). Health education curriculum analysis tool. Atlanta, GA: Author. 

 

Centers for Disease Control and Prevention. (2009). Physical education curriculum analysis tool. Atlanta, GA: Author. 

 

Joint Committee on National Health Education Standards. (2007). National health education standards: Achieving health excellence. 

Atlanta, GA:  American Cancer Society. 

 

http://www.ascd.org/programs/THE_WHOLE_CHILD.aspx
http://www.ascd.org/programs/THE_WHOLE_CHILD.aspx


 

 

Lohrmann, D. K. (2005).  Creating a healthy school. Alexandria, VA: Association for Supervision and Curriculum Development. 

 

National Association for Sport and Physical Education. (2004). Moving into the future: National standards for physical education. Reston, 

VA: American Alliance for Health, Physical Education, Recreation, and Dance. 

 

National Association of State Boards of Education. (2008). Center for safe and healthy schools.  

Online: http://www.nasbe.org/index.php/shs 

 

New Jersey State Department of Education. (2009). Core curriculum content standards in comprehensive health and physical education.  

Online: http://www.nj.gov/education/cccs/standards/2/ 

 

Partnership for 21
st
 Century Skills. (2005). Framework for 21

st
 century learning.  

Online: http://www.21stcenturyskills.org 

 
Links to additional resources for health and physical education (NJDOE): http://www.nj.gov/education/aps/cccs/chpe/resources.htm 

 

Assessment Resources (NJDOE) including performance assessment, President’s Challenge, and Fitnessgram/Activitygram: 

 http://www.nj.gov/education/aps/cccs/chpe/assessment.htm 

 

Educational Resources on Dating Violence (NJDOE): 

 

 Liz Claiborne Inc. –School based curriculum and other educational resources http://loveisnotabuse.com 

  

 Liz Claiborne Inc. and the Centers for Disease Control Educational resources http://www.vetoviolence.org/datingmatters/ 

 

  

 Hazelden Safe Dates Prevention Program for Dating Abuse and Violence  http://www.hazelden.org/web/go/safedates 

 

  

 The United States Department of Health and Human Services Teen Violence Prevention Programs  

http://www.childwelfare.gov/systemwide/domviolence/prevention/teen_dating.cfm 

 

Links to Professional Associations: http://www.nj.gov/education/aps/cccs/chpe/assoc.htm 

Jump Ropes for Hearts: http://www.njahperd.org/cms/index.php?option=com_content&view=section&layout=blog&id=9&Itemid=36 

 

http://www.nasbe.org/index.php/shs
http://www.nj.gov/education/cccs/standards/2/
http://www.21stcenturyskills.org/
http://www.nj.gov/education/aps/cccs/chpe/resources.htm
http://www.nj.gov/education/aps/cccs/chpe/assessment.htm
http://loveisnotabuse.com/
http://www.vetoviolence.org/datingmatters/
http://www.hazelden.org/web/go/safedates
http://www.childwelfare.gov/systemwide/domviolence/prevention/teen_dating.cfm
http://www.nj.gov/education/aps/cccs/chpe/assoc.htm


 

 

 



 

 

 


